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This resource book is designed to be used alongside the natural English pre -intermediate student's book to give 
students at this level extra reading and writing practice. However, the materials are freestanding and can be used in any 
order as a dip-in resource for the teacher. 

The materials and tasks have been chosen for the general English user who wants to improve their reading and writing 
skills and also for the student using English for their studies or for work purposes. It also covers skills useful for public 
exams such as IELTS, BEC, or PET. 



how the book is organized 

There is one reading lesson and one writing lesson 
for each unit of the student's book, with accompanying 
teacher's notes. Each unit is linked thematically to 
the corresponding unit in the student's book. 
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reading 



teacher's 
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approach to reading and writing 

It is relatively simple to test students' competence in reading 
and writing, but it is not so easy to know how to develop 
students' skills in these areas. This book is designed specifically 
for that purpose. It aims to Train' students in the skills they 
need to improve their reading and writing and gives them 
exposure to the kind of task types they are likely to encounter 
at higher levels using accessible and interesting texts. 

SKILLS Each task comes under the relevant skill on the students' 
pages, e.g. reading for gist or organizing ideas. This gives students 
exposure to useful metalanguage and should raise awareness 
of the aims of the tasks. For the reading skills you can download 
the glossary of reading skills, from the natural English 
website www.oup.com/elt/teacher/naturalenglish and 
encourage students to refer to it when necessary. 

reading 

Many of the skills students need when reading in English are 
the same skills they use when reading in their own language, 
e.g. reading for specific information, for gist, or for details. 
Most students don't need to learn how to 'do' these things, 
because they do them naturally in their first language. What 
is helpful is to raise their awareness of these skills and give 
them plenty of opportunities to practise and develop them in 
English. In addition, students are regularly asked to respond 
to the text; these activities encourage them to engage with the 
text in as natural a way as possible. The texts are adapted from 
authentic sources and are rich in vocabulary. Consequently, 
a glossary is included for each text to help students 
understand key words. 

writing 

The challenge for students at this level is to progress from 
writing at sentence level to writing coherent longer texts. 
This involves using a wide range of skills, many of which will 
be new in the context of writing in English. Again, students 
need to be encouraged to transfer these skills from their 
own language where possible, e.g. ways of generating 
and organizing ideas, and planning a longer text. However, 
writing conventions differ so greatly in different languages 
that students may be unable to transfer what they know, 
e.g. conventions in formal letters or selecting appropriate 



language for a particular text type or person. These lessons 
aim to raise awareness and give students confidence in 
these aspects of writing in English. 

The writing lessons fall into two main sections: 

UNITS 1 TO 7: developing WRITING SKILLS The first seven writing 
lessons start by focusing on more global skills such as writing 
in an appropriate style and organizing ideas, and move on 
to more detailed skills such as punctuating and checking 
work. These lessons include a writing task at paragraph 
level, but the main aim is to develop the sub -skills. 

UNITS 8 TO 14: PRODUCING TEXTS The second seven lessons 
focus students on producing short written texts with a 

specific language function, such as narrating events, asking 
for information, writing a personal description, etc. The texts 
are written within a specific text type, such as an informal 
letter or e-mail, an article, a detailed note, etc. These lessons 
give students the opportunity to manipulate appropriate 
functional language at paragraph level, while at the same 
time giving further practice of the writing skills covered 
in the first seven lessons. 

WRITING TASKS It is difficult to replicate the real reasons why 
we write in our own language with students at this level. 
However, the writing lessons encourage students to engage 
with the topic, and the writing tasks have a purpose, a 
recognisable 'writer' and 'reader', and an outcome. The 
writing tasks are designed to be done in class time to give 
students the opportunity to reformulate their ideas with input 
from you and their peers. Where possible, students are given 
an added incentive to write, e.g. writing for a class magazine, 
which does not have to be time-consuming or difficult for 
you or your students. For instance, at its simplest, you can 
keep a record of your students' best work and compile it 
in a loose-leaf magazine once a term. 

vocabulary diary 

Remind students to record new key words and phrases from 
the reading and writing lessons in the vocabulary diary 
provided for each section (see pp.62 and 63). Encourage 
students to use a good learner's dictionary and to include 
useful information, e.g. parts of speech, pronunciation, 
collocations, etc. It's a good idea to use the diary as a practical 
teaching resource, not simply as a record of vocabulary. 
For instance, tell students to test each other regularly 
on the vocabulary in their diaries, e.g. as a warmer or 
'filler' activity. 

self-assessment 

The self -assessment charts on pp.60 and 61 encourage 
students to assess their progress in reading and writing 
on a regular basis. It allows them to record their own progress 
in individual reading and writing skills and their performance 
in the writing tasks. 

I hope that both you and your students will find the lessons 
enjoyable and interesting, as well as challenging and useful. 
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reading 



writing 



families of the future p. 4 teacher's notes p. 5 

skills; predicting, using background knowledge, reading for 
details, responding to the text 



how to ... write in an appropriate style p. 6 teacher's notes p. 7 

skills; identifying text type and purpose, using prepositions of time 
and place, noticing style, using appropriate language, generating ideas 
task; an invitation to a celebration 



all about mushrooms p. 8 teacher's notes p.9 

skills: using background knowledge, identifying text type, 
recognizing text purpose, responding to the texts 



how to ... organize ideas p. 10 teacher's notes p. 11 

skills; understanding the writer's purpose, organizing ideas, planning your 
writing, generating ideas task; an information leaflet on food 



catching the wrong plane p. 12 teacher's notes p.13 

skills; predicting, understanding the main points, 
understanding attitude 



how to . . . develop ideas p. 14 teacher's notes p. 15 

skills: generating ideas, developing a text, developing ideas, organizing 
ideas task: a descn'p tion of a favourite p lace 



mail order shopping p. 16 teacher's notes p. 17 

skills: using background knowledge, understanding the writer's 
purpose, understanding language in use, reading for specific 
information, responding to the texts 



how to ... link ideas p. 18 teacher's notes p. 19 

skills: generating ideas, understanding linking words, using linking words, 
planning your writing task: a report on a shopping centre 



an unusual language p. 20 teacher's notes p.2l 

skills: predicting, understanding the main points, reading for 
specific information, recognizing reference words, responding to 
the text 



how to . . . make a text more interesting p. 22 teacher's notes p.23 

skills: generating ideas, increasing range, improving a text, giving details 
and examples task: a description of a favourite teacher 



the truth about tornadoes p. 24 teacher's notes p. 25 

skills: raising interest, predicting, reading for details, 
responding to the text 



how to ... improve punctuation p. 26 teacher's notes p. 27 

skills: generating ideas, identifying punctuation, using punctuation, 
checking punctuation task: a letter to a friend coming to visit 



unusual crimes p. 28 teacher's notes p. 29 

skills; activating topic vocabulary, reading for gist, reading for 
details 



how to . . . correct and edit your work p. 30 teacher's notes p3i 

skills: generating ideas, checking for mistakes, correcting frequent 
mistakes task: a description of an important day 



the attractions of skydiving p. 32 teacher's notes p33 

skills: using background knowledge, understanding the main 
points, reading for specific information, understanding the 
writer's purpose, responding to the text 



how to . . . write a letter of enquiry p. 34 teacher's notes p.35 

skills: generating ideas, organizing ideas, asking for information politely 
task: a letter of enquiry for a holiday course 



a home for life p. 36 teacher's notes p.37 

skills: using background knowledge, inferring, understanding 
text structure, responding to the text 



how to ... write a detailed note p. 38 teacher's notes p.39 

skills: generating ideas, recognizing structures and functions, 
understanding language in context, using functional language 
task: a note giving instructions for someone staying in your home 



sleeping positions and personality pAQ 
teacher's notes p.41 

skills: using background knowledge, activating topic vocabulary, 
predicting, reading for specific information, responding to the text 



how to ... make and break arrangements p. 42 

teacher's notes p.43 

skills: generating ideas, understanding language in use, making 
and breaking informal arrangements, breaking formal arrangements 
task: an e-mail to cancel an arrangement 



interview advice p. 44 teacher's notes p. 45 

skills: using background knowledge, understanding the main 
points, activating topic vocabulary, responding to the text 



how to ... describe yourself in a letter of application p.46 

teacher's notes p.47 

skills: generating ideas, giving information about yourself, 
focusing on plans for the future, writing about plans from the future 
task: a letter applying for a job in a summer camp 



a friendship fable p. 48 teacher's notes p. 49 

skills: predicting, reading for gist, understanding the main 
points, following a narrative, responding to the text 



how to ... write a film review p. 50 teacher's notes p.5l 

skills: generating ideas, expressing opinions, describing a film, connecting 
ideas in longer sentences task: a film review 



a personality quiz p. 52 teacher's notes p.53 

skills: using background knowledge, activating vocabulary, 
reading for details, responding to the text 



how to ... compare and contrast two places p. 54 

teacher's notes p. 55 

skills: generating ideas, focusing on pros and cons, understanding 
language in use, comparing and contrasting, organizing ideas 
task: an e-mail comparing two flats to rent 



gadgets for the perfect flight p. 56 teacher's notes p.57 

skills: using background knowledge, reading for gist, 
understanding the main points, responding to the text 



how to ... write a Story p. 58 teacher's notes p. 59 

skills: generating ideas, focusing on the sequence of events, using 

narrative tenses, organizing ideas 

task: a description of an amazing journey 



self-assessment reading /writing pp.60-1 vocabulary diary reading/writing pp.62-63 



1 predicting 

a Look at the cartoon of the 'bean-pole' family tree and at the headline 
of the article below. Do you think the article is about families: 

1 in the past / now / in the future? 

2 in Britain / in Asia / all over the world? 

b Now draw a family tree for your own family. Is it the same shape 
(long and thin) or different? 

c Read the article quickly. Were your predictions in exercise la 

correct? 

2 using background knowledge 

Read these statements, (circle) the best word(s) in italics for families 
in your country. 

1 Fewer I more children are born now than in the past. 

2 People's lives are getting shorter / longer. 

3 Families have fewer I more uncles, aunts and cousins now. 

4 In the future, not many I many parents will live long enough to 
become great-grandparents. 

5 On average, women are having between one and two I two and 
three children today. 

6 On average, women are living five I ten years longer than in the past. 

7 On average, men are living to 75 1 80 years old. 



Families have great-great future 



In the future, great-grandparents and 
even great-great-grandparents may meet 
at many family events and reunions, while 
cousins, aunts and uncles may become 
'a thing of the past', say researchers 
at Oxford University. 

The study shows that birth rates are 
falling and life expectancy is 

increasing which means that British 
families will get longer but thinner. 'What 
we are seeing is the start of the 'bean- 
pole' family where the number of uncles, 
aunts and cousins is decreasing,' says Dr 
Sarah Harper, the study's author. 'At the 
same time, increasing life expectancy 
means many more of us will live long 
enough to become great-grandparents.' 

The changing shape of the family 
will bring new difficulties and advantages. 
Fewer uncles, aunts and cousins will 
mean that parents have less opportunity 
to share the stress of childcare with 



3 reading for details 

a Read the article again with the glossary. 
Underline the correct information in 
exercise 2, according to the article. 

b Were your answers the same or different? 
Discuss with a partner. 

4 responding to the text 

a The article mentions one advantage and 
two disadvantages of the 'bean-pole' 
family (see paragraph 3). What are they? 

b Can you think of any more? 



other adults, and children will have 
less opportunity to socialize with 
other children. However, having 
grandparents and great-grandparents 
could lead to a better understanding 
between generations. 

Recent changes in birth rates and life 
expectancy mean that women today have 
an average of 1.64 children compared 
with 2.93 forty years ago, while average 
life expectancy has increased by 10 years 
in the past 50 years, to 80 for women and 
75 for men. 

Family dinners with five generations at 
the table are a reality for the Woodgates 
from Exeter, in England. May Pearce,87, 
enjoys spending time with her great-great- 
granddaughter, El lie Lou,3.Ellie Lou's 
grandmother, Denise Woodgate, 39, said, 
'Having so many generations in a family is 
wonderful. We're very close. At least once 
a week we all go out for a coffee.' 
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The 'bean-pole' family of the future 



tolrtli rates the number of children who: are bom 
life expectancy ho# long people live 
increasing in' krksirj becoming more 
decreasing di: l kri:snj becoming less 



stress (n) worry and pressure 

socialize spend: time with Other people 

generations jdseria'reijrrz an average generation is ■ about 30 
years, i.e, three generations .«* chikt parent, grandparent 
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text theme families of the future 



time 40-50 mins 



Tell students to look at the c&rtoOTt picture of the family 
tree and check understanding oi family tree, grmfcgrmi 
grandparents, and generations using the lahels and picture. 
Then tell them to read the caption and the headline of 
the article. If students are curious about the meaning 
of bean-pole, explain that It means something long and 
thin, Ike the bean plant shown in the family tree. 

<3ift*e students a minute to discuss the optionsin 
ekerdse la with a partner. The title will help students 
answer question 1, and they may have .sufficient world 
knowledge to come up with the right answer for 
question 2, but a guess is fine at this stage. 

Make sure students don 't Spend too long drawing their 
family trees, but give them a few minutes to discuss 
the question and mm^^m^sh^^^ihmkmM^s 
with a partner, :...' :y^ : / - ■ 

Tell students to read the article quickly to &n& out 
whether their ideas in exercise ia were correct. 

■ErMMage 'item n^l ta worr^ about words they don't ■ . 
know and not to use the glossary at this stage; Set a 
|irneiiMt ; o|:tr^ they will 

have time to read in more detail later. (Set some class 
feedback on whether their predictions were correct* 



guidance notes 

This Lesson aims to help students read a 'reportf style newspaper 
article. The text Is adapted from an article m TheSwday Times, 
The writer has drawn on statistics published by researchers to 
create an informational text Intended to be read for interest. 

By asking students to predict what the article is about, you wit : 
heLp to raise interest in the topic and give them a reason to read 
the text. In reading tie artiile within a giv^n time -limit- in order to 
confirm predictions, students are practising the skill of skimming or 
reading for gist, which is probably the way they would initially 
approach a newspaper or magazine article in their own language* 



answer key 

a 1 in the future, 2 in Britain 



2 usi ng background knowledge 



* It's a good idea lm students to do exercise 2 atane, so 
they carl thtofe aboiat the statements for their own 

. :•:■-.. ' : country; Mafe-; snrfe-'ffiey ' nijtesteh:d: to^ and $mr> 
and gnwerage-beimc they start reading. If they think 
neither word or number reflects the situation in their 

: .":. ■ : - ■ counf ry*- • t€Jfi; them-to.circle'. the ;wo^d- : which is. nearest ■ ' 
the truth, or to add a word / number if they wish to. 



guidance notes 

The statements i n exercise 2 summarize the information in the 
article, but in relating the facts to their own experience students 
will activate their own background knowledge on the subject* The 
statements paraphrase the challenging lexis in the text (which is 
also given in the glossary) and so should help students when they 
come to read the article. 



* -M exercise 3a, direct students to the glossary and 

expiate that they can refer to it while they are reading 
{poi»^ 

:♦ Ask stu$ent$.°to read the article again in order to 
■, : ; identi^"the,a»ei^,?^rds and nuffihers lrt the ■. .-...' 
, stafernents in exeirise 2» Malce sure they underline ; 
here, so they caw see their answers to both exercise 2 

■i . ..and exercise- &a ^tearly;,- . . 

• For exercise 3 b put the students in pairs and ask them 

■"■ " ' to cornpatfc thWatiswers to both exercise 2 and , .. 
exercise 3a with a partiiet {ti you ha^e students ■■from--'- 
different countries,, it would be a good idea to pair 
them with someone from another country for this.) 



guidance notes 

In exercise 3a r students are practising reading lor detail as they 
'scan' the text for speciic information (i.e. the facts and figures 
reported in the article). You may want to point out that this is 
something they probaMy do naturally when reading informational 

texts in their own language. 



answer key 

a 1 fewer, 2 Longer, 3 fewer, 4 many, 5 one and two, 6 ten, 7 75 



responding to th# text 

• For exercise 4a r write advantage and M$a&vanU$e on the 
board and ask students which one .'Is positive and 
which is negative, Then let them scan the text again to 
find the aoVantage and disadvantages mentioned, 

* For exercise 4b, check students' ideas, then gfee them a 
few minutes to think about more advantages and 
disadvantages with ^partner. Encourage students to 
express their opinions to the class and agree or 

:;■■■'. -disagree with eack'other^ ideas.;- ' ;. 



guidance notes 

Exerdse 4 encourages students to respond to the ideas expressed 
m the text, not simply to the facts and figures* Students will have 
more confidence in expressing their Ideas to the class if you give 
them time to discuss their ideas and opinions with a partner first* 



answer key 

a advantage: a better understanding between generations 

disadvantages: fewer adults in family to share childcare; 
children have fewer other children in family to play with 



ideas plus 

Asfc students to writea eaptimfor arid / or feibel the fam% tees 
they drew in exercise lb {using the carto o n as a model] , Display 
the family trees on the classroom walls and encourage students to 
walk round and comment on simi larities and differences* 
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how to ••. write in an appropriate style 

1 identifying text type and purpose 

a When did you last write: 

- a letter? - an e-mail? - a text message? 

Who was it to? What was it about? 

b Look at texts A-C. They are invitations to a party. 

1 What type of text is each one? 

2 Which text is written to: 

- a good friend? - an acquaintance? - a work colleague? 



B 



maria! leaving 
party for sean nxt 
sat 20 at meeting 
house club east st. 
8 til! late! tell 
everyone, cu there! 
luvbx 




Hi Joe 

Sean's leaving next week, so I'm giving a 
big party for him at the weekend (Sat) at 
the Meeting House Club on East Street, SW1. 
Everyone will be there! There will be free 
food and drink and great music too. It starts 
at 8.00. 

Hope you can come. See you there. 

All the best 

Boris 



Dear Mr Johnson 

I am giving a party for Sean Wilson on Saturday May 20th 
and I know he would be very pleased if you could come. 
He is leaving us to go travelling around the world, so this 
is an opportunity for us all to say goodbye and wish him luck. 

The party is at the Meeting House Club at 1 7 East Street, London 
SW1 and is from eight until one. Food and drink are provided, and 
there will be some live music, so it should be a good night out. 

Please let me know if you can come. We look forward to seeing 
you there. 

Yours sincerely 
Boris Walker 



2 using prepositions of time and place 

a Cover text C. Complete the invitation using prepositions. 



Please come to 
Sean Wilson's leaving party 

Saturday May 20th 

8.00p.m 1.00a.m. 

The Meeting House Club 

1 7 East Street, London SW1 




3 noticing style 

Read texts A-C again with a partner. Find 
examples of these descriptions of style. 

1 long sentences 

2 short sentences 

3 full forms (e.g. I am) 

4 short forms (e.g. I'm) 

5 sentences with words missing 

6 polite words and phrases 

4 using appropriate language 

Complete these sentences with words from 
texts A-C. 



1 I 



forward to seeing you 



on Friday night. 

2 Hi Jane, 

It's my birthday on Friday night, and 
having a party. 

3 We would be very pleased if you 
come to our dinner party. 

4 We're all meeting for lunch on 
Saturday. you can come. 

5 c in pub @ 8. 

6 let me know if you can 



come. 



7 



sincerely, Jane Thomas 



8 The film starts at 6. 30. 

you there. 

5 generating ideas 

a Work in pairs. You have something 
to celebrate. Decide what you are 
celebrating and what you want 
to do, e.g. give a party, go out for 
dinner, etc. 

b Decide the time, place, and any 
other details. 



Writing task 



a You are going to invite a classmate to 
your ceLebration. Decide whether to 
write a letter, e-mail, or text message. 

b Write your invitation and 'send' it to 

your classmate. 



b Check your answers in text C. 



{j^ilMi&l^ 
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aim to raise awareness of style and register 

writing task an invitation by Letter, e-mail, or text message 



time 50-60 mins 



■• : v?.gt^ps;aBd-gei feedbaclco^ 

;■■■/ -^ettjj written letters, -.e^maiu^m ^ 

\; : ^ ■ ilthfy Were personal or :tefc^^K.ttiis #ip-ieadttto'- ' ; 

; i ■• : Jexercise-:! b, '■■'% ■ ■?'...■ " ' : ?$-; 

^■alew^fsise lb,telisttid£^#^ 

• .irivitations quiekiy^-idefitWf ; fefe^e"fed : "re^)flfea;\... ■ . 
^^■■;V-^s& ; theni to e:xplain-thelz : :ffisw ■'.-' ; 

- >:^fflh& "texts, ' ■ :. " . /"^v: ■■; ;■." ■ ■'"■. :",■"'■ •• r " : - ■'-.■: ;; . ■ 



guidance notes " ;••;'. 

These exercises aim to raise Awareness Of text type anct register fey 
comparing three invitations to .different people: 3 good -friend* an 
aequai ntance, and a work colleague* The first task shou Id help 
students to identify the three text types and generate ideas for the 
writing task at the end of the ies$on; .-: •;■ 



answer key 

b A text message (to a good friend), B e-mail (to a work 
colleague), C semi-formal letter (to an acquaintance) 



>0;!lhjs:^ 

t ^foffiewntt^ ■■: ■;'■: 

C ; : !raB^ with -a ..." ■■'■'■.;.■ 

partner,: ^eipt^'i^d^g^t^ti'^^t^a-Ck, extend. 

dt the weekend.? -.-- " ffi •••'.--'-•'-";■- 



answer key 

a on Saturday May 20th; from 8.00 p.m. until (not till because it 
is not formal enough for a written invitation) 1.00 a.m.; at The 
Meeting House Club; at 17 East Street, London SW1 



• : Yow rriay&eed to- ask for a&exaniple. of- l-6:flrs$ / .' ; iefor0' ; 
. el style. -'Give students afewrsiBtitesto workmpairs, 

, and asfctjie class to Ml you. where : the Mvltatlons 
come; &ri the line -{and. wJxy), Follow this up by asking : - 
. where on the line ypu are most likely to find long 1 and 



guidance notes 

This task focuses; students on some points of style which determine 
how formal or inforrftat a text Is, Encourage students to relate this 
to iter own writing hy asking thern which of these .'styfe$ f tfey.;:, \ 
would use in different situations* e*g. if you're writing a letter to 
the editor of a newspaper:; or 3 friend you haven't seen: for several 
years; or your 'boyfriend /girlfriend; or a friends parents. 



answer key 

1 text C; 2 texts A and B; 3 text C: I am giving, he would be, he is 
leaving, etc.; 4 text A: nxt, sat, St., c u, luv b; text B: Sean's 
leaving, I'm giving; 5 text A: (There will be a) leaving party, at 
(the) MHC (on) East Street; text B: (I) Hope you can come. (I'll) 
See you there; 6 text B: All the best; text C: Dear..., Please ..., We 
look forward to ..., Yours sincerely 



jyifl!!^ them to 

; read the sentences fiist and decide on the text type and 



m——m 



guidance notes' 

This task highlights some conventional greetings or phrases which 
are frequently used in letters, e-mails, or text messages. It aims to 
help stud6nt$ notice regisler at word and sentence level and gives 
some controlled practice In seiecti ng appropriate la nguage. 



answer key 

1 look, 2 I'm, 3 could, 4 Hope, 5 u, 6 Please, 7 Yours, 8 See 



:■/ ;■ 4hey-;M&8^ 

;; ;-iip£«^^ task' 

^piifcq^^ it is- ; \^li , 

^£,i;ea^ ; fha|;t&y : /:; ; - 

S:t r IM:K|M 



writing task :.;.; : - '■"■■;:'; ■■":■:.. .'. .. 

Encourage students to choose someone in the -class to invite to 
tJieir cetebration^ They shoutd then decide whether to write a 
letter, e-mail^ or text message, depending on how well they know 
that person and how formal/ informal they want their invitation to 
be. If students are keen to write a more format letter, they can 
tnvjt&you oKan^KI&acher a, tiassiiial^r :y;:; : r ■ 

Tel! students to write a rough draft of their invitation first and waft 
round and help them while ihey are doing this. Encourage them to 
sft with a partner and read each other's work and help if they can, 
before they go on to write the final version of their invitations.; tet 
students give out their invitations or put them up on the wall and 
tellstudents: to walk round reading the invitations and finding out 
if they have been tavitecl to anyone^s ceteh ration, ; 



two 



1 using background knowledge 

Discuss these questions in groups. 

1 Do you like mushrooms? 

2 Where do mushrooms grow? 

3 Have you ever picked mushrooms? 

4 Do you know these different kinds of 

mushrooms? 



boletus 
mushroom 




oyster 
mushroom 



shi-itake 
mushroom 



field 
mushroom 



2 identifying text type 

Read texts A-D quickly and match them to 
the text types 1-4 below. 

1 a recipe 

2 a restaurant review 

3 a menu 

4 a webpage from a mushroom website 

3 recognizing text purpose 

Which text: 

1 explains how to cook a meal? 

2 gives facts about mushrooms? 

3 gives details about different meals? 

4 lists all the ingredients for a meal? 

5 suggests readers go to this restaurant? 

6 hopes readers will buy something? 

7 offers an opinion about a place? 

8 tells readers what they shouldn't eat? 

4 responding to the texts 

Read texts A-D again and discuss your 
ideas with a partner. 

Text: 

A Give four facts from the text about 
boletus edulis. 

B Look at the star rating under this text. 
How many stars do you think the 

writer will give this restaurant? Why? 

C Which meal would you choose in 

Carluccio's Caffe? 
D Would you like to cook or eat this dish? 

Why? / Why not? 



I ■ King bolete - boletus edulis Description: The king of the mushrooms 
; is the boletus edulis - the French call it a cep, the Italians call it porcini, and 
I the old English name is 'Penny Bun*. If you can imagine a hamburger bun 
I on a thick stalk, you will have a good idea of what most boletus look like. 
I The caps are usually brown or reddish-brown, while the pores maybe 
I white, yellow, orange, red or brown. They are up to 25 centimetres tall. 



^ WHEN AND where: You can find them 
in the summer and autumn, on the 
ground, near or under trees. 



y WARNING: A few types of boletus 
are poisonous. Don't eat any with 
orange or red pores. They also go 
bad quickly, so eat only fresh ones. 



B 



Carluccio's Caffe 

8 Market Place, Wl (0020-7636 2228). Mon - Sun £60 for 4 people 

For mushroom lovers, I'd strongly recommend Antonio Carluccio's restaurants, which 
always serve wild mushrooms, such as porcini, when in season. They offer a very 
friendly atmosphere, reasonable prices and delicious Italian cooking. For the next 
week, at 2 p.m. each day, Carluccio himself will prepare recipes from his new book, 
The Complete Mushroom Book. And for anyone who doesn't like porcini there will be 
special 'mushrooms' made from chocolate. 



OCTOBER 2003 



*** EXCELLENT ** VERY GOOD * GOOD 



• ■ • : -y\'f' : '.\MitCpmB TO : ; '•; v 

!#iffl^ilQ^lsiii(|joY ■ 

l III mzStM&IM^ % 



ma\r\ courses 



A traditional fried pastry filled with vegetables 
and melted cheese. 



£5.25 



Pasta with tomato, pork and lamb and white sauce, £6.75 



Pasta with fresh and wild mushrooms. 

Breast of chicken, breadcrumbed and fried, 
served with a green salad. 



£5.95 



?T?f?33?f3^i^*:;"i?*!Jv 



D 



Pasta with mushrooms 



SERVES 4-5 



300 g fresh mushrooms 
1 75 g wild mushrooms 



75 g butter 



2 tablespoons vegetable oil 

1 clove of garlic, chopped finely 

3 tablespoons chopped parsley 

350 g pasta 

300 ml cream 

salt and black pepper 



Clean all the mushrooms and slice them thinly. 
Heat the butter and oil in a frying pan and cook 
the garlic and parsley until soft but not brown. 
Add the mushrooms. Stir frequently until cooked. 
Remove from the heat. 

Meanwhile; cook the pasta. When the pasta is 
nearly cooked reheat the sauce, add the cream and 
cook together for a few minutes. Drain the pasta 
and place in a warm dish. Pour the sauce over 
the pasta, add salt and pepper to taste and serve 
immediately. 






The Publisher does not accept responsibility for any injuries or costs arising from the recipe above. 



A poisonous *p3izQ3£$ puses' * 

■;" : ; .' in season at ifig n^kMX^fy^^ 



.. ; made l$t a&d hsksdm tie oven 



■M^BsS^^^ss^M^ ^i^MiiiiiiiHfiiii^ 
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text theme all about mushrooms 



time 40-50 mins 



1 using background knowledge 

* Before doing exercise l r : "f tm vcpulci Elicit the topic tani 

/■■Jy>- fffir, class' either h# urawing a-.mii'siiro.Drii, on the. hoard 

■, ',;■; ; . ':. ; .amct as&ahg students "fox the- wwfl. -Or-fe y : paying ■!;■ 
'-;&^ ; 

.■■";. ~L: >iv ^-L , , on the hoard; aiid asKtlir class to guess 7 :.-;/; 

letters until they guess the word or /y op complete the - 
V ■;'■■;■:, ifhapged man). J- ■;"■,:■ 

* Talk about the questions p. exercise 1 as a slass or in 

: .■■...■ '.pairs first, to- find -.out; what; ittd^s":lindw about ■ : ■'",■'■ 
■' 'mushrooms. v~:- ;: .v\ ;;•-':;./.': ;j. 



guidance notes v ; := ; , .: f j " - ; :: *; ^\ = q ; .- ■ -. : ^^;: - .. : ■ : . - - , " -C ; : \ ;^ S ^ : ^ r _:r -^- ■ ; .. > ! = = ; : : . ^ : ° 

It is a goodiiteato^W 
atextkefbret^eyjre^ 

■^■' Ifc.may remihi^ 

«. It allows i$eifi-^ .;:'' 

-:itmayteLu'#tt^ 
: will make the :texS;^si# t0|e^d)^;;>;L : ::. :i :'; r;:vK'lv< : :^K : 4: 

•- It often sen^sto «$eiifc6imtJiT; ; tfi#io|&; ' 

- It gives you an. idea of -what students already know aj?i how they 

might respo^dfe'r^ 
• ! the: lesson. ' : : v, /-: ■■■: ; : -;:'";., .; : . ;;■ '.■'■■;'; .. ■ n/; .,■? *■'■:;;:; .■,-■■■ . ;" ,<*- .^fe'- : '> ■ ^ ,,• :, . 



■f;' : ; Point ■qiit.tfte loiftlrfe^ to '■:'■ 

• ..v.- 'SM^ it.. -feuinaf wajrit to / 

? ; \:^kt|i& : ^sife^ . 

" ::; _ gphsy ^dulttbf Solii to ; ;ideny%-thetfexts : ve^qnMIy . 

■;■ ■ :^t?;if K61& ■ i; 

/'■''^■■iine^i^ 

\fi\ ;a8Mss;;an^.;tfie' slair £atSj^;.s^!em> ;; ^e,naehu.i%^ifc ■ : V 
V ;.;sliduii:|e %^-iaisiiliax^ .. ■ ;: 

; V.fe^ejtegfpg;^ alfet.pi ;'.'.':■■■ 

•■ : .. r .. : /iagre^cp fe^-;-!- f '■ . / . ;■■ V : : , 

■./: >:stage;':. ! '' • ■:'■■ .';f ;; ..-■?<; ' : ;& '!■ v '■ '■;..■ ■ ■ ■ = "-.' ' ? .. :■ :: ■■. i ?' : / - ' ; ; "' ' ; . : ■>.' . .■ ■■ ' 

recognizing text purpose :;■..:■":;"■ 

» Ml students to read th£ questions careluilf and think 

.-: ]ibout : th e ^speri before/reading the texts again; in ... ■ 

■'! ■ :; «ori^^ them ■" '. V 

'.. ivCOW^e- their 'aftswers/wMx a partner, : .' ■ 

*:,^'P6jp|idi^;'ihiEi. posSary but eiicourap students to itse ; . 
the context to guess the meaning of any further words 

' : ■ \thef- areko^sure aboiit;; ; C- 



responding to the texts ■ i ^'.i- 

;■■■■. ^^^idtfiii;- jie^I jfie;. fer.ihstahcte text- B is.-, a .reyie^ : 

; : :;^%riteii& taj^anit feature in. . 

r;:.;->;^xt :|^^ifef i^ 

■ the : ;pehfci ; alid i ^<|p^ the: ■ 

/ read%r]-)^^-: f -' ■■■^:^:-tl : -r.'./- : /-^ ■ ■' : -v-;r---:' .;.;.":' 

*" Poeu : ^stii^n^.;;o ■ 

. ■ text|-a)ii;a^"t^ : ; 



guidance ii^^^v^v-V:;:'-- 1 :^:^^-'^'^^^'^ .- : *-i. : '^"' L t :' : ^:'' '.'. 

The lessor ap$ tjo- hef p stpfents ■ read.^ ^r\0M-0^^^M^^- 
^rdse .enc0yi^^;Sem : # : notlc^ 

pn^ :befo^;|pkfn;g;%^ 



answer key 

1 D, 2 B, 3 C, 4 A 

There is no connection between Carluccio's Caffe and the recipe or 
the mushroom website. 



guidance notes "; ;,-, ■ 

This task asfesJ^eHtslpfh 

why you wontd read^aeh Qne, Attho ugh they ale Mi informational, 
each text has a differeiitstyte and focus, i^/fextiV gives a list of 
facts; text B uses the language of desicriptio n grid " :' "■ 
rec0mmendatioji; text € Is descriptive and designed to tempt the 
reader, •andtextrB fives ■a'iset"of ihsl:rucffensi. : ;,;:;;.:,:^ 



answer key 

1 D, 2 A, 3 C, 4 D, 5 B, 6 C, 7 B, 8 A 



answer key 

Text A: e.g. Boletus edutis are brown / reddish brown, 25 cms tall, 
grow in summer / autumn, on the ground or under trees, they can 
be poisonous, and they go bad quickly. 

Text B: The review gave three stars, but as Long as students 
recognize that it's a favourable review (two or three stars), that's 
fine. The textual clues are: I'd strongly recommend, very friendly 
atmosphere, reasonable prices and delicious Italian cooking. 
Texts C and D: students' own answers 



ideas plusr : :v/y^ ;.. 

feu could encou r^p: students to thin k atat thet reading % asking 

Iheiw-to assess |o^#a^ : /;diffl^ 

Ni:soi!te prd^^ 

in fa(/$fcm<3^ 

;fe/^op, etci : ;a : 0f ft : stu^rt^ 

;Wternativetyr;- ?::."■ & ; 7 ~ : i . ; v -y{"!. ;■■■■',' ;■ f 'K,'- : ■S-.^ ■■:■?:'. ^:v>v; : -'-:;;;-! ■ •;' ; ;3- if? :; " - : v v;i 

-Students who ;B.k&nteftVfe6i^; thl-#eJpe,ahcl:re;p«:-- ■/'. 

..; : hack to the; ctass^ ■■ ■'.:::•: • :.; : :. ;'; ,siU-f]: '-■:}■*■■■' 

k : ^a^rA;'couB;^fcitCa; rieirtevv^f ;a^toeai.t^ 

mcipeofaliyounte 
. and D as modets, • : " - : " ;: ■ ,'■ ■ ; - '■ ^p? ^:::^; -:■■"■ .. 



two 



how to ... organize ideas 

1 understanding the writer's purpose 

a Read the extract from a tourist information leaflet about local 
food in Cyprus. Would you like to try any of this food? 

b Underline the phrases that recommend something, and ( circle^ 
the phrases that describe something. The first two examples have 
been done for you. 

2 organizing ideas 



Before writing a text, you need to think of some ideas for your writing, and 
organize them. Look at this way of organizing ideas using a mind map. 



Complete the mind map using information from the extract. 




local 
tavernas 



7 



fresh 
fish 



meze 
(30 dishes) 



/ 



\ 



3 planning your writing 



Look at this plan. Put the points in the order they appear in 
the extract. 



I | something to take home 
I | what to eat in a restaurant 
I | food on special occasions 



I | shopping for food 
I I eating at home 
I I where to eat out 

4 generating ideas 

a Think about local food and eating out in your area. Make a mind 
map of your ideas. Use a dictionary for new words and phrases. 

b Work in pairs. Ask and answer questions about each other's 
mind maps. 



Writing task 



a Put the ideas from your mind map in exercise 4 into a numbered plan. 
b Use your plan to write a text entitLed What to eat in ..., to be 

included in a school pack for new students and teachers, or for a 

class display. 



^i^^raife^^^^fe^g^^aj^^^fe^^S 




IfflPiSplpBBffi' 



Eating out in Cyprus in a local 
taverna is a wonderful experience. 



Order a meze. (w hich can include up^ 
(to t hirty of the best local dishes in one^ 
( meal) If you're on the coast, have the 
fresh fish of the day, which really will 
be fresh! 

For Cypriot families, a typical meal 
will probably be vegetables, such as 
tomatoes or red peppers, filled with 
rice, herbs and spices. On special 
occasions people prepare delicious 
meat dishes, cooked slowly in the 
oven in closed pots. 

For shopping, don't miss a visit to 
the colourful local markets. Try the 
tasty white Cyprus cheeses and local 
sausage, which is good either grilled 
or fried. Remember to buy some of 
the famous sweets known as Cyprus 
Delight for your family and friends. 






■Hi 





: jntfr y ep small piee©s : ii^ip^ 

fliii* sfaape -" '■'■■.■'.. ■ :.:.:.. ■ : ' : p.:-\- '■"■■\ ■ :{ i "f 
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IPillltiS 

Lr3JillEfLJIlLl 







aim to improve organization of ideas in a Longer text 

writing task a descriptive text about food for an information pack 



time 50-60 mins 



understanding the writer's purpose 

;;h^&i$. ; -^u-i ^:. '■■.. ■:£'■■ ■ '#':■■ -'^f; ■■■?' -^ '■■/'. ■.";.■; . ■' ■"■ ; ■ '■ - : : ■ : ■ '.'■' . . ' 
,.*v J^t|A|^^ fell slmd^qis: '0 ' r 



guidance notes 

Bcei-eise la encoufaps students to respond to the text as they 
would in real life before analysis the text type and its purpose 
thrqygh tte language that is tised. Exercise lb Wghtijhts some 
useful phrases; |br recowmeftdinf and describing, which students 
can go on to use when they, do the writing task. 



answer key 

a students' own answers 

fa recommending: Order . . . meze; have . . . day; don't miss . . . 

markets; try ... sausage; good either grilled or fried; Remember 

to ... sweets 

describing: which ... meal; fresh; a typical meal ... spices; 
delicious meat dishes ... pots; colourful local; tasty ... cheeses; 
famous 



* Ml students to read tfa^inlormMotiin the tip feox, Ifs 
eat in Cyprus^ in the middle, and adttag some btak 

; \i;ihe : £x$|a^^^ ^v^' 'Z' '■■■: v: :^ : c;-k-'-, ^:- :■■•'.' 



planning your writing 

write a plan, using the ideas from their mind maps," 

■ ■;, ... - B^it^^ - 



studsfeg/This^^ 

and pro¥idimg,usefa information for new students and 

students ^ho share similar food; 

and let them Iob&:&t4aeh other's min&maps and -ask : 
questions^ "find ..oaf a^ much information as thef<)an. 



guidance notes 

This exercise shows one way of generating and organizi ng ideas for 
a written text f (here are, of cdurse^other w^s which: Imeguatly 
valid). Mere students can fwtise producing a mind map using 

if^rtoate. v^ ' 

students, this will provide them withf a usefet learning todt and 
remind them of the importance of generating a M organizing thMr 

ideas^when.MMng:a%npr.taxL' ; - • 



answer key 

eating at home: 

typical meal - vegetables filled with rice, herbs and spices 
special occasions - meat dishes cooked in closed pots 

shopping: 

Local markets - Cyprus cheeses 

local sausage 
Cyprus Delight 



guidance notes 

jl&stagea^ 

te>rtefore students^ 

reatfee that a^mipi map helps to group and Ink ideas isut doesn't 

necessarily show the w$et points ^UbeMdtin.lheyfcanatso 

use these idea^. as ttebasls; fe their own texts. 



■K— 



ii 



answer key 

1 where to eat out, 2 what to eat in a restaurant, 
3 eating at home, 4 food on special occasions, 
5 shopping for food, 6 something to take home 



***** 



writing task Focus students on the importance of planning their 
text by writing the heading mm to mt in „ , on the board and 
feting 1 to 6 betewjk fell them to decide in what order to present 
their intermation and then to transfer the ideas from their mind 
map into tteptan, faik round and help tfeem at this stage, so that 
they can ask ^uesti^ns. before they begin writing their text 



:..i i 'niv.v 



',:.'.. iiiii 



ideas plus 

This could be exteded into a class project % adding further 
sections to students' inforrrmtion leaflets, e,g. travel md transpo rt, 
loea I cultum and enl^rMnment, shopping, etc. Divide the class 
into groups and tet them choose (or allocate) different sections to 
write aiboutv ' '■:.:-■ \ : -^-..' : : .-.;'.,. '.■:.'■.■■■■:■ ■ 



. .H I"' i — 
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1 predicting 

a The article below is about a journey that 
went wrong. Try to guess what 
happened using the picture, the title and 
these words from the text. 



'■faciUfaf. 
Cartaia 



Australia 



fptfaf 
the Internet 



b Read the article. Were your predictions 
correct? 

2 understanding the main points 

a Which way did Emma and Raoul 
go (A, B, or C)? Which way did they 
plan to go? 



b Complete the summary of the story using the words in 
exercise la. You can use the words more than once. 

A British couple, Emma Nunn and Raoul Sebastian, planned a 

three-week ( 1 ) to Sydney, (2) . 

They booked their (3) on (4) . . 

During their journey, they were not worried when they had 

to change planes in (5) , or by the rather short 

(6) . In fact, they didn't realize they had made a 



mistake until they (7) 
Island in (8) _____ 



_ at Sydney on Cape Breton 



Cape Breton Island % A 



Halifax •• < ,„x.**V*'9KS 



Cape-^^jp 
Breton »n 
Island m^ . 

Jjf Halifax 




.VX Sydney 

M&*G ■ 



3 understanding attitude 

Read the article again. How did each person feel about what 
happened? Complete sentences (1-4) with the endings (a-d). 

1 Emma Nunn 

2 The air stewardess 

3 Andrea Batten 

4 The ABTA spokesman 

a was not surprised by a passenger's comment. 

b was surprised when some passengers landed in Canada. 

c was pleased because the mistake advertised a personal service. 

d was not concerned about unexpected changes to a journey. 




A British couple, Emma Nunn and her boyfriend Raoul 
Sebastian were on their way to a three-week holiday 
in Australia. It's surprising that they didn't realize something 
was wrong when they landed at Halifax, Nova Scotia in 
Canada, and were transferred to a 25-seater plane for the 
last part of their journey. 

But 19-year-old Miss Nunn was only slightly worried. 
T don't like flying and I said I was surprised to see a small 
plane like that going all the way to Sydney, Australia,' 
she said. 'On the plane, they gave us immigration forms 
asking how long we planned to stay in Canada. I told 



the stewardess we would only be there a couple of hours, 
and she said, "Fine, write two hours".' 

The couple were not concerned when they realized that 
their flight time from Britain was just nine hours 30 minutes 
instead of 22 hours. 

So it was not until they landed at Sydney on Cape Breton 
Island, Nova Scotia - a town with a population of 26,000 - 
that they finally realized that they probably wouldn't be 
able to use their Australian dollars at the local bar. 

While their friends were waiting for them at Australia's 
Sydney airport, the couple - who had booked their Air 
Canada tickets on the Internet - landed on the opposite 
side of the world. 

They were met at the airport by Andrea Batten, a customer 
service agent for the regional airline, Air Canada Jazz. 'I was 
told, "Can somebody go to the front desk, there is a couple 
who think they should be in Sydney, Australia,"' she said. 
'While baggage occasionally ends up at the wrong Sydney, 
it is the first time that passengers have found themselves 
in the wrong hemisphere,' she added. 

Back home, the Association of British Travel Agents 
(ABTA) said the story was a great advertisement for using 
travel agents. A spokesman said: "That is probably one 
of the drawbacks of the Internet - there is not a brain 
in the middle.' 




couple boyfriend .-anti girlfriend 
transferred moved to a new plane 



concerned worried 
ends up finally arrives 



■■■ .. drawbacks <fispidvaHt^ ■ 
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text theme catching the wrong plane 



time 40-50 mins 



■"■'JffijAi® ^^wfa§ : §0m$ on^ the board; and find out what 
students know ahout it, Prompt them with questioris, 
z^,~W^tMMydn€y?MaveyQUhmn there? Woutdyou like 

."■ ; f pjpl$wr&. W^f^M^P^^^^ 3 ^^^^ assume . . 

\, :: ; f^^y®!^ so at this ■ -'.'. 

k:;- : " : ;$tagftd^tmeni^& tha^tjiere's another place with., the 

; .:..'v Sspae name- M : Capada> Encourage ttiehr to. buid up a. "' 

yi:;pieti&e^ 

the Sydn^J^pera House, etc,; so that when they look 
at the; picture -of Sydney, Cape Breton Island, for 
' ■ : exei^|#:l3»::th^^ : . : ■"■■ 

* For exercise la, make .sure students understand landed 

and j%fe Itey will come across hath these words in 
.; the te.x£ Ask: students to read the prompts carefully so 

■ : !..th^;|l^;iiaye.eMugh clumiovpr^ 

'^:M^m^i^.^M nutes to#s^s;feekideas : wJtt;^;. . ■■ 

r;:;i.partii# ; an(i ; & 

--va^fh^ sensible ; . . 

..;; ;: suggeMpm,- k/-y^::'- : y.\l. 

.=*■ rj; ffi^irra?^ i^li; d§--^Jl^s^^e«U&aLg ".^p^i^fe,. sogiw students a time 

: v. : \lmij^ don'tget too , 

):■[ /di^racted hy:d^ta|t^atthl^ stage. •; .,. , . . :. : 



i .MM.j i him" 



:>' : j or^erc1$e : 2:a>; f dpus :stu(4e^s:':0atlie; map snowing 
:.:; : J : three;, poplhli^ routes: -the ^otAple took,.- iet 'thetn- discuss: 
::,'■ ."-ihe^ms^r^ the 

/'■ c tep to^e^ managed 

V : - : : W get :^;;r Wles^|ht:ftoni ; a' irstreadlnf -of the tact" . 

;;*;; : r F orextrffsf .^^^tu^ejtts 10 h^-tb.;pomple.te ; : the '' ..; : • 
-va^tea^ 



3 understanding attitude 

■ :: .'- ::: >X,-:t®yJ^ ■ 

:T' Or.- : ' : pJlstu^ ■/;■ 

; . ;;^ejatence^ people in the story felt, . 

' : '; WAfiyu^^Wj^ : . tO-scan : tlie.. text 'to- pnd th£ part, where 
■ vy. - : " ;eaffi ; pepofe# ;i^nlioned; ■ . : = 



guidance notes 

The article is adapted from a longer text if* a British newspaper 
r/je Daily Tefegrapfi.lhs writer's tone is humorous and the text 
describes the. coupled and other peoples responses to the events in 
the story* rather than simply narrating the events themselves (see 
exercise 3), 

This prediction task should raise interest in the actual events that 
took place and make the article accessible by focusing students on 
the main events of the story before they read it 



guidance iiotes 

Exercise 2a should give you a good idea of how much your students 
can pick up from a fairly quick reading of the text. Activities Like 
this help train students to focus on the main points of a text. 

Exercise 2 b vvilL help to clarify the main events of the story if 
anyone is still anclear afaoufc this. The summary wilt also be useful 
for students to refer to if they do the activity suggested in ideas 
plus. 



answer key 

a actual route: C, planned route: B 

b 1 holiday, 2 Australia, 3 flight / holiday, 4 the Internet, 
5 Canada, 6 flight, 7 Landed, 8 Canada 



guidance notes 

This task gives students a chance to focus on some of the details 
that make the text engaging to read, ie the comments made by 
some of the people involved* 



answer key 

1 d, 2 a, 3 b, 4 c 



ideas plus 

Work in threes. Student A is Emma, Student B is Raoul and Student 
C is a friend* Emma and Rao ul are telling the story to a friend. 
Listen to each other and interrupt if you think your partner has 
made a mistake or missed an important detail* The friend should 
ask cfuestions to prompt the story, e.g. 

Emma We planned a three-week holiday to Australia. 

Friend Whew in Australia? 

Raou 1 1 We wanted to go to Sydney . . . 
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how to ... develop ideas 

1 generating ideas 

Read this paragraph written by a Spanish 
student. Work with a partner and ask and 
answer these questions. 

1 What place does she like? 

2 Why does she like it? 

3 Can you describe it? 

4 When does she go there? 

5 What does she do there? 



A place I really love is the Vla^a 5 ant Felip Meri 
in my city. I love- it because, it is a very 
peaceful place right in the centre of a lively ', 
noisy city. It is a small square and there are 
no bars, shops or cars. Its jot a fountain in the 
middle and there are a few benches to sit on, 
bid not many people jo there. There's a nursery 
school there, and two or three times a day the 
little children come oat to play. Ijo there 
when I'm tired of the noise and stress of the 
city. It's a beautiful place to relax, and listen 
only to the noise of Water and happy children. 
Marisa, Barcelona, Spain 



fountain 'fauntm m attractive structure that 

sends water into the sir 

stress worry and pressure (of trie in the eity) 



2 developing a text 




Start your paragraph by giving the most 
important information or main point. You 
can develop this point by giving a reason 
and more information. 



a Look at Marisa's text again and find: 

1 the main point 

2 a reason 

3 information about the place 

4 more information about her reasons 
for going there 



Order the four sections, A-D, of the text below. Find: 

1 O the main point 

2 O the reason 

3 \Z\ information about the festival 

4 O more information about why they had a good day 

A Crreoti Dasj Oirt 

A There's a dragon and i-r has +o pass in -froni of all +he Chinese 
resiayra^Sy which leave a salad ou+side +heir -frowt door. X-f 
+he dragon s+ops and eods +he salad, thai restaurant wins 

B We went -there because i+ was -the Chinese N/ew Year and we 
wan-fed +o know wha+ +he>j do on -this special da\j 

C We were IucKm +o see -the dragon when he a-te +he salad. Af+er 
+ha+, -there was Chinese music on +he s+ree-ts and we -followed 
all -the people and danced. X eny^ed the doo because X learned 
a lot abou+ Chinese culture . 

D X had a really wonder-ful dasj ou+ las+ week wi+h -two -friends, 
Priscilla and Henr>o We decided +o spend our day a-t La Chapelle, 
-the Chinese area \v\ Paris. 





3 developing ideas 

a Think of a place you really love and make some notes to answer 
the questions in exercise 1, e.g. What place do you like? 

b Work in pairs and ask and answer the questions about your places. 
Find out as much detail as possible about your partner's place. 

c Add more information to the notes you made about your place. 

4 organizing ideas 

a Look at your notes and decide on the main point, a reason, 
and more information. 

b Work in pairs. Complete these sentences with the information in 
your notes. 

A place I really love is . . . 

I love it because . . . 

It is ... and there's a / there are ... 

It's got . . . 

I go there when . . . 

It's a ... place to ... 



m- r 



Writing task 



a Write a paragraph about a place you love for display on your 
classroom walls. 

b Walk round and read other people's texts. Which pLace would you 
most like to visit? Why? 



r §& M " ■ i £$e(&i^ 
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aim to use a practical framework and collaboration to develop a longer text 
writing task a descriptive paragraph about a place 



time 50-60 mins 



generating ideas 

.; ■ ■■■;^3ffig;:K^ 

■ "have aijYf IMs will help to generate more detail.and 

v -!v ; ? ; ; ;lSei$:ioii- ;jl3&fc:i^^v ; ffie^-cap. af £o; : ti§fc- the Jrtciips toy 

.■* ,';'|*ui^^^ reai the ^-%-- - :;; f 

; -■ paragi^ha^ ; 

■ . ■ if ^otisy^ te»and. • ■ ;. : 



guidance notes 

This lesson tise$l:|fe#M^ 

basis for developing ideas for a Longer piece, of writing. Howevet* 
the use of question prompts* student collaboration, and useful , 
language chunks to structure a text can be used to generate and 
develop Ideas in a n umber of different contexts .(see Ideas plus). 



answer key 

a 1 the PLaca Sant FeLip Neri in her city; 2 it's a very peaceful 
place right in the centre of the city; 3 It's a small square ... the 
little children come out to play; 4 when she's tired of the noise and 
stress of the city; 5 she relaxes and listens to the noises in the 
square 



fc^ifcto^ ifatf;-' '•■>■■ - 

^^<fWrft&^3^ ask tiife liS&SSk--- 

;, y- ;: %^aiti;^ or^^fe^h'- 

"; : :;^ih$:Jo^^ 

student about a 'great day out' ) . Tell them to fill in the 

\k iSbXifcalS^ ■■■■;:■ ! ? ■'■':;■ -f '--: I; J' -. ■ 



guidance notes ; - ; ;/ 

this task gives; students a possible. Itainework for devetopteg an 
initial idea into a paragraph . TWs framework does not work for 
every kind of text, but it pj^idesa clear set of stages; for - 
developing a description and can be adapted for different topics 
and texts. Asking students to give a: reason encourages them to , 
explain their opinions* The text in exercise 2b offers a Rattier 
model and describes an experience as opposed Ma place. 



answer key 

a 1 A place I really love ...in my city. 2 I love it because it is ... 
lively, noisy city. 3 It is a small square ... the little children come 
out to play. 4 1 go there when ... and happy children. 

b 1 D, 2 B, 3 A, 4 C 



: *<-; : :i^^^ #e::tite ^a^sdfes: to . . ; • 

:g- ; : aha^ 

y-^s^onjdg^^ ■ ; 

J-;- ■iQPp^ujft'flMj^o^iS. ;g©|;J|iTO ; ;detafls and JBiormaticin 
i^ajS^^ lp ; df |r^^sM|a,. this- ;',; 

first by asking one student about their place and 

.':■'' ■;■. ^proihfiting; the i :HSI to^&'hiore :^ii^^dM.:':iQi«Ma ; Sve%' i 

j' ■ : : ' -taKaheM: : a- pa^fe jc^^b^ ^^ieaegd^^l^'^ass to-; 

-il'^ ;as1: ; ijpesti^ : 

any good qtiestiohs they come up with On the board; : ■-. 

■ ' and toformatlan they ; gave their partner to their notes . 



.guidance notes 

Generating ideas for a text is often profeteitiaMc. This lesson 
uses; a set W;i$m^m;$® prompt stuotents* owfcft 
entourages; ijuiteiilfr 

generate further ideas and produce more detail for their texfcsi. 
Exercise 3c shows students that they can use their notes as a 
starting point but add to them as they come up with more 
information and detail. 



• ' M^Mrf^0^0§M^$^^iM^ :to;;pTar|ifi^i:rte%t$ ; ; ftlX -■ ' ;" : ; : ." 
; ; ; Ihgi^ jl^^ iollig to- 'structure :'■ ■ ■'■ 

'.^Mljte a^easprt,..'' .;. 

&1 ■ Ljteii^®^ IdSas^. • ::v ■ ■ ■ ; 

, text and lei theni to complete tlieni ofally with a 
copipletetjtie sentences ^withthdr Inf drmation and 

./ ; ;:"-: : can^iBftSg§T^ 



iiiiii i lii Mn ii r i r i 



writing task let students know that their work is going to be 
dispiayed Qft the class room walls , This wi U encourage them to 
present their work well. If they have brought in photos* teltthem 
t0 ;; ;use them. f©r-idea^-|ld;feiti,ustrate 

¥m exercise b> get sorne feedback fomi theQcla$$ on vvhich places 

ift^ifke th^:iSound; of'ind -vi(Hys :: ; ' : : -"- : - • ' ;':: 1/ '-i : ,: : -^ 



ideas pUis'-'"A:.\^j : /7' : \v\>vr,- : 'i' V :: : :'V; : .;";' ; 

This lesson can : --be adapted for different contexts. Itis a good idea 
to use contexts, which students have personal knowledp -of and / 
or opinions about For exampL& writing aboitamstaiurantthey 
: : Ute;{see'p»S;fbrf ;rfetayraW :i :fevlewi : sp.a g reat.day^ ^uttuspgthe^ 
te)d: in ex^itfee ^fc ja$^ : moft 

set of question prompts and some useful ph rasp and encotirage 
ptoty of collaboration to generate and develop ideas. 



IS 



four 



ri||j[» 



1 using background knowledge 

a Have you ever ordered anything online or 
from a catalogue? What? 

b Read the envelope opposite. Would 
you open it if it was addressed to you? 
Why? / Why not? 

2 understanding the writer's purpose 

Read the letter. Is the writer trying to: 

a sell the reader the 'Atlantique' dinner 

set? 
b persuade the reader to make an order? 
c tell the reader about La Store's new 

French clothes? 
d explain that the reader has won some 

free gifts? 

3 understanding language in use 

Cover the letter and match the beginnings 
(1-5) with the endings (a-e). Which 
sentences are persuading the reader to 
do something? 

1 I'd like to invite you to 

2 This attractive dinner set 

3 Go on . . . now is 

4 So why not 

5 Complete the order form 

a a great time to treat yourself. 

b claim a very special gift. 

c or order online 24/7 @ www.lastore.com. 

d take a look at the catalogue now? 

e will look great on any table. 

4 reading for specific information 

Explain what these words and numbers 
are in the order form. 

example 

Student A: 25 

Student B: The trousers cost £25. 



1 


2.95 


2 


24 


3 


12 


4 


10 


5 


1,000 


6 


2 



Ms T Richardson 
23 Coleman Street 
Brighton BN2 9FL 



m 
-■ 



6 



■m 



m 



m 



m 



m 




so ptahftw fW <** f *** • " toMssHuJi , ... ; . : 



,.;,y. ;..'"■;:- •'•„-;-.-"" ' 



•• • mmmmm^^M^ 



Dear Ms Richardson 

I have some fantastic news for you! To celebrate our new collection, 
I'd like to invite you to claim a very special gift with your first order 
from our catalogue. 

A 4-piece 'Atlantique' dinner set - FREE with your first order 

With its simple, classic blue-and-white design, this attractive dinner 
set will look great on any table. As well as four full-size dinner plates, 
it also contains four side plates and four soup bowis. 

WIN - £1,000 worth of the latest French fashions! 

Enter our free French Fashion Prize Draw and you could win £1,000 
to spend on the very latest styles from La Store. Simply make an 
order and we'll put your name into the Prize Draw. 

10% off your first order! 

Goon ...with 10% off your first order, now is a great time to treat 
yourself or get a bargain for your family. You'll enjoy 14 days' free 
home approval and free returns. So why not take a look at the catalogue 
now? It's so simple, just complete the order form or order online 24/7 
www.lastore.com. 




Page 


Description 


Colour 


Catalogue 
Number 


Size 


Price 


Quantity 


TOTAL 


<? 


T-sk/r-f 


red 


LP0SS 


\t 


£S.50 


[ 


£8.50 


ZH 


•frrwsers 


cf^ 


WIGfc 


XI 


£25.00 


1 


£25.00 


<tf 


-CU+ Sk££/f 


tjfiWoiA 


<?34/7[£ 


S/Vujle 


m.oo 


I 


£3g.00 


































Please send my FR E E dinner set with my order. 


FREE 


Please enter my name in the £1,000 French Fashion Prize Draw. 


YES 


Please take 10% off my first order. 
;.;N8-#fiii&95 for postag e and packing 


-10% 












FINAL TOTAL 


££,7.30 



5 responding to the texts 

Imagine you received this letter from 
La Store. Would you order something? 
Why? / Why not? 



co Itecti o n the clothes and products 
shown in the new catalogue 

cfaim (v) kleim to * order* sth free* 
0f«charge, because it feelongs to you 

Prize Draw a competition: all 
games are entered ■ the first name 

selected is the winner ' . 



treai(^;'g^ 

bargain (n) '■' '. 'ta*§3ar a^poA'olfc 

home approval tirrfetoieclde if 

have Ordered ; " ■■/rr' : ;; \- — ■ZU'.J 



m- '^^•^^^^iS^00fy l ■? ■yfeeafeiSr^pi^i>*^ : 
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text theme mail order shopping 



time 40-50 mins 



mail order shopping before asking sttideasts to ioofe %%:■ 
|- ■■ T-M wkW00ff^^^$m ..ex|lrei.ise ; ib^ ■■ % : i r 

lb, you could ask for a show of bands to find put who 

■ : ; . ; ; -^o^'^ ■;-'.: .. . 



guidance iwti^'^ U; 

ifetexts-a^la;^ 

wMchseus.frbtti/f^ 

The company^ 

Wen ixerasell*^ 

covered in lhe:^^jfed ; ; : plrftg$; -a^ : 0® : piifj : icfei^|dif ri®W/.' : 

f^illar.the#a^^ 

the student in the position p f a 'genuine' reader, and to draw on 

tfe^jfwori^ 



;Mfjjji^^ '■ .■■■■ 

* Box exercise 2 r make sure students uriderstand.the 

.:■:. -oi^'&ppse one option; fhejottarttaee are.in : cpjfa , e&;:- ;: 
■■■■:.: : . ; .^t^iBte' :fe look at the ietfe^terjj^ ./::". 

v; ;:tfe"aiSwer. : - You : <^tiije| gMiihema luaiMknit- lahout ■ .■■: ■ 
■ ; :V \;;^#MfeW ■■-:■■■ ■ 



:?;;/<• ;MsSa^ 

the letter to achieve '% purpose (i.e, to tempt the reader 
to, make iri order) .Most of Us are so familiar with this 

^\.--'ij^g<^ eaS^iSoJp^tooK-;- .: '■';:;:' 

/ : :;.;;hp^e^ 

,S " ' : <0t fe|^Seftgr|.:v ^ ir y^\^ J. g"; v ■- ■ ■ ■ .. ^// : v : - .; ^ ;;' : ^E <■> 

^- i/Sei^^i^ |taSting : : >- -=-.;S 

;^;f^i^ij&^^ tMhfc ■ J: ■ ; 

students will need/ you could let them ;do the exercise 

: ^ ; i; ' ; ;^;ikx .p^f^::iq»jr| : ^r^ee$,:; : ^M^im^^^s£;M^ti #a^-|r 5 '.■ ; 

> ; ;.^ ^ri3s:;^$ptt aT*ffi6r;d' : 

L :.:; ^fljjfe^^^ Iefter.> ; ,:;, 



. compfeandcoumkisalotof irilprmation. TM$ task 
. ' asks students to-scan the text for specific facts and 

* You could >3k students to do this in, pairs as. suggested; 

■;:■.-■■; ^SMMli^^^M^0^^^ #lse;their fiattdis wite|herf ■ ■ 



responding to the texts 

£';■;■ Ir^ul^ 

class discussion (see ideas -plus).' 



. Tttpurp oseofffis^ 
fcr;;tho$ew^ 

tfte- writer 1§^^ 

%ifts r areafea|^ 
fi^ ordersoft^ 



answer key 

b 



answer key 

1 b, 2 e, 3 a, 4 d, 5 c 

1, 3, and 4 are persuading the reader to do something; 2 is more 
descriptive, 5 is giving information. 







answer key 

4 1 postage and packing, 2 the page number the trousers are on, 
3 the size of the T-shirt, 4 the discount off the order, 5 the 
value of clothes in the prize draw, 6 number of flat sheets 
ordered 







N 







ideas plus 

follow t ft j$: tig im&&. das^; dScuMoii about stu#ntf attitudes to; '■ : 
junfcmailTandtWsktedofw 

foard.tQprw^ 

-Ifm do ^m^^^fy^dM^kM : ' : < : ~K : • '' 'Jy. : ; . ■ ' \ ;-;■■: '" : 
"Areyou tmptedtfy~pmm/ftmgifa 
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four 



how to ... Link ideas 

1 generating ideas 

a Think about a shopping centre near your school. Make a list 
of what's there, e.g. department stores, cafes or restaurants, 

bookshops, etc. 

b Read the report about Bluewater Shopping Centre. Compare 
what's there with your list in exercise la. 



The Bluewater Experience 



Last week I visited the Bluewater shopping centre in Kent, England. 
It was an amazing experience because it's the biggest shopping centre 
in the country. You can find almost everything under one roof, including 
320 stores, 50 restaurants and cafes, a cinema, a creche, and a park. 
The only problem at Bluewater is making a choice. Is it better to do 
your shopping or to have some fun? It is a good day out, unless you 
have a problem with crowds. 

8 Shopping 

I arrived at 9am so that I could do my shopping before it got too 
busy. There are three department stores and many fashion shops. 
I was looking for music and books not clothes, so I went to Virgin 
and I bought some great CDs. I also looked round several bookshops, 
but I couldn't find the books I wanted. After that I needed a rest. 

■ Entertainment 

If possible, try to spend a whole day at Bluewater, (1) 

there is so much to do. You can watch a film in the multi-screen cinema, 
hire a bicycle in the park, (2) __^^_ climb the Big Blue Rock 

Climbing Wall. I couldn't decide, (3) I went for a coffee 

(4) watched other people doing their shopping. It is great 



fun for the whole family, (5) 



you are in a hurry! 



2 understanding linking words 



BYou can use the words in italics in the report to join two ideas in 
one sentence. They often (but not always) follow a comma (,). 
e.g. I'd love to come shopping with you, but ... 



Add the words in italics in the report to the table. 



adding 




giving a reason 




explaining purpose 




contrasting 


but 


giving an alternative 




giving a result 




meaning if ... not 





3 using linking words 

a Complete the Entertainment section 
of the report with linking words from 
exercise 2. Use each word only once. 

b Add linking words from exercise 2 to 
the sentences below. 

example Bluewater is a great shopping 

because 
centre A there's so much choice. 

1 I looked all over town for a new coat, 
I didn't find one that I liked. 

2 Shall we do our shopping now go for 
a coffee first? 

3 I did my shopping quickly, I could go 
to the cinema with you. 

4 Ikea is good for furniture shopping, 
you have a problem with queues. 

5 I was a bit tired after my shopping trip, 
I stayed in last night. 

6 I never go to supermarkets they're 
too big. 



4 planning your writing 

Your class is going to write a report on 
your local shopping centre. Work in groups. 
Each group choose a different area to write 
about and make notes: 

- entertainment 

- cafes / restaurants 

- shopping 

- facilities 

- other 



Writing task 



a Write your section of the report. 
Remember to use linking words to 
connect your ideas. 

b Exchange sections with other groups. 
Did you learn anything new from their 
reports? 



goto , . : &i&35is^ 
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vrfTO&f 




tgffP EUJM^^» 



ffl 



aEiffi 



».^JrSfea 






S * 3p$if ?i| is. *& 



1 I VHH 



HI 



JLZJI 






aim to produce longer sentences using high-frequency conjunctions 

writing task collaborative writing to produce a class report about a local shopping centre 



time 50-60 mins 



• foil can do exercise la as a class, especially if you have 
students wMo are not fajnMiar with a local shopping 
centFe/Writethelfetof what's at the shopping centre 
.on., fee boari This will clarify some useful vocabulary 
(toplher with spelling: and proiiunciatkm) at an early . 
stage in the lesson and watt also foe helpful later when 
students are planning their writing { see exercise 4) . 

♦ ■-.'ftar^rp^^ if anyone in your class laaows ■ 

Bhiewaterajid what they can remember about it. 
When they have read the report, ask students if they 
would life to go to Bluewater and why f vvhf riot 



understanding linking words 

>v::Bocus : s&^ &nd;:ih&. '/■■■■'/.''■ 

exaniple of a conjunction .(£«*),- Fut students into pairs 

=: ;■' :: or :srn;al p®u0$0$Wrti 
■:■;■■ ■: . the llnfchig ^rdsia'd^teSeport^. ■/■;*; 

tell them to leay^it to the ^nd f then give them some 

■ : - ■■ '&mm$m. ©^"ijehoard'a^ a concept <*hecfc ;e.g, -J wm ;':■,'■ 

/ v ;;<* : sf /;ife^ -Point dut.thai'il 

[ : ;:.^u-;c^^ its fiincttoaa will .. 

-:■•• j^be^esM^;;^; ^^^y^^^^"!^^ explain ^ 
that jtefefe optiqnafc unless students spedficaily ask about 

: ■ : ' : it. >;;iE^ii^$;$ifi^^ : > IffohlemJ ocus : on ifelrst part 
','■ v;o|th^seStencf :a;ri(|-asl^ Wfiy?l£ the : second'part: : answers 
■ ■ : V the: ^i^tioh^felmetion is 'purpose' not 'result -v 



-u.iiu inn " i 



; f ; ; : ■.These : eierfe^ controliedpra;Ctft:fe'of ; . ' 

' using the Jinking wor4s M sentence and paragraph • 
level.. Students Gould do exercise 3a alone before 

■ ^;ii!ti§ra.s^& partner, or" they could. ■ 

•;/...^ 

■* : lEeIor£'$t#<^ the" . 

:: ■ .corfunc$^^ td..go : .inithe seritenc&s (after 

'.;■'■■ the .fMnia^ If;the^are .not.su;j:e ? ; refer' - : .. • 

/ ther^ 

.'I- . tn ; pafrs;and eSoterage tffim to--dis^us^ their answers. ; ; ; : 







guidance notes 

The text is written m a bask ieport format using section Headings 
and reporting on an individuals personal experience of something 
all students will be familiar with, Le. a shopping centre As such, it 
provides an achievable model lor students' writing at this level. 

This first stage should generate interest in the topic before 
students start analysing; the language used in the report 



guidance notes 

This task aims to raise awareness of the use of these high-fraquency 
conjurrctions to join two ideas together in a sentence. Students will 
be very familiar with the words themselves, but will probably not hive 
analysed the use of alt of them in context, and wilt almost certainty 
have problems in using them: accurately in their own writing. 



answer key 
adding 
giving a reason 



explaining purpose 



contrasting 

givi ng a n alternative 

giving a result 



and (I bought) 

because 

so that (I could do my shopping...) 

but "'"" ~ " ~ 

or 



meaning //... not 



so (I went to Virgin) 
unless 



guidance notes i 

Exercise 3b focuses on word order as well as function; this is often 
a problem area in students' writing, so this should be a useful stage 
before they go on to write their Own texts. 



answer key 

a 1 because, 2 or, 3 so, 4 and, 5 unless 

b 1 ... coat, but I ... 

2 ... now or go ... 

3 ... quickly, so that I ... 

4 ... shopping, unless you ... 

5 ... trip, so I stayed in ... 

6 ... supermarkets, because they're ... 



planning your writing ••••;:'•. 

* '■ Mafe~suM-fep^ -group; is ; . ■-•;■■. 

going to be writing different sections: of one complete 

. : ;/re)^aft^ft : pou^^ 

;. . : : ;;Sh(i.;lQ :^W--|i&i^:'^<puri[ge ^u^rits to discuss and ' 

./'■M^tal^ 



ideas plus 

If appropriate, organize a class trip to the local shopping centre in 
order to check facts, collect ideas and possibly promotional 
material, and to give students a real-life experience to base their 
reports on* This is best done after groups have chosen their 
section, so their research is focused. If this is impossible in class 
time, you can stilt suggest students visit the shopping centre in 
their own time/ with their groups if possible. 



writing task Ask alt students to write a draft of their section of 
the report. Tell them to compare; their paragraphs with their group 
and to check each other's use of linking words. One student in each 
group can then write the final version of their section* Make sure 
students read alt the different sections of tbe report. Ask if they 
learnt anything; new. If possible, get the report typed up and 
published in the school magazine, or have it displayed on the 
school noticeboard to show students that their work can serve a 
reatporposev . 
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five 



T 



1 predicting 

a Look at the picture and the heading of the text. What do you 
think the man is doing? Why? 

b Read the text quickly and check your ideas. 

2 understanding the main points 

Match the correct summary (a-g) to each paragraph (1-5). There are 
two summaries you will not need to use. 



a why Silbo began 

b where the island is 

c the use of Silbo today 

d walking on the island 



e a description of Silbo 
f where Silbo came from 
g how to practise Silbo 



4 recognizing reference words 

a Underline the word Silbo each time it 
appears in the text. 

b Now underline all the different words 
and phrases (including it) that refer to 
Silbo. How many can you find? 

5 responding to the text 

a Work in two groups, A and B. Think of at 
least two reasons: 

Group A: for trying to save Silbo. 
Group B: against trying to save Silbo. 

b Discuss your ideas in A / B pairs. 



3 reading for specific information 

Complete the table with facts about the island. 



location 


geographical features 


language 


history of island 


the Canaries 


an island 































l ,'i. ::l iSllB 




f he Gomeran vs/^ 1 * 





1 If you love islands but haven't visited the tiny island of La 
Gomera in the Canaries yet, don't wait any longer. Close to 
Africa in the Atlantic Ocean and 40 minutes by ferry from 
Tenerife, it is the most beautiful and varied island of them all. 

2 The language of La Gomera nowadays is Spanish. But some 
of the older people on the island can still use the fascinating 
Gomeran whistling language, 'Silbo'. On a small and 
mountainous island like La Gomera, distances were measured 
in the past by the time and effort necessary to walk the paths 
between mountains, and not by the number of kilometres 
between two places (which is never very far, because the 
island only measures 147 square kilometres in total). In this 
geographical environment, the Gomeran whistle was useful for 
communicating quite detailed information from mountain-top 
to mountain-top, such as 'meet you in the cafe by the square 
for a drink at 1 2'. Some whistlers can even be understood 

up to five miles away. 



3 Little is known about Silbo's origins, but many people believe 
it came over to La Gomera with early African settlers more 
than 2,500 years ago. Silbo-like whistling has been found in 
small areas of Greece, Turkey, China and Mexico, but none of 
these languages are as developed as Silbo in La Gomera. 

4 Silbo - the word comes from the Spanish verb silbar, meaning 
'to whistle' - has four vowels and four consonants that 
can be put together in different ways to produce more than 
4,000 words. It sounds just like bird conversation and has 
plenty of uses. 

5 However, the language has almost disappeared as other 
means of communication such as the telephone have been 
introduced. Nowadays, Silbo is hardly used outside exhibitions 
or demonstrations, which means that fewer and fewer people 
now know how to use it. As the language is now threatened, 
it is taught in all primary schools on the island in an effort 

to preserve it. 



origins ^©ceileat^efFOiii- 

and how it #vMi^# : V ; : 

settlers people : ^h$ fP'ta :-,;■>■ 



vowels ' yatfalz sounds* which (in English) 

areiriade with-ife fetters % e, i, "o+ u 

consonants 'kpnsanaftts sounds, which (In Engttsh) 
are? made with all letters except % e k i, o > u 



threatened %etnd mdanger 
of disappearing /being lost 

preserve (v) prfzsw keep it 

■aliv$y in use -■. . 



-■^;#*v-Hi$4i^ 
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text theme an unusual language 



time 50-60 mins 



predicting .'-.;■ ■■■■['■ ?*Y^\<"-7'^- y 

* Bor exercise la^ find out if anyone teiows where La 

Gomera is (see gitfdanee notes^ , Lei them discuss the 
: ■■"■ ' ptexir^/aiid^eadtiig witlia'-paii:nei i ':aiid. thpi/g^ their. 
$;' ldeas:;0u1^at the irian i|- louig- and ; whf .. If some - ■; 
,;■"■■'; -stedehS'-^ theheMMg, ■ 

■■.'■ ^ywcir -other students ^n- S^mb^sfesae j ilf fliey-ia&'t ' - ■ 
■■ ■ ~ wprfi QW-'yyhy^ tell them- tjpy 'Mil Ited : out ^^n#iey : 
■;' ":' -ilad^et^iKt,, ^- .-/A^'^ 

.. (too miniates should be en^ugh^v^lterreadiai/fet ; 

r ; : ; .tfi|^-icTOpare their ideas; witfca- pa tfeer.:<- ; • ,\'v! 



I » * i 



' I i i ' i 



guidance notes 

The text is an; extract tern a travel boofcand is a; feetual text about 
language on the island rf La: Goinera i n the Canary Islands^ off the 
north-west c#asfc if Africa, . 



answer key 

b The man is whistling. He is not doing this for pleasure but to 
communicate with other people. 



■' 



understan di ng the main 'ffij^\ : ^;0[ 

: v.'; / stiidfertis td : read the : extracii agyri'-iii! order :to;ipat<ii ; . the 

-;;:^ipiria;iiies to eaisfrp^^^ 

■■ :;.. ; $nn8®aries: do not j^&i&^^i^^ X 

■ : v ;; ; ii^foi^udm^ 



.between thera;: They should focus on one heading at a 

: ,v^;lheM;a;^iiri^ 



. reco g n i zi n g ref e re n ce wo rd s ; ; ; : ; ■ 

^■■■"lopjcp 
. J ; ; ^a^lye^sin|^:, ; ;;- ■ ' ; . -:■■. ; ■;■;. . ■■■' ; - /'. ;- ;; "., -■'. : . ■■ ' ■- . . ■■•■< 

*;;$0r;exe^t|fc^ 

■ ■; ; . E^peariiii^j: : iSi^0 : :^iJiM^« v^ibe^^it^- to; &;i&stpar^g<aphjv.. 
;:.■;■;■ J^^si&fe 

■ ;;tel!fhe;nife Le^rcarX ' 
; ; \^o;J>to^aglife-l arM3^a($B$ do 4;and:;S, ^sl-th^it.tq : - 
'■■ : .pw0rS;hM > 
;\-ti^vCeieivMS 

,;. ■ .^ab^toti^-fe-f ;^y; : #:ci&£fe. toswe|5i;fe ; to 'read' -ifae : ■ 
: ;;:tp£t -our to, tfif : dafe-aftd tell timm M^out ;%top' : e^ery ' 
^stirrfe't^ 



,; v'jM eome^-^ .again#.tr$mg;^.saye- ; . 

.'"; ;Snbp.,(f.£; : f0h^ " 

,- ■ r^plae^d fey teIephori£% better to-s-tudymote relevant , 
■ :?:; lahgo|g^sat- School! / E^!te;that|li^y . c:an;us|^e;X 'Z : : ^ 
■ . ■ ' ^deas;l4 : tiie''f xtAt-tet wfeo feme :up' : . with their : j>vkb . 
;' ;; Weasli^ey/^an;;(e,g: : c^^ ■^■■ : :v ; 

; ;. t3fireate#S;lan.guSes). '.;"' ;: - 

*:, :f §et ; sSthe te^^cfcir^ 'as :: a ; whoie: alter •• •v:'.-. 

: ■ •• ; ete^fe|;Sb^.l0 ln;d: out : if they ■<^:c$mmM® gnmmp. ■: ;= 
:.;.■■ ■ .: eeMa$ehs^f ^ipif ther;"the larxgiiage -shonldiesa^id ; oi 
V - tot, . ■/;■ ' ' ■ >V- :'•; : •'■:;; ■ ■ ■■: ' - ; ; ■ : " : . - • ; ■ : ;- '' "■.;■■ ; . «. ■; ■ 



guidance. jiio*es(:ti^ ;vH'^' : ' : '- 

As this is an WtematiteE J^ M^b ' 

Attempt to gtasjf?;t^i6-M 

siimmarfe? pf tijg ^yerat( q©njent ■# e^cfe;para| : raph4 THe ; |v^-.extra- 
options focus only on small points witftn a pamgrapb. If ahybods 
those these^ast^ni^ 

suteiar^ 



answer key 

1 b, 2 a, 3 f, 4 e, 5 c (d and g are not needed) 



answer key 

location: the Canaries, close to Africa, in the Atlantic Ocean, 40 

mins. by ferry from Tenerife 

geographical features: an island, small, mountainous, 147 sq kms 
language: Spanish, Silbo = Gomeran whistling language, came with 
African settlers c.2,500 years ago, sitbar = to whistle, 4 vowels, 4 
consonants, 4,000 words, sounds Like bird conversation 

history: inhabited by African settlers c. 2,500 years ago, Silbo (the 
language) has almost disappeared 



! 



.guidance notes- - '-•- : - ' ■''■/■■ ; 

1W$ task raises ; students* awareness of lexical ieotiesion and 
refeiencfng in the text, e.g, the repetition of Silbo helps readem 
follow the mm theme throiliffi but a l$0 the -use of a innge of words 
to refer to Sftbo adds vartelf and interest 



answer key 

4a para 2: line 3; para 3: line 1, line 3 (Silbo-like whistling), line 5; 
para 4: line 1; para 5: line 3 

4b para 2: Gomeran whistling language, the Gomeran whistle; 
para 3: it (line 2); para 4: It (line 4); para 5: the language (line 
1 and line 5); it (x 3 in line 5, 6, 7) 

There are nine references to Silbo which don't repeat the word 
Silbo. There are fifteen references to the language in total. 



.nil" ' I . 



ideas pliis :-. ■■ ,..-.- 

If you have studeteMm-^ ■ ; 

. regionsy ask Step to p^p3^ '^ye^^Mm^^^^ tleir/ : : : 

language, or •gn^apin^ri^^^^ 

their country* They should think of (ol? lesearchi four or five; facts 

about the la nguage to present to their group or class. Encourage 

lie iisteners.toas| :: ^pstlop 

^cabular^-..' " r : : ; t .. '■■■ r -■■:.-: r^^. 



n 



five 



how to ... make a text more interesting a 

1 generating ideas 

Work in pairs or small groups. Describe the teacher you liked best at 
school, and say why you liked him/her. 

2 increasing range 

a Read texts A and B. Which one is more interesting? Why? 

b Sentences 1-9 and a-i have the same meaning but sentences 
a-i use a greater range of words and phrases. Complete a-i by 
referring to texts A and B. 



4 He was: rifcfe. " 

'■■? '. We-'diB^D^-gddl'^i'rt; aqtivT$e& •• . 

8 ■;■„■„, which yvasgMlL ; 

§ fill a rasiciaft fiefiaiise of biim!; 



3 improving a text 



a 1 hiffl at primary school 
b ftost of fiiy teachers were 



■He was:; ;"% "basketball 

I mvm art activities. 



I. 

\$ 

; fi... ,« WMch-W9s 
Ail 



a musician 



him. 



You can make a text more interesting to read by: 

1 using a range of words and phrases to express ideas. Don't repeat 
adjectives such as good and nice, or verbs such as was /were or liked. 

2 giving as much detail as you can. Answer questions: who? why? 
what was it tike? about your text. 

3 giving examples where possible. 



Compare texts A and B. Find two examples of tips 1-3 in text B. 

4 giving details and examples 

a Use ideas from the box on the left to make the text below more 
interesting. You will need to add words to connect the ideas. 



became ftiore confident 

did i>&<% in of hermiifeets 

^odefBl^|uige^^GnjBP' : 
wifcL ]?&!<; hair ; ; i: - % WJ^lt 



The -teacher X liked bes+ was Mrs (rill. 
She v/as ver\j small She +auqh+ me 
X+alian a+ secondary school. She made 
f+ in+eres+ina. She gave w\e good marta 
in X+alian. X s+ar+ed doing be-H-er 
a+ school. X studied X+alian and 
Trench a+ uv^ivervsi-t-^ 



b Compare your paragraph with a partner's. Is it the same or different? 



Writing task 



Write an article about the teacher you described in exercise 1 
for your class magazine or for display on the classroom walls. 

Read other people's articles. Which teacher sounds the most 
interesting? Why? 



The teacher I liked best 

LaviTrevellian, Was my teacher at primary 
school. Most of my teachers Were older and 
boring but he Was young ami nice. He Was 
the first teacher I liked. 

I think teachers should introduce us to things 
outside school and he did that. He liked 
basketball and We played with someone in, the 
local team. We did somegood art and music. 
He even- helped us to play w a band, which was 
good. That's when, I started playing instruments, 
so maybe I'm a musician, now because of him. 



B 




The teacher I liked best 

l first met Ian,Trevellian- at primary school. 
Most of my teachers Were middle-aged and 
quite boring, but he Was in, his mid-2-Os and 
enjoyed talking to us. This was my first 
experience of a fun,, interesting teacher. 

In- my opinion,, teachers should introduce us to 
new ideas about the world outside school and 
the arts, and he certainly did this. For instance, 
he Was really interested in- basketball and 
arranged for the captain- of the local basketball 
team, to come, and train, us. I've still jot his 
autograph! I remember doing some great art 
activities (We painted aboriginal pictures, and 
made pots and sculptures) and his music lessons 
Were fun,. He even- helped us form, our OWn, pop 
band, which Was really eKciting. That's when, I 
started playing the guitar and drums, so maybe 
I became a musician- thanks to him,. 



m 



self -assessment p$$f l^Ql&Wfttt 
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:wai»ii>.J4t5 




B ATI EX. 



IMB M ffi*^ £» ff <» H t?« g^j 



ggg% 




-V V»,rtl rift* ??* *t t^T*ft«f f 



aim to extend the range of expression in descriptive writing 

writing task a short article about the teacher students Liked best at school 



time 50-60 mins 



y :\:^ja$>^^^ : ,-" 

;y:^;|^Sn8^ 

; y :^:>ffi|prp'has :: .haft itafiED^ teaclip ithey' 

I&ed> feey can; listen to: other people and perhaps this 

5 ; :^#8i|i^tt f >V =:v MS- :: 5'. '■ ; - i ■■■■:.■■ ■£;. , ■• . ■ 



guidance **o1:esr ■ 

Students witlhave more to say if $ o:u gtvfe'thefe' some : thinking time 
before they s^rtSp^Bngiri-gr^uiJ^ : §nm^^^il^fi;i0Mdk&-l_;: 
lotes aboy t the teacher if they want to, mi let them krmw that 
this will be eseM later when they plan their wrMng* 



■—— ■ilili nm iiii 



increasing range 

: L :;l!rt^Mpghecailse it. giv©s;r^r€ : : pter^^iaE: : ^ ■ ; : 

•;".;'; /. it>ij|iafee- 'm*re ; i&y i&WlS.^^ '• 

%■■ : ■ ;■ ^$SSi#rig©;Sf #qM& 'atf^r^es|^ffiis :'^l?hi;gttghj: .• ■ ' 
y' ' ■; siSj^ji^^ :;■;;•;; : . . *i y ■';'■{■■'.■■ 



guidancefcrfes ~?y : ^-^y : J../y - 

Ifstudertitearey^tepti^ ■ 

which is ftorr^ 

range ■ of expresliohi/you tan /.point oyt tfp&'y : :; 

- a ^ry basic text w^ 

/.phrases;re;pe^ 

.- 'range' Is i si&^ tis^vvB^:#|r|pirjg- written: 

■'.■■ work. "::■' : ; .' : - ■"■' ■ :<= . ■■:'■ • .' ■■■ ;; . :■■■■ ■ "'• ' ' :: '■' : ' ■■ •• ■; ' ' ': ■'■■". '. : r- .- ■. ' .-..•.- . 



answer key 

b a first met, b middle-aged, c mid~20s, d enjoyed talking, e In 
my opinion, f really interested in, g remember doing; great, h 
really exciting, i became; thanks to 



the tip box: it focuses on three ways stiictats can 
: gives^ students a-n achievable s^ : ^ gm<^&MM;&^i&-; . 

y^-^^il^1^^^W^ilo^^t& iWn$B^*- : ?^ ;:■''■. / ■ '■" : '^:-- ■■.!- r/ ; .; ::/y 

;"■;;■;■. ■■jpsdgi-jptf^ rhittr^.g -le^txBdre.; ■: ' 

- : ::j.yiipas^§ ; i? : ^;;^ ^'VJ'-S-vi S : ' :; ;; ■■■ ;?=3".- ., '■.' .v.--: '/"' : 

.■■ ;yexer^ise/|^iB#iL I^Oix^gli jl^;ex . : 

ar^ focused oiiin exercise 2b. 



answer key 

possible answers: 

1 older > middle-aged; young > mid-20s; some good art > great art 
activities; which was good > which was really exciting. He was 
my teacher > I first met him at ...; He was nice > He enjoyed 
talking to us; I think > In my opinion; He liked ... > He was 
really interested in ...; We did > I remember doing; I'm a 
musician because of him > I became a musician thanks to him. 

2 middle-aged and quite boring; the captain ... train us; I've still 
got his autograph; his music lessons were fun; form our own pop 
band; playing the guitar and drums. 

3 For instance, he was really interested in basketball and ... train 
us; we painted aboriginal pictures, and made pots and sculptures; 
playing the guitar and drums. 



:; ; :yyte^;fi|e::ffi|^ 
;■,.; linking wor^s to join th6 M^^tdgether:. : i[seg:::U!iit''S^ 
: ; i- :j^«^ipa^-;§tit^ '. ■/■:■■■ 

. : ^exts; were very different. Ask them to read; oiiteach 

2-h : voiheiS ; texts-:-' '-^■Pr'x-'-^ '•'■■" i " ; ' : - ■■+,' :-=-l : . ■■'■ ■■■■: :~^ : '*- 



answer key 

possible answer: 

T/?e teacher I liked best was Mrs Gill. She was very small with wild, 
black hair and she was about fifty-five years old. She taught me 
Italian at secondary school. She made it interesting because she 
told good stories and she was very funny. I did badly in other 
subjects, but I worked hard for her and she gave me good marks in 
Italian. Thanks to her I became more confident and started doing 
better at school. I studied Italian and French at university and later 
I became a modern languages teacher. 



writing task Teltsttidents to go bad: to tteir-icteasin exercise I 
and add m niueh detail as ^^cd^WhMik^m^-P^^fi§^iT 
writing, walk ■ rqphd and :;tttg:tfiem : wrftfi yp^p|D;ular^or,wjihy. ; .. 

reJormutatifef : :;theiridea5 i.. 

going to read each other's articles and respond to them, so that 

they a«e writing for areafaudience* In class feedback find out 
#hose leather ,soMW£t|e fidst i ntere$tin§i,, ;■■ 
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1 raising interest 



Read this fact file about tornadoes from 
a weather website. Find two facts 
about tornadoes. 

SM^&^i^^ is a violent storm with a 
very strong wind that blows in a circle. The 
wind forms a column between a cloud and 
the surface of the earth. Tornadoes can have 
wind speeds of between 300 and 500 kilometres 
per hour. The United States has the highest 
number of tornadoes worldwide, with about 
1,000 every year. 



2 predicting 

Work in pairs. Discuss how to complete the 
sentences but don't write anything. Use the 
glossary for new words. 



you really know about tornadoes? 



1 It is not always possible/ always possible to see 
a tornado coming towards you. 

2 Houses can/ cannot explode due to changes in 
air pressure. 

3 A tornado will probably do more/ less damage 
to your house if you open the windows. 

4 It is possible/ impossible for a tornado to cross water. 

5 A hill will/ will not protect you from a tornado. 



: $0^^^^^^^MlM^im^: 



If you are inside 

1 You need up-to-date information, so it is important 



to have a 



2 You should go to the 
if you have one. 

3 You should use a 



of your house, 



or blanket to protect your 



head and eyes from sharp objects. 

If you are outside 

4 If possible, find a safe place inside that doesn't 



have 



5 If this is not possible, try to find a 
down in. 



to lie 



3 reading for details 

a Work in pairs. Student A read What do you 
really know about tornadoes? and Student B 
read Safety in the event of a tornado. 

b Talk to your partner about your text and 
complete both parts of the table together. 

4 responding to the text 

a Find two things in the text which 
you didn't know before. 

b Compare with a partner or group. 
Did you find anything surprising? 




TORNADOES CAN ALWAYS BE SEEN FWm A GREAT: DISTANCE. 

False! They can be hidden in heavy rainfall : 

TORNADOES CAUSE HOUSES TO EXPLODE FROM CHANGES IN AIR 
PRESSURE. 

False! Homes are damaged by strong winds, not changes in air pressure. 

BY OPENING THE WINDOWS, YOU CAN BALANCE THE PRESSURE 
INSIDE AND OUTSIDE YOUR HOME SO A TORNADO WILL NOT D0 ; 
DAMAGE. 

False! A tornado can damage your home whether the windows are open or not. 
You should not open the windows when a tornado is approaching ■* this could 
actually make the situation worse. 

TORNADOES CANNOT CROSS WATER. :. .: ■ - 

False! There is a type of tornado that forms on water and tornadoes that form 
on land can cross rivers and lakes. Tornadoes can also travel up and down hills. 
Therefore, a belief that your location is protected by a riverorhil! could prove to 
be dangerous. ; ■.-. -iV. 



Safety in the event of a tornado 



You may have very little time to pwpare.Usten^mymr^Mly 
to all "information and mom€0cM^! . : " 



■ Make sure you have a radio for information. 

■ Co to the lowest level of your home 

Abasement if possible). If there is no 
basement, go to a small room away from 
exterior walls. Keep away from all wtodow& 

■ Cover your head and eyeswith-a blanket or 
jacket to protect against flying objects or 

' '■ ' ; brokeri glass.;. ■ - ■ v. • < - '*;_ ■ , 

■ Keep your pet 'tied, up B^-dk^t&fm^;^..- 
m EKj not go out until you are told it is safe. : 



■ Try to get inside and look for 
a small protected space with 
no windows. 

'J >gyrariasjita^^ 

■■■; ■ ■..■pafiisv • : ; i ' i 'g.;' i ■/■ ^{}n- : :4 : S : ^t\ri., •. 

Wlf yow^rin0t;pfeiiriiiteli^\. ;■--■ 

■ ■;,:; flat iji Bitow^iSwS cover - 



explojJe : ;'3k r spl9ud lb. feftl^^iv 
ioM. noises ■£*§* s boMfe is$>M$s : .:;■ .■' 

air pressure the fotc^W^ : -..\ 

"d^ageftj'daemidjd- : foolta'<fe' ; "■/ 
'Jaftjy bt^m 

hills ftigli areas of land (riot as higli 

::S^UIltailis): ' ' . . .. .. ' ) ■ : ->'-: ? jfi r , V 



protected ^0^M^-'(M^MS^^^ 

. basement ^^^m:Mimm^b0$m;- 
.■grbund.lgye|. y.:'. n 2 ■■■:. .3 ■ WS ;^S I " S 

to the outside '■ ' ■-'■',,' 



■^^^/^^ss^is^^^^^^^^^MS^^^^^^i 
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text theme the truth about tornadoes 



time 40-50 mins 



i 



• see what they .Mow,, e.g. Which gauntry has the imst 
' '' : :$&ffi$3^ a tottiada? ■ 

» lUm tell ' ; the sfudertts to read iheiact lie and feed 
- ■ ' back as a class , I * • : • • - , ; : " / : 



guidance notes ■■;■■ 

The texts are taken from a US web$ite (weatherworn} which 
provides readers with a range of general and toplcaL i^foritiati^ii 
and advice about curreiit weather trill weather conditions. The 
picture should help to give studer&a way in to the topic and help 
them understand the information in the fact ffte. This Irteoduction 
prepares students loriieMtsl^ 



answer key 

possible answers: any of the facts from the fact file 



■fijiffl ;; , ■:■'■ : ;.?; ; : ;"; I ^ ' ;. 

Si*J;fSS|i^ Mfcabouf the; ;^ 

I atieritibn to the glossary but tell therri not to read the 

■«^ ; |Si^ Sfe'iihsjire- : ... 

^b;tot;fet fell them (they 

: eould^tiiake nqies.on aseparatepieqie of pajper if they 
'i^i^hyk^^tis^portmi here is that they understand 

& VMm&m^M W?%M'- v-'lC ■:=!# '? : '' ' ■ : : ,■.'-■ " ".? : x ~ ;:■-■'.■ ;; "■- , '> ■■■■■" 



guidance notes v 

This task comMnes two fenetions^ It gives student the opportunity 
to activate their own ideas and knowledge about the topic and to 
predict-the aniweiES* Thi$-'wlLL:hietp tbem When:-they.:majEi thefe text 

and sfrouldajsomotf^ 



• Alfemafeefe tf y<5ti feel your students needmore 
jt^alhi^^ 

.;, totnudal'. They can thqri look at their part of the table 
JhelT; text tteii change the grouping to A / B pairs, and 

that corresponds to the text they have read; Encourage 

^r^^^^^^^^^^^^^^'^i^^'^i^i to ?theii;-.;-',; : : 
. partner; and "to give MdreinfprmatiottMthey cto. 



guidance Rotes-: ? 

The two texts share the same topic and style but the first textis 
largely giving information about tornadoes and the second text is 
giving advice. This task is organfeed as a jigsaw reading, wheiB half 
the class read one text and the other half read another This allows 
students to focus on one text fit greater detail and to attempt to 
process the infbrriiation in order to explain it r where necessary, to 
their partner \ : i ■';.■■■■■ 



answer key 

What do you really know about tornadoes?: 1 not always 
possible, 2 cannot, 3 more, 4 possible, 5 will not 

Safety in the event of a tornado: 1 radio, 2 basement, 3 jacket, 
4 windows, 5 low area 



i 



ideas plus 

Write gMttgirnbrmaffimwi$ on the board in two 

columns and ask the class to give m example of each from: the 

texts, eg .Hornm me damaged^ 

t^ereismbmemer^goMosmM 

(advice). Tell learners to continue in pairs, or contfnueas a class^ 



:£ ^Siwigl^ focus ■Qtiiwpj-timt^'' .-. 

]^M^^:^^^f&^^^^' Ifkiilet Jl|erri c opig^e with: 
■ Vajsibtntet pi you:6ould talk about this as a ctes. Find 



ideas pfas ; 

The website weatherworn fe a useful reading resource which you 
could exploit further- If you r students have access to the Internet. 
lor instattefe students could find out about another weather 
phenomenon on the site (ft includes Hooding, hurricanes, heat 
waves anddioughts, among others). They could M this for 
pergonal interest* further reading practice, and vocabulary 
extension,oryou couWasfc them to report bac;k on different topics, 
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how to ... improve punctuation 

1 generating ideas 

a A classmate or English-speaking friend is going to visit you 
in your country. What can you tell them about your area and 
the weather? 

b Read Yoshi's letter to Mark. What does he tell Mark to bring 
with him to Japan? 



Dear Hart 

IWavik ipu -Cor lApur lekk^r. 1 V v&rvj Wappq ko Wear 
kWak ipare pltfummg ko conie + o 6apaw. 

IWere are, Some, wice places -ro V/S/+ around ru^ 
koru&+o/<0K.. IWere^S # beaaki^al \ate called ^oriada-ko . 
This is japans deeped and prekkiesk Uk&, #nJ -fker& 
are, bfc^«+/-fitl -fores+s #(( around /+. P&rk#ps /oe c^n. go 
cflrupmq 4'oqe-r'ker. l+*s Sotu&'bVu&S cool m +k& e.ve.n/VujS 
ker^ because toeVe m +k& nor-fk^oi park o£ ^apav\ ) 
So dovCk Zrornek -fo brmg # j^cke-i", akanu clo J rWeS J 
avid som.& cpod shoes/ 

l*rvi ve.rvj ru&ck lookmg -fondtfrd -f-o seeing upu. tv^oq 
ipar -Q/Vjk-h 

From /jo<ur qood friend, 
Yoski 



2 identifying punctuation 

a Work with a partner and find examples of punctuation marks 
(1-4) in the letter. 






it <s&$wsapT®p^^ 

ira spepW event, e.§, trie Wortcl Cup. 

fe\ separates a list of adjectives or nouns," 

g * jatos two sentences into one. ji is oftefr 
fallowed by words tike and, hut r and s& 



b Match the punctuation marks (1-4) with their uses (a-g). 
c Find an example of each of the uses (a-g) in the letter. 



3 using punctuation 

a Correct these sentences using capital 
letters, full stops and commas. 

1 i am on holiday from monday June 1st 
to thursday June 4th 

2 samantha is going to work in italy for a 
month she is very lucky 

3 i would love to visit maria in barcelona 
but I haven't got any holiday left 

4 in January the weather in britain is 
often cold cloudy and wet 

5 i went to Sydney for the Olympic games 
in august 2000 it was the best 
experience of my life 

b Add apostrophes to these sentences 
where necessary. 

1 Mount Fujis Japans highest mountain. 

2 Its going to be lovely and sunny for the 
next few days. 

3 Janes business trip around Europe 
starts in one weeks time. 

4 Brightons a lively city on Englands 
south coast. Its original name was 
Brighthelmstone. 

4 checking punctuation 

Read this extract from a letter about a visit 
to Poland. Find 14 punctuation mistakes 
and correct them. 



I Wave some advice, for you about your 
trip, the Weather ivi po Lands often, Wet 
but from Sunday itsjoing to be hot, 
and sunny Dont bring a coat, but 
remember to bring your credit card 
and jo shopping here, everythings 
cheaper here than it is in engiand. 



Writing task 



a Write a letter to a classmate or English- 
speaking friend who is planning to visit 
your country. 

b Exchange letters with a partner and 
check each other's punctuation. 

c 'Send' your letter to a classmate. 



^^^^§^^^W^^&.^ : Sf^^^^^^^^S^~. 
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aim to develop use of commas, full stops, capital letters, and apostrophes 

writing task an informal letter to a friend who is planning to visit the student's country 



time 50-60 mins 



couritrf , teJl them to imagine an Enghsh-spekldbag - 
: lmnd is -gctagdb visit themrYoti could then 
brainstorm ideas as a class. II you have* students from 
different areas &M 7 or countries, tell them someone 
•- - f Epmithe tlasa Will visit them in their home- country: 
tells^d£^^ 



2 i d e n ti f y i n g p iiii|ttiati«n 



reujforce studentsMdeas about the coraect uses of these 

Put students into paibfor exercise 2% and check their 

answers before they look ^^lorexainplesof eachof the 

^§W;|nihil^ ;i ::: ; .. 



think" afcoat je.g: spelling) but students should 6e able 

-• marferir orp" jour intonation and pausing; This activity 
; demonstrates the collections 



cornmon punctualion mistakes and gives controlled 

C0iuddoithis as a race, with stMenis.worldng ;in pairs 
. to lad: the -foutteen.mistakes first;;¥ou coiiid Either : : . 

lims, pr/you could stick an eiakrged photocopy on the 
board arid ask ph^ or more students to corne to the 

the class sh^^^ ' .:.'..";/. V ; : : ; 



guidance notes ' : g.^ : ; : : : ; ; ;f ■■;..; ; J : - : >'-S??3 vi^lJ " - : ;% ■? 

f hese e^ic%|$|j^ M:lh€;fepc:^'#ffi::M- '#'■? ' 

:ge«ra:i^ 

TIhe:'W0^'fcffe;Md| 

student for a Rtst tertlcate question,;, " ; : ; 



answer key 

b a jacket, warm clothes, and some good shoes 



Jf you have m. overhead project dispfa^the letter on :a;n 0H.T, 
Run your fiageralpng the tines anfl tett the dass : to ail stop- every 
time you mm Id a cm ma; Do the Same wlf h the af asAopfoes, lull 

itops anfeapittiite 



answer key 

b 1 e and g, 2 d and f, 3 a, 4 b and c 
c possible answers 

a ... letter; b Mark, Japan, lowada-ko, Yoshi; cjhankyou ...; 
d Japan^s; e a jacket warm clothes; f I'm, you're, There's, If s, 
we're, don^t; g ... lake x and there are ...; ... Japan,, so don't 

forget ... 



answer key 

a 1 I am on holiday from Monday June 1st to Thursday June 4thu 

2 Samantha is going to work in Italy for a monthuShe is very lucky^ 

3 I would love to visit Maria in Barcelona (, ) but I haven't got 
any holiday left 

4 In January the weather in Britain is often cokLcloudy(J and 
wet. 

5 I went to Sydney for the Olympic Games in August 2000. It 
was the best experience of my life., 

b 1 Mount Fujfs Japans highest mountain. 

2 Its going to be lovely and sunny for the next few days. 

3 Janets business trip around Europe starts in one weeki time. 

4 Brighton^ a lively city on England'_s south coast. Its original 
name was Bright helm stone. 



answer key 

I have some advicefor you about your trip. Jhe weather in Poland^s 
often wet( x ) but from Sunday its going to be hotand sunny A Don^t 
bring a coatjut remember to bring your credit card and go 
shopping here i Everything^ cheaper here than it is in England. 



writing task Give stecfehts time to^eeide wte thef are going to 

;#ffe :t^a§<f '^^^^I^^i^'-^^t^^t0il^ Irjcliifetjieir ■ : . 
■Weasffep^ 

fartne.r4.fej!^ 

students are studying in their own .cpuj^.teiliheijiirtoread ' ■ 

^another^ 

they have given atJoiit their area or country;.-. V • 
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r 



seven 



1 activating topic vocabulary 

a Look at these cartoons for three newspaper stories. What is the 
connection between the stories? 

• making a mistake • breaking the law • saving something 




b Work in A/B pairs. Check the meaning of your words. Explain 
your words to your partner. 



A to arrest sb 
to handcuff sb 
a burglar 



B a complaint 

to charge sb (with a crime) 
to break into (a house) 



2 reading for gist 

Read the stories A-C quickly and match them to the cartoons. 

3 reading for details 

Complete the reports about the three stories. Choose no more than 
two words from the stories for each space. 



POLICE STATION 

Action: Officers (1) 



three men for (2) 



and kept them at the police station for (3) 



Result: The men were not charged, but a (4) 

the officers. 



for questioning. 

was made about 



Ftre service 



BV&NT: A 2.£-ljtar-ol(A kvcfli^of (5") ________ was 

traced uiA/ a -pud) (£>) early this vviorvuvu^. 

Ht was discovered by a local (y) . 

ACTION: He was. rescued by (s) 



fire eiA£)li/ves. 



ANIMAL HOME 

Event: One tiger and one alligator were rescued from the New York 

(9) _____ of Antoine Yates, after (10) 

contacted the (11) . 



Action; There are plans to transport the animals to (12) 
when there is space in the local (13) . 




A RARE SPECIES 



Three men were arrested, 
handcuffed and held for several hours in the 
police station - for stealing seaweed from a 
public beach. Two police cars and a police 
motorcyclist followed the men, who have.not 
been named, for three miles from the beach at 
Eastbourne, in England. The three men, who 
were not charged, have made a complaint 
about the officers. Eastbourne Council 
defended the police, saying the seaweed was 
'sea kale', a rare species that needs protection 



seaweed a plant that grows Inor by the sea 
rare not seen very often 
species a type of plant or animal 




B 



Bungling burglar 



A burglar became trapped in a chimney for 
seven hours while trying to break into a pub, 
a court heard yesterday. David Gardner, 28, 
1.8 metres tall and of average build, had 
managed to climb down the chimney when 
he got stuck. Thomas Wrightson, a delivery 
man, arrived to deliver vegetables to the pub 
at 6. 10 a.m. and heard Gardner's calls. Gardner 
shouted that he had become stuck while trying 
to rescue a cat shortly after midnight. Four 
fire engines were sent to free him. 




bungling not very good or successful 
trapped / stuck not able, to move 
rescue (v) save from a difficult /situation 



■ Wild flatmates 

New York has been described as a concrete 
jungle ; but one resident really believed he 
was in the jungle, as police were called in to 
remove a tiger and an alligator from his 
apartment in the 20-storey building. After a 
phone call from neighbours, police yesterday 
found the wild animals in the apartment of 
31-year-old Antoine Yates. Yates was not in 
when police abseiled down the side of the 
building in order to enter the apartment. 

The animals, who were moved to a New York 
animal home, will eventually be sent to a zoo 
in Ohio. 




concrete ju ngle an area of marry large modern 
buildings with no green spaces 

resident j^a) a person who lives in a place 

abseiled climbed down attached to a rope 

go is self^s$essmentp.00 voGabula^fdla^f^^ 
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text theme unusual crimes 



time 30-40 mins 



1 activating topic vocabulary 

■..*..' For exercise la, ask miAmm to look at the three 
cartoons and to choose the correct option (breaking 
the law). This will give Students the topic for the 
vbeateilary aMthe texts, 

♦ For exe rd se lb, make sure students have good 
moiiolingual dictionaries. Choose a new crime word, 
e.g. verdict and ask students to look it up. Ask them for 
the pronunciation, the part of speech, a definition and 
an example sentence and write it up on the board. 

• Encourage students to look up their three words, even 
if they are familiar with some of them. Tel them to 
check pronunciation, check that they are looking at 
the correctpart of speech, e.g. verb or noun, and to 
read the definitions and example sentences lor the 

words. They wIM men be better prepared to explain the 
words to their partner, 



reading for gist 

• For exercise 2; give students a time limit to read and 
match the pictures and stories/Two rnmutes should be 
suhlcient. Students may want to tate more time over 
reading each story and understanding all the 
vocabulary;: but encourage them to read for gist at this 
stage, while totting them know they will have more 
time to read again later, If necessary, explain that 
reading quickly for the main point or points of a text is 
a very useful reading skilL 



wacWiigte 

• This exercise focuses-: students on some of the details of 
the stories and further activates some of the new 

: vocabulary from exercise ! . The rep orts also act as a 
summary of each story, which will be very helpful if 
students do the retelling activity in ideas plus. 

• Students could do this alone before checking their 
ideas with a partner, Point out that they should not 
use more than two words in any gap and that the 
words must be in the stories. 



■ 



guidance notes 

The newspaper stones, taken from popular da% newspapers, 
contain a number of crime words,, some of which may well be 
femiKar to students, fiy activating this target wcabularf at the 
beginning of the lesson, you will be introducing the topic and 
making the texts and exercises much mom accessible to students, 

This exercise gives students practtein using dictionaries in order 
to help them i read a challenging text. If this is not something they 
are used to doing, give them as much support as possibly in 
i nterpretf ng the dictionary information (e. g. by doing the example 
suggested: with the class first). Remind students to keep a record of 
new words and phrases by topic ( ift this case, crime) in the 
vocabulary diary on pM and / or in theirnotebooks* 



answer key 

b A to arrest sb /a' rest/ verb when the police arrest sb, they 
take him or her prisoner in order to question him or her 
about a crime 

to handcuff sb used as a verb here, although it is more 
common as a noun to put a prisoner's wrists in a pair of 
metal rings, which are joined together by a chain 
a burglar /'bsrgb/ noun a person who enters a building 
without permission in order to steal: The burglars broke in by 
smashing a window. 

a complaint /ksm'pleint/ noun (make) a complaint (about 
sth); a statement that you are not happy / satisfied with sth: 
You should make a complaint to the company that made the 
machine. 

to charge sb (with a crime) /tja:d3/ verb to accuse sb 
officially of doing sth which is against the law: Six men have 
been charged with robbery. 

to break into (a house) verb to enter a place that is closed: 

Thieves broke into his car and stole his radio. 



B 



answer key 
1 C, 2 B, 3 A 



answer key 

1 arrested, 2 stealing seaweed, 3 several hours, 4 complaint, 
5 average build, 6 chimney, 7 delivery man, 8 four, 9 apartment, 
10 neighbours, 11 police, 12 Ohio, 13 zoo 



ideas plus 

Put students i nto A / B pairs and tell them to ro le play a police 
officer and one of the criminals. Give them time to prepare 
questions, e,g. Why did you steal seaweed? or for the burglar. Why 
didn't you break in through a window? Encourage the 'criminals' to 
give imaginative answers. 

Alternatively, you could ask students to prepare retelling these 
stories as brief items on the TV or radio news, Put students into 
pairs or small groups and ask each group to choose one of the 
stories. Tell then* to imagine they are news ; presenters, and to 
practise telling their story as the final, amusirig item oft the news. 
They can prepare cue cards or brief notes but encourage them to 
look up when they are talking, Help them as they work on their 
stories, and particularly monitor for pronunciation. It would be 
motivating to record their news items on tape or video if possible. 



29 



how to ... correct and edit your work 

1 generating ideas 

Look at this exam task: 

• Your English teacher has asked you to write a story. 

• Your story must have the following title: The most important day 

of my life. 

a Decide which day to write about. Discuss your ideas with 
a partner. 

b Read one student's answer to the exam task. Did you choose 
a similar day? 



The most important day of my life 

The most important day of my life Were the day I Went first to 
university, which was a beatiful modern technology School in my 
home town, the reason why Was important is that in my country 
nat everyone who a student can joes to university. In the year 
when I jo to university, about four in ten student jot in You 
can ivmjine how Wappy I am. Of course needed I to pass my 
eKams which every student must took and I do my best to jet 
marks hijh. Now I am still remembering that day, when I 
Weared my best cloth and felt excited about my future. 



2 checking for mistakes 



Always remember to check your writing when you have finished. Make 
sure you have answered the question. Then use this checklist to correct 
your work. 

5-point checklist 

1 check your verb tenses (simple or continuous? present or past?) 

2 check your verb forms (singular or plural? regular or irregular?) 

3 check word order (subject, verb, and object? position of adjectives? 
position of adverbs?) 

4 check punctuation (the beginning and end of sentences? commas 
and apostrophes?) 

5 check your spelling (Are there words you often spell wrong? If you 
are not sure, use a dictionary.) 



a Use the 5-point checklist to find and correct 20 mistakes in the 
• above story. There are two mistakes in each line. 

b Compare your corrected text with your partner's. Discuss any 
differences and change your corrections if necessary. 




3 correcting frequent mistakes 

a Put the words in the correct order. 

1 brother / last / married / month / my / 
got/. 

2 sister-in-law / dress / my / pretty / a / 
wore / . 

3 always / am / late / everything / 1 / f or / . 

4 weekend / usually / 1 / late / at / get / 

the / up / . 

5 seven / morning / up / 1 / the / got / in / at / 
o'clock/ . 

6 sunny / was / beautiful / it / day / a / 

really / . 

b Read the text below. Find 15 mistakes 
with verb forms, spelling and 
punctuation, and correct them. 



The ^osJr iiw.porJ-an.Jr daq o£ ru<y 
l/'-Ce, r's a)ken. \ *uee+ *u^ boq£ri&nd> 
\Jr a)#s m<y bes-f -Cne-rufe birJrkdaij 
parJrq He tda& Jraikcd Jro ru/j £rienA. 
3uJr ioW&a ke sees me ke s-f-oped. 
Irvt never sk/j baJr I -fell sK/j + ken. 
IkaJr is -f/ve <ye#rs ac\o. HoiC, ttiexe, 
faarri&d tiiJrh Jritio ckWrenS. 




Writing task 



a Write your answer to the exam 
question in exercise 1. Write about 
100 words. 

b Remember to check your writing. 

c Walk round and read other people's 
stories. Has anyone written about a 
similar experience to you? 



';^|M&|||jP^ 
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Kri§illi»8«allij 




s ft HI 1 S seal feS&a ia3|i 




1 £ £ 4 L&^31™ 



aims to give guidelines and practice in correcting and editing written work 
writing task a story about an important day 



time 50-60 mins 



v v : ^lpl^ t&fSites ■With a- . 

^ :■ ;^ sxei$se ; Jfc. ask : 



• Tell students to read the tip and compare their ideas 

* hi feedback, asjk; students. how. many mistakes out of 



§ '-^cri!^^^^ , ■ *V: : :=S? Dz. '■■■■■■'"'. Wff i? : ~iPT : ^'.. 

;::i- A|^^ let Ihem iStotpare- Or'. . 



guidance notes 

This tasKappesr^^ 

stiidenfc answer {s%htty adapted), which received a pass grade. 
TCiis is an aptifeftfaus answer but ilawed by a number tf-mistakes. 
The mistakes- dio not affect understanding of the texfeas a whole, 

taJtthsyd^rep^ 



— 



guidance notes 

The guidelines to cotoEtlhg arid Editing written work are ^iven 
here in an exam context but it Is teportahfc to emphasize to 
Students that all written work should be read through and checked 

for Hiistafesjejo^ ';.'■.; 

students to copy ttiis checklist into th^ir notebooks and to use it 

every if i^tfi^ 



answer key 

The most important day of my life was the day I first went to 
university, which was a beautiful modern technology school in my 
home town. Ihe reason why it was important is that in my country 
not everyone who is a student can 30 to university. In the year 
when I went to university about four in ten students got in. You 
can imagine how happy I was. Of course I needed to pass my exams 
which every student must take (or had to take) and I did my best to 
get high marks. Now I still remember that day when I wore my 
best clothes and felt excited about my future. 



answer key 

a 1 My brother got married last month, or Last month, my ... 

2 My sister-in-law wore a pretty dress. 

3 I am always late for everything. 

4 I usually get up late at the weekend, or At the weekend, I ... 

5 I got up at seven o'clock in the morning. 

6 It was a really beautiful sunny day. or It really was a beautiful 
sunny day. 

b The most important day of my life_was when I met my boyfriend. 
It was my best friends birthday party* He was talking to my 
friends but when he saw me he stopped, fm never shy but I felt 
shy then. That was five years ago. Now, we're married with two 
children. 



writi ng task Remind students to plan their story hefote they ■: 

fegin wripgy^r -^ 
■m;inutes:read^ 

the S-pointckecl&t, ■V^^^-m^f&^^i^'S^^i^' 
around the classroom walls and tell students to wal«ind and 

pad and respond tdjeath others stories^ -":' ; ; "-.^z , ■ ■ 



■— ij i i i ii 



■ wnniM i 



itfeaVplus^ 

Give shidenis as riitidt practice i as possible iniff nding and <• :■ v- 
correcting errors in their own work, When students produce a piece 
of writing* select the most com mon errors, fro nt their texts and, use 
them a$;th£ §sm, ;fer#;ctas$ : -acW^Jp: :: ^M : ^^^m0mA ify u 
have t^^jwfc^,teli^ft& tw&teafe SM-seewhicl'te^ ean 
correct the most mistakes; within a giveri time fait- '-. 
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1 using background knowledge 



Look at the picture. What do you think a skydiver needs to have? 

• a special parachute 



• a fear of heights 

• a love of risk 

• a death wish 



a lot of money 

a lot of faith 

an instructor 

a person to pack equipment 



b 



Read the title of the article. Can you think of some reasons why 
people skydive? 

understanding the main points 

Read the article quickly. Were you right in exercise la? 

Underline the reasons the writer gives for skydiving. Are they 
the same or different from your reasons in exercise lb? 



3 reading for specific information 

Read the statements about the text. Write TRUE (T), FALSE (F) or 
NOT STATED (NS) if there is no information. 



4 understanding the writer's purpose 

Why did the writer write this text? 
Choose the best option and give reasons 
for your answer. 

a to give the reader information about 

skydiving 
b to explain the risks of doing the sport 
c to discuss the reasons why people do 

the sport 
d to persuade the reader to do the sport 

5 responding to the text 

Discuss these questions in groups. Use the 
ideas in exercises 1 and 2 to help you. 

1 Have you ever been skydiving or done 
any other 'extreme' sport? If so, what? 

2 If not, would you like to try skydiving? 
Why? / Why not? 



1 

2 
3 
4 
5 

6 



It is important that skydivers only trust themselves. 

Sky divers travel fastest about 10 seconds after jumping. 

Experienced skydivers get to know their packers well 

Non-skydivers usually understand why people love the sport. 

The writer believes that driving is more dangerous than 

skydiving. 

The writer doesn't understand why people want to skydive. 




People learn to jump for many reasons: 
because they are attracted to extreme 
sports, because they want to test 
themselves and, in many cases, because 
they want to conquer a fear of heights. 
Why people continue skydiving is a 
different question, but if they do continue, 
it often becomes an obsession. 



Skydiving is a sport where trust is 
very important. Skydivers need to 
have faith in their instructors, faith 
in the equipment, and faith in those 
packing the parachutes. On their first 
jump, students are told that they will 
reach a top speed of 1 90 kilometres 
per hour about 1 seconds after leaving 



the plane. The only thing between you 
and the ground is a parachute of 1 8 to 
28 square metres which was probably 
packed by someone you've never met. 

But the parachute will open, you 
immediately trust the packers, and the 
fear decreases a little. And then you 
realize, too, that you have a lot in common 
with other skydivers. 

All skydivers are asked the same 
questions by non-skydivers, 'What do you 
do that for?' You are often asked if you 
have a death wish. But the statistics show 
that skydiving is one of the safest sports in 
the world. In fact, driving to the jump is 
generally more dangerous than jumping 
out of a plane. Accidents are rare, but risk 
is something that skydivers accept, even 
welcome. 

The question of why people skydive is, 
in the end, impossible to answer. The 
excitement, the close contact with other 
skydivers, the physical sensation of flying 
through the air are all important. But 
there is something else, too, something 
that separates the jum per from the 
spectator: non-skydivers can't believe 
anyone would jump out of an airplane. 
Skydivers can't believe people don't 



SSSJSSSJgsSgE!^ 



«WKWHr ■■"TT'^r^' "j^f ; [ "" 



— ., ••^-.T ■ .. , .■■. ;.■■--.— -■" ,i.mi,.iif- -■!;■- -j 




conquer -to ^s&ipKeed *m dealag wtt sii V ; faltft; fesft trasfc a Mfef iii stti ; # sh 
obsession st& *M # thttife ^bont%OQm0hr : S$riS$liDrt /.serrtejjri feeling ; 1 



.^Sifc&iM^ 



W& ^M^^^^^&MS^^^^^^^^^^ 
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text theme the attractions of skydiving 



time 40-50 mins 



i 



i 



\ •$Mf&imr : md : ask the class what they know about this ; 

■: I .ebiries : _up. to the board., : e;g< parkthm, jump out of an 

* F6r;ex#Mse 1^ focus students oil the question and list 
6J v ii€:eds y , Ask pairs to work together on the 

;g' ; "f |||^^ v.- 

Sqti||S :> :; : '--d :: ■..'"'■? i ': v -' , ^=' 

tifif, 'tffttifc'da.ynu do that for? Brainstorm reasons why 
- people Kiif ht skydiye with the g§s% or liyou prefer, 

a g^qdiilea to make a list ;df the reasons they come up 
: ' with, ow the board. ".•:." r" 



* threfe; ;«olnute$ to read. Let them scan the text quickly 
3"^;-j^r«^^QfeV&!^^i3^i# : 4a&r(Kgfeis6lfifiB .'S!aE^-' : --' .-. ^ v -- ^/-J*:^.-.;:. ■■:■■■-... "-'. : - ■'■= .-;. >^-f. 

^jy-li^^^^ge .^^;;|^^il43^t$ : ^r1ceiife^:re: iea^jas .;.; : " 
: giF0j|'in the artkTe (there are three reasons given for 

4>K^^ pa|8iet ; ■ when. , • 

*; In feedback/ it wquld be. useful to divide the reasons 
\ into the t\f b catfegpries above, and /or to tick off the 
reasons wtodistiidents carne up withbdbre reading 



reading ft* specific: ^information 

♦. , Expiate that students should read through the : 
stptement$ first with a partner, check for any problems 
with inMterstandtag, and discuss their ideas before 

: • ^.sfefieS J &elnlSv:r: : ^ ■ : S.JyC\ " :-1 v ;> ■ &\ V^'? : V. -x-ij : , . \. 



understanding the writer's purpose 

: ^|k^^ ;thi$;arlifle s Jl^il ... . 

* •, If studeii# choose the first option (a), point out in . 
•Which of fer$ the reader any real facts about the sport 



responding to the text 

. '^g$^^j^'0^^ : ^^0€m theft- d^s&ssictes on tip. ,. 
i,^|^ tfieir^spoSevto 

. : : Wouldn/tityMydiyingbm 

» To finish of$, you could take a show of hands to see 
■; : J#8a^ (and why) and how many 

'^^I|i3^ 000& n -V0^-. 



guidance n^tes ■- ,.■ ' 

The artiel^w^ . 

MctgaAmid Jutidayi nfepap€r:5upleiierit f jfeiaitTCli-jSctises,; pot: 

sfcyoSY^ (sfce ^ : . 

people sl^tv^s^ 

article, Thfe stouM 8 make the text easier to i&ad aisd tiiierstarld. 



guidance ;r*otes ^ ,: :: i :' : A :i -^--" : : : -v¥ : ; : : ^f 0-- ; v 

In this section; you are asking students to scan the text cjuiekty to 
look for the -main points, By givingthem aMrrieliifiitvirid 
e)q3Uimsg.^e;fecK-fe$fere reading, you wii fee erieoriragfag them 
to look .for the most^ they 

will get a chance to go hact to the text for rmtedjtai Is later. '■ 



■Nil 



answer key 

a They do not need a 'special' parachute, a fear of heights, or a 
death wish (depending on your point of view). There is nothing 
about money in the text but students will probably agree that 
skydivers need a lot of money. • 

b People Learn because they are naturally attracted to extreme 
sports, they wish to test themselves, they wish to conquer a 
fear of heights. People continue because of the excitement, the 
close contact with other skydivers, and the physical sensation 
of flying through the air (it often becomes an obsession). 



answer key 

3 1 false (they have to trust their instructors, packers, and 
equipment); 2 true; 3 not stated (there is nothing in the text 
about experienced skydivers' relationships with packers); 4 false 
(You are often asked if you have a death wish); 5 true; 6 true 

(impossible to answer) 



MHHH 



A !» » '»" 



guidance! notes . _^:v -.=: -^. 

This task entourages students to stand back from the detail of the 
article and think, more gtoba% afaaut the purpose of the text. In 
prineijfe the writer is exptoring the question of why people do it 
(which ultimately, he /she cannot answer). 



answer key 

c (to discuss the reasons why people do the sport) 



.. !!!! I l li t ' 







ideas pltts ;v, \V ■::'■■■;■■;■■:■ .^0- ;' i .:'.^;;'f-.;.-.: ; .--'i';, ■-,'■,. 

You could rMate^ 

••exped^h.G^^ . 

whet&er if i$;j^ ' 

language i^ : . 

GtvethWf^ 

actM^;£WI^ 

Thep'.teftttem;tein^ ;■';.: 

different peopte about- their masons for doing soiiiaftlng; (If they 
Used t© do southing feat gave it up, they edutd talk a&dut that*! 
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how to ••• write a Letter of enquiry 

1 generating ideas 

a Read about Westmore College. Choose one course for yourself 
and one for your partner and compare. 

b Work in pairs. What do you need to know before booking a 
course? Write five questions. 

example How much does a short course in sculpture cost? 

c Read Ann's letter to Westmore College. Does she ask any of 
your questions? 

2 organizing ideas 

a Put the following sections of Ann's letter in the correct order. 

I | reason for writing 

I | finishing a letter 

I I request for information 

n greeting 

I | request for a response 

I | request for something to be sent 

b Underline the phrases in Ann's letter for the above functions. 

3 asking for information politely 

a How do these questions change when they begin with the polite 
phrases ( underlined )? Find the differences between a and b. 



1 


a How much does a short course 

in sculpture cost? 


b Please could vou tell me how much 
a short course in sculpture costs? 


2 


a Are there courses every week in 
the summer? 


b Please could vou tel! me if there are 
courses every week in the summer? 


3 


a What does the course cover? 


b 1 would like to know what the 
course covers. 


4 


a Do all the rooms include a 
private bathroom? 


b 1 would also like to know if all the 
rooms include a private bathroom. 



Don't begin every question in a formal letter with a polite phrase, because 
it will sound unnatural. Look at the different questions in Ann's letter. 



Make these questions more polite. 

1 When is your next film-making course? 

2 What does the music course cover? 

3 Is the gym open all the time? 

4 Is it possible to hire equipment for the rock-climbing course? 

5 Will I get a certificate for doing the computer-programming course? 



Writing task 



Write a letter to Westmore College asking for more information 
about a course. Ask your five questions in exercise lb. 




is set in beautiful 
gardens and offers 52 comfortably furnished 
bedrooms in the main house. There is a 
licensed bar, a gym, two all-weather tennis 
courts, an ice rink and in the summer a heated 
outdoor swimming pool. If you are looking 
for the perfect present, consider purchasing 
Westmore College Gift Vouchers. 



SHORT COURSES 




O art 


O metalworking 


O computer pro^amming 
& design 

O creative writing 

O filmmaking 

O ice skating & ice hockey 


O music 
O photography 
O rock climbing 
O sculpture 

O tennis " ;■ .. 



Dear Ms Bradford, 

I am writing to enquire about one of your 
short courses. 

Please could you tell me how much a short 
course in sculpture costs and if there are 
courses every week in the summer? I have not 
done any sculpture before. Is the course suitable 
for beginners? I would like to know what it 
covers. I would also like to know if all the rooms 
include a private bathroom. Are meals included 
in the cost of a course? I would be grateful 
if you could send me more information. 

I look forward to hearing from you. 



Yours sincerely, 

Ann Macrcad 
Ann Macready 



y 



il^SSS^^ 
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aim to develop use of appropriate language for a formal letter of enquiry 
writing task a formal letter asking for information about a course 



time 50-60 mins 



i r;:i; listtxE eoojrsjes to check iihd£maidfngdl the Vocabulary* [: 

• Brairisfpiti the kind of inf ormation you would need to 
know befee booking a ^^dmse/e,g;cost f dates and 

' i^rigth of :£oig^ ^iqjpiertfi: etc, • • 

q&esiiom. They wiE need fo TCfc? : back to these - 

g j-; igj^tppsibrsiie writing ta$i&af ijfie-ehd :bl:&d;;itesspp; ■; j 



actr^e&ftM^ 

class. : to^#Sftfe13Wfe.^li : tM&ttiftK .;. . ■ 

$u;pp$^M;^^^ :.: :■ 



organizing ideas . :^&^^ 

^V :; iilWP;;2^,gives studerj&Sj&frf^^ , 

^^^^^mv^letxeis of en^ji|f;M|&)Wltthf ^^:ffley ; ■•.;;:■ 
'Mjt^^tlMs as the ba3ii£$3£i^^ 
l^f ' #Sij^fi|^ ; iiir- pairs to or^efctfe|§t&^ ;■";.'■■;■; 

■f:: : : J^^St^tter. , ' ./.;i ; - ; ' Sk^^im J';X-' ■ J;> :. • i; ^ X t-; ! ?%. : ,-:,; ■'? 

^ : f ;1ii; : ]exiitlse 2b> studeht|£ail:#fift : ;M^^^^W^:^-y 
i V;9M^iWpes/of the ■ f xinc|ioh^;fe?g^f ^o|x;©^1^iteg:;i^m;r 
writing to enquire about .«.; ; '■ ; ; - - : ..-. -• : ' ;; . 



answer key 

2a + b 1 greeting {Dear ..,); 2 reason for writing (I am writing 
to ...); 3 request for information (Please could you tell me/ 
I would (also) like to know); 4 request for something to be sent 
(/ would be grateful if you could send me ...); 5 request for a 
response (I look forward to hearing from you.); 6 finishing a letter 
(Yours sincerely) 



3 asking for informati#ii ||lj|f Ijf 



Sli^^oticing' task m-exe^leSS 

.Aiernse of indirect ; -^egft^^ - : 

'■$3^3$^ lSe,S^iOf v; ; " ; : 

■!^^itio;fc 
■&il|ndi^ 

■ri^ : |n^ 

(i,e. /QJiestJons which Begin with a polite phrase.) there 

:^i^ ; ;g|8?S:-feft#? Mife Sm#^dm|s; lahdersiarid; that 
it as not impolite to a$k dteet questions,, but that to ask 

!il$|i^ |v; £ .K ... JS0.3 ~^(My\Jj : 



answer key 

3a 1 ... how much dees a short course in sculpture cost + 5? 

2 ... + if ar e th e r e there are courses every week in the summer? 

3 ... what dees the course cover + s, ? 

4 ... + if do all the rooms include a private bathroom. ? 

3b Please could you tell me ... ?/ I'd also like to know .... 

1 ... when your next film-making course is 

2 ... what the music course covers 

3 ... if the gym is open all the time 

4 ... if it is possible to hire equipment for the rock-climbing course 

5 ... if I will get a certificate for doing the computer- 
programming course 



writing task '^'i^ ^ ?3-fii '■■ .. 

tfoeMwf^ 

reMidtb^ 

so that tneir letters do not soiindurtrtaturaL -*-;.-- ' -.-, 



■If pos^M^ifle^urap : students "fewrifce |e |l : fe^r^ Jf ;|ii<|uiry' and : 
send them. If ygu. are teaching In \.m. ;ing;llsfepealil| country^ 

tdlNpNgl^ ;a ■; ; ; '. 

no n - naijve spei kehenvlronm 



35 



sWUs: 



1 using background knowledge 

How have people's houses and lifestyles 
changed in the last 100 years? Think about: 



buildings 
moving house 
comfort 



money 

sharing houses 
eating habits 



2 inferring 



a You are going to read an article about an 
old woman called Olive. Read what she 
says below. What do you learn about her 
character, family and lifestyle? 

a 'I went to London for a few weeks in my 
20s but that's about all. I would have been 
quite happy not to go away at all/ 

b She says, 'I have never been in a house 
Td prefer. I've always lived in this house 
and I intend to die in it.' 

c 'They were extraordinary people who 
gave me so much love and I was never 
interested in having children of my own.' 

d 'I've known women of 80 who looked so 
old and weak. I hope I don't look like that.' 

e She says, Tve never drunk or smoked 
and I'm not one for television or reading.' 

f 'I had an open fire until a few years ago 
but, for safety, I changed to an electric one.' 

g 'It suited them and it suits me,' she says. 

b Read the article and check your ideas 
in exercise 2a. 

3 understanding text structure 

Put Olive's comments (a-g) above into the 
gaps (1-6) in the article. There is one extra 
comment which you do not need to use. 

4 responding to the text 

What do you feel about the choices Olive 
has made in her life? Do you know anyone 
like Olive? 



century 'sexitjari one liuMred years 
surroundings everything around it 

cosy 'kaozi cornfof &bl&j wawn and inviting 

installed put in :? 

houseproud ! teas f rjral#l si? who spends time 
making a tois# clean ^KidsttraGtive 



100 years on . . . 
Olive wouldn't 
dream of moving! 



Nowadays the typical family 
moves every six years, but Olive 
Marchant still lives in the same 
house in which she was born 
a century ago. 

Olive's home is a cottage 
in perfect surroundings in 
England's New Forest. At 100 
years old, she may be the oldest 
person in Britain to have lived in 
just one house all her life. (1) '...' 
The house, which was destroyed 
in a fire before the First World 
War, was rebuilt by her parents, 
Ellen and Frank. (2)'...' She 
loves her home so much that she 
has rarely even gone on holiday. 
(3) '...' Olive never married 
because she did not want to 
leave her parents and her home. 
(4) '...* She did, however, bring 
up a child, her great nephew 
Barry Tucker, now 58. 

Olive is fit for her age. She 
walks with a stick but looks 
like she doesn't really need it. 
She has never been in hospital 
and hates seeing doctors. Until 
18 years ago she grew her own 




vegetables, giving many away 
to friends and family. Her three- 
bedroom home is cosy but 
mainly unmodernized and there 
is no central heating. (5) \..' 
Her home was lit with candles 
and oil lamps until electricity 
was installed in the 1960s. 
An inside toilet and bathroom 
were built at the same time. 

The youngest of five children, 
Olive never missed a day's 
school. When she left school, she 
helped her mother look after the 
house until, at the age of 30, she 
became a cleaner. That job lasted 
40 years. Olive, who cycled until 
she was 83, has always taken 
good care of herself. (6) '...' 
Before her sight became bad, 
she loved gardening, sewing 
and cooking, and she said 
she's always been houseproud. 




:gp fa self -assessment p. 60 vocabulary cff ai-y p< M 
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lull 



text theme a home for life 



time 40-50 mins 



i _j ■ i ■■ i i . i _; ii 



using background knowledge 

« IMs activity sets the scene for the text and should help 
stndents find a way in to the article. You CTOld jpre- 
teach sorne nsel ul vocabulary that comes up in the 

• Write 100 ¥EARSAGQ and MW on the hoard and ask 
students about changes in houses and lifestyles in that 
perto& Direct their attention to the six prompts in 
exercise 1 and ask them to discuss their ideas in pairs 
or small groups, e.g. 100 years age there wmm'tmany 
fiaU,£e$pk Mwd at home longer, etc. 



Wfferring 

• Give students time to read the comments and either 
deal with vocabulary as it conies up, or let students 
work in pairs to discuss any new words, and / or look 
them up in a dictionary Check understanding of 

extraordinary and suits, 

• After reading the comments in exercise 2a, errcourage 
students, in pairs, to build a picture of Olive from what 
she says, but also to use their imaginatiori to go 
beyond her actual words, e.g. 'It suited them and % suits 
me r r suggests that she is not very adventurous 
(reinforced by what she says about travelling in 

; comment a) . They can also guess what it and them refer 
to, based on other things she has said. 

• lor exercise 2b give the students time to read the 
article. Then get feedback on how accurate students' 
ideas about Olive were in exerci se 2a. If any students 
have built a picture of Olive which is clearly wrongs 
ask in what way it was wrong, and what they based 
their ideas on, i.e. was it something she said, or did 
they let their imagination run away with them? 



guidance notes v^.V^W'-i"^. 7 -:''"-^"' "" 

This artMe appeared in a tabloid newspaper, The Sunday Express* 
and the com merits and {potations are a typical feature of tills type 
of text. The article gives a kind of profile of ®live and mueh of the 
content is iBMstrated thro-uph her words. Therefore, byreadtai her 
comments first and haflding a i picttrre ofheGstoiteiitswLtbewell 
prepared when; they ftad;lh# text; ■',■ ;• t'i^'-l-^ 



^MtaMMMMH 



understanding text structure 

• Focus students' attention on the six numbered gaps in 
the article and explain that each gap relates to one of 
the comments they have been looking at 

• Ask students to read the whole text again, but to focus 
particularly on the sentences before and after the gaps. 
When they come to a gap, they should scan through 
the comments until they come to one which fits .It 
would be a good Idea to do the first one together, and 
ask students to explain their choice. Entourage 
students to underline words in the comments: and text 
which match, so that they can explain the reasons for 
their answers in feedback. 



guidance notes 

The article does mate sense without the comments, i.e. it is 
coherent at text level rtowever, in order to p«t the missing 
sections back into the article, students do have to feus on 
coherence both at whole text and sentence teveL they will ato 
have to look at cohesion* for instance, m the repetition of certain 
words or ideas; e.g. Ihedinjmtme hametikherl^lfmat^c^s 
lived in thishousem coitiment b* and grammatical reference words, 
such as It mi them In comment g:, which refer hack to the house 
and her parents, mentioned in the previous sentence* ■•■■ 

If possible, raise awareness of style by asking students what Olivet 
direct speech adds to the article (eg. interest; detail and 'colour'). 
This will help if they do the ldea$ phis activity. ; 



answer key 

1 b, 2 g, 3 a, 4 c, 5 f, 6 e; (d is not needed) 



responding to the text 

♦■■■ Encanrage students to express their opinions about 
Olive. Bind out if students agree or disagree with each 
other, and if anyone knows a similar person. 



ideas plus' >•- . -;4> ;; v^r- —•■..' 

Ask students to find out how long people in the class have lived in 
their homes arid how they feel aboat where they live,? $rite Olive's 
eom ment on the hoards -I ham never been in a tmme Tdpmfm I've 
always lived in this hmse and I intend U die mM '.After preparing 
alone, tell them to walk around and Interview' each others taking a 
note of interesting information and recording comments describing 
how people feel. Stop them after five minutes or so and put 
students into groups to share information. They could safe posters 
displaying the comments, e;g. Maria km &ved in her home fortwi 
years. She says r /I love my homer espemtfy my mom* Idm't wmt 
to move cmayfroiti; myfermtyS ; ■ ■ ;<■- ';';■■;■. : 
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how to ... write a detailed note 

1 generating ideas 

a A classmate is going to stay in your home while you 
are away. Decide: 

• what information and instructions to give them 
about your home. 

• what they can (and can't) use while they are in 
your home. 

• what to tell them about your area. 

Think of five things and make notes. 
b Compare ideas with a partner. Suggest other points 

for your partner to include. 

c Read Tamsin's note to her friends. Compare her note 
with your ideas. 



2 recognizing structures and functions 

a Match the beginning and end of each sentence. 



1 I%:spi^|:|^;}r ; ;| 
3 Feelfref 

S Turn right tfiea 
-6 Please 'could'. ' 
7 Ifsag&od> 

3 , MSlp^StflseS-- ;v 



a place to go for lunch. 
ft! to use the computer. 
£ ?i go -there for a drink. 
i; M Soirthing you need. 
tvdjidri't clean the house. 
f , >^ou don't lose the keys, 
| ypitr water the plants? 
U feft past the school. 
i feeding the cat? 



b Match the sentences (1-9) above to the functions (a-f). 



a a warning 
b an apology 
c an offer 



d a request 
e a suggestion 
f some directions 



Wcicowic! 

Hope, yowc flight Was OlCand you're- not too tired 
to enjoy Brighton. Just a few things you should 
know ... 

• Help yourself to any food in- the- fridge,. It needs 
eating. Please could you, throve the cheese aWay 
if you. don,t riant it? 

• I'm sorry I didn't have time to make the beds. 
Clean, sheets and towels are in- the cupboard 
in- the bathroom. 

• Feel free to use the Washing machine, which 
is upstairs. 

• I'm, sorry about the hole in- the floor (next to 
the piano) . Make sure you don't step in- it! 

• The video channel is Q> and the DVD is 0. 
There's a good place to rent films on- Elm Qrove 
('The Video Box,') . It's about five minutes Walk 
up the hill. (There's a map in- the bookcase.) 

• Theres a playground for the kids at the bottom 
of the hill with a skateboard park next to it. 
Tell them to be careful though - some, of the 
ramps are very high. 

• There's a good pub called The (greys round the 
corner (turn- left out of the door, then- left up 
the hill) . you could go therefor Sunday lunch 
- the food's great. 

• Would you mind giving the keys back to my 
neighbour, Beth, in, number 24 When you go? 
Shes very nice! 

Hope you have a brilliant time. Qive us a ring 
on-01(o^8 Wl 5Q>0 if there are any problems. 
If not, We'll see you when- We get back. 

Tamsin xxx 



_-..,-....,,___.. . . „..-.„, _^,., ,»._..._»..,„. . . r ........ 




3 understanding language in context 

Read the note again and work in pairs. Write two 
examples for each of the functions. 



function 



structure 



a warning 
an apoLogy 
an offer 
a request 
a suggestion 
some directions 



Make sure you don't (step) 



4 using functional language 

a Think about your home. Choose five of the sentence 
beginnings in exercise 2a and write new endings 
for them. 

b Say your endings to a partner. Can they guess the 
beginnings? 



Writing task 



a Use your notes in exercise 1 to write a detailed note 
for your classmate. Include five points. Try to use a 
different function for each point, e.g. a request, 
a suggestion, etc. 

b Give your classmate the note. Does he/she 
understand everything? 



2li||f i i|IW|Spi8M 
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aim to develop use of functional language in a note 

writing task a detailed note to a classmate who is going to stay in your home 



time 50-60 mins 



their home while they w&it p^ayl : fc^uS|e;Mit(ieiits ■ 

*^;#brl^^ oi|- #hich : points : m- •' .- ( ^ ' 

- TamsiB's note students also" thought of. ■■ ;:;/ ; : . 



recognizing structures and functions 



:';■ v fiM:the;ej£g^^ ";■ 

■ . prefer,; j^^ .: 

;.. three fur^tip^:;|riSiif *a^e--^dp^;fliigi3r -pigiirtj^ggr- toiS0c»fc;V.'' 

■ ■ for th© otfieis^^^ :.. : .-. v 

.';.:;: ; dijrectjpi^^ s!hare;;t-}^: : itif orx«§M> : .' " 

■:*. : ;: Mfee^^ 

:.y ^l&ja;!^^ the samfe)- ori thg^fi&Mf .; 

;l : ; i;:Mgl|i|ift:the : Se^ $>aj^r|tstai:fe 

; :-:/ -: ;ex£^^:|fe^ 

:; f ,;na|AfhsM^ thei£^o^$hiakrf 



j ■■':'.; ; wffijl^^j^^ ■■■■ 

^:V;..-th§;^hteriiftkv^. : ' " "J • -; : ■;■;"■ ; : ',' ' ■.. .-^ ■?■!■■■; r";;' .'■ ' ^y ; -':.i;S: :: 'V.: : ■■. -i 

^ >tt*$l^^ ^nter&0;liiBfeg§ . ■ 

procedure/use the ideas plus, «. 



This ^<&Mim piertailfc fer tvfe r«o.ns:rft-f gt^il|^s;t}ji|^pic,- 
which will help to raise interest, and it 8 afeo generate tnVideas 

and infbpaiMptefDir thS%ittt§^skiilir. ; . 



1Msta#p^ 

the note and clarifies their f unctions. If students ire unfamilmr 
with the-ter-itifcwsef : S^^i»:0^H^^^^^^^^^ 
Let theexarnptesidefiiie the terms, as-far as possible, Ihgy need to 
be clear oa^ nextstap;- 



answer key 

a 1 e, 2 f, 3 b, 4 c, 

b 1 b, 2 a, 3 c, 4 e, 



5 h, 6 g, 7 a, 8 i, 9 d 
5 f, 6 d, 7 e, 8 d, 9 c 



answer key 
function 

a warning 

an apology 

an offer 

a request to do sth 

a suggestion 

some directions 



structure 

Make sure you (don't step in it!) / Tell them to 
(be careful ...) 

I'm sorry I (didn't have time to ..,) / I'm sorry 
about (the hole ...) 

Help yourself to ... / Feel free to (use . . .) 

Please could you (throw ...) / Would you mind 
(giving ...)? 

There's a good place to (rent)... / There's a 
good (pub).../ You could go therefor ... 
It's about five minutes walk up the hill/ turn 
left out the door, then left up the hill 



.tdeas-.pto^:\^; ; :;:.:;' : ..;>;v:' : : r'-V.;;'-.A-'/s 

, Ybi* ^Q^0m^00. taSfe £^ 
■4jja;sa;Mifi§g^ 

sentence- en|i|g^apd- talnd :&£||i^ ; ; : ; 

£frepla#fe£Siufa 

can tate ton$& ■ ■ 

;Mth.o^gh : {^fe;;i|.;6f a^ ;^ ■ : , 

fflomexp:ostt ; ri'^ 



writing task Student: will have 'J3^-.wM^'f^^pt$j^i^ 
for ^-wM^is^^i^^^iKS^,- but tei theWtb try to 
include a differe^functfo^ 
wrii^ihe4o|S:^:a;per^0;^ 

^Ofe;fui3^;aid;r0gto^ '^tim^^^^^m^. i>n : feM|tea& i : . 



m 



1 using background knowledge 

Look at the pictures of six sleeping positions. 
Which position do you sleep in? 

2 activating topic vocabulary 

Look at these words and phrases to 
describe character. Are they positive (P), 
negative (N), or both (P/N)? Use a 
dictionary if necessary. 



$i^j^lMl|J:lSiK>S|| 


?fe : !W:^l;iSt^^'' ; -3"^ 


^^l^^^£m0f^S- 


vilSiSjf^^ 


seh!i!§Si ! ™|f-iSfi [ 


pKfcS#f|d^ 


make f Hend$ ; iaSI$:/ ; 


SS&f^lfN 


|i|l|JrK;||i : p|f| 


||§|pli§^ 


#iljj^^ 


flffliili^ 



3 predicting 

a Read the introduction. Do you think Professor Idzikowski is right? 

b Match the character descriptions in exercise 2 to the six sleeping 
positions in the pictures. 

example I think people who sleep in this position are sensitive. 

4 reading for specific information 

a Read the six descriptions of sleeping positions (1-6) and match 
them to the pictures (A-F). 

b Read the descriptions again and check your ideas in exercise 3b. 

5 responding to the text 

Do you agree with the description of your personality for your 
sleeping position? 



Sleeping 
secrets 




1 THE STARFISH 

'Starfish' sleep flat 
on their back with 

their arms raised. 
They are good 
listeners who make 
friends easily but do 
not like to be the 
centre of attention. 



B 



A scientist believes he has 
discovered a direct link 
between people's favourite 
sleeping position and their 
personality. Professor Chris 
Idzikowski has described 
six different positions and 
what each one says about 
a person's character. 



The professor, who did the research for a 
hotel group, said, 'We are all aware of our 
body language when we are awake but this 
is the first time we have been able to see what 
our posture says about us when we are asleep.' 
At the moment, Professor Idzikowski is trying 
to sleep in a yoga position that involves 
crossing your legs around your neck. He says 
there is no perfect position for sleeping. 




2 THEYEARNER 

'Yearners' sleep on 
their side with their 
arms raised. They 
are suspicious and 
have a very sensible 
approach to life. 





3 THE FOETUS 

The most popular 
position, particularly 
among women. They 
sleep curled up on 
their side, holding 
on to the pillow. 
They appear to be 
tough but are actually 
sensitive and shy. 



4 THE FREEFALLER 

Only 6.5% of people 
prefer to sleep on 
their front, making 
this the least popular 
sleeping position. 
Treefallers'seem 
very confident/ 
although this hides 
a nervous personality. 




5 THE LOG 

The log' position 
is similar to the 

'yearner' but with 
arms by the sides. 
'Logs' are easy- 
going and sociable, 
but can be seen as 
too gullible. 





6 THE SOLDIER 

'Soldiers', who sleep 
on their back with 
their arms by their 
sides, are quiet and 
reserved. They set 
high standards for 
themselves and do 
not like noisy social 
situations. 



postu re ■ ■ ^rf|^-pDsi^Ht^ ,■■ 

curled up Me a Ml; with legs pitted up |o yoar stoiaadi 



pillow 'plan a soft object that you rest your head onia feed 
hides • covers ^fsoftpttl:^© ss^aj';^'.:';,-. :: -ff{;vP '■:{■■. %f- ■%;' :X 



)^^&W^i^^^^^^^w^i^^^^^^^^k^ ■. 
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text theme sleeping positions and personality 



time 40-50 mins 



- " ; :; : Xt:m ppm^ inttest in;:tfe. 



2[ acflvatSHg topic vocabulary 

v - ' - [ g£&$ps of ''thE'i& -to ' share what they -toS^W : ; o. 

•*"' 6JWS !;• j£#Cft : -"gi Otip an appropriate dictionary for the level 
" '. r - (e.g. OjtfdtMffidrdpower) and tell them to divide up the 

; r, ; ■ #t; . ■ rjejigff^^ ■;. ■ :■•.? • 

■"'^4=fl:'--*3j- -'^SISQIi^^^iisfiSSdSbd thend£dk|e^ 

- • "- '• positive, negative, or hothyKg^ 

^ : ■ )X tPA ' WS#S:^feii$}tive to :o&eir $>e^ie1s;f ^eMpgs^ ; hvi|,-, .'■*/. ; : ? . ■ 

ft; r':; : ,:i : i i; 5h^^pp;j|;;f qp- are eas|^^se|i ; MS ttarefp^:; :■■; 

5 /aBpw:fer- : some differences of opinion.. 



gut dance nft#s JK^v-; -;;^. : ; ^;.:; i :/i:^;:^:.\ ;l- ^- : :;i^-:-: r- \:;;;t^"^v : ^ : ;^: : : v ^- .. ' ^- . . 

There Is a hfgft vocabulary load in the six paragraphs, but TOch of 

it fQCMSg|<Mf te^ 

deatej Mil ^^^m^i0fmfmM^:^ ^0mWi^m^0M^r'- ; = ; ■ > 

teadjftfsia:^ 

Oeperiilira^ 

dictionaries. If you do this in a rfmltilfngual -class, howf yer^ ydu 

should & a iWre- .||vatstiden|s;ifl^-fipd :: i| 4^^ufe&;ii?^ii^^e : = . 
deiralfofe^iheir groups, ■■"■■■■ ■ h-. ■ n;^vc3: ;:=■■■.'.-■.. 



answer key 

positive: sensible, make friends easily, a good Listener, easy-going, 
confident, sociable 

negative: suspicious, gullible, reserved 

both: sensitive, set high standards, tough 

(Whether a description is positive or negative may depend on the 

degree, i.e. quiet may be fine, but too quiet may make someone a 

difficult or boring companion.) 



;l;? : :p«iii|il|j 



Bm?0&M^%^g ^;|ihi;^f s : i&;;S^^'^n^^b .the h :.'■> 

wiilpfellifiilt^il ffielfepj^j&ffie pdures-fe0;cO^ext^ 

:Po!c?€^i$^ the ' ssxpicturei;^ ;, :; : : \ . ■'; 

%ainv:;ajid r €^lain;lhat;jon want theift td^ess%fet: : :' : 

:t^e'M ^character the people who sleep 'M:each : g0§iftb.h, ; 

;^!fc?l$lllB wcaWtoiy;?/:- ., o ■ 

Sdm ^ 6x^rd^2and willhelp thern to pf edict the. 
cbnteiit :©t the descriptions; Bo the first picwe .. "; 

togfiher, jaji(i iencoprage stiwients: to use the model 

■ sfrJffii^^;|pqf pg^;:tt^;feWiSia^!i(i the : ^rhe : : ^QU|?s-.'0l 
three; or f 011 liiight w&rit-to; split them into p&% "Tell 

Infefedb^Erfjpti couMptitisotrie of the stpderrtsf ideas 
0IS ; the;hOffd.-.;(if there is any soit 0$ agreement between 
them! %: hdt don't take, too, long; over this stage: : 



The t^ifs'^feojf arr a;K<fe 'f$m£he '#8|y "7li^^^fe^;;i^Ml^\feity 

flewsga^^ irtidle/r^ribife-tfi^r .. 



^t|ic]||y ^4s thtejiare simply looldAg for jnforination 



guidance notes ; ■' ?.,■/■' rv r^;^!®^- :: : : ' 

If studerais have d©fie the preparation .-to ©xeroses J and 3; they 

may 'w®!r&ljfe^^^ 

brie%lf ^pjie^tif |: W 

tncottfa;g^\pu|e|M.io;;d^ 

and. flW|^:5s^.;^^ . , ■ 



answer key 

1 C, 2 E, 3 A, 4 D, 5 F, 6 B 



k CMve^ sttidenki a chaijde to respond naturally to the 
- ; t£%tl -ji w^iild-lbe a good idea lor them to work in the 

discussed the character descriptions. 



'Depen^f-^^ 
tlife--ttp^ 

e4he^tp^etp)ttef 

be a pod rapport in the class, V , . 
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how to ..• make and break arrangements 

1 generating ideas 

Read Julie's e-mails. Then discuss the questions in pairs. 

1 Which e-mail is to a colleague and which is to a friend? 
How do you know? 

2 What arrangements is she cancelling? Why? 

3 Think about the last time you cancelled an arrangement. 

• What did you cancel? Why? 

• What reason did you give? 






Hi Susan 

I'm really sorry, but I can't come to lunch on Saturday. 
I've had flu for a week now and still feel terrible. I went 
to the doctor yesterday and she gave me antibiotics and 
told me to stay in bed for a few days. 

I'm so sorry - I was really looking forward to seeing you. 
Let's fix another date as soon as possible. Are you around 
on Saturday April 18th? If not, then maybe we could meet 
later in the month. Let me know when you're free. 

Love Julie x 



'&i, > MMfai > im , i , k 



.-»-•»»-.* ^..a»>.^.^..*. 






....-■ ; 



Dear John 

I'm afraid I have to cancel the meeting on Friday morning. 
I've got flu and won't be able to come. Would it be possible 
to rearrange it for next week? Are you available on Tuesday 
or Thursday morning? Please could you let me know which 
day is better for you as soon as you can. 

Many apologies once again for this. I hope it doesn't make 
things too difficult for you. 



All the best. 




2 understanding language in use 

a In the e-mail to Susan, find and underline : 

• two apologies for breaking an arrangement 

• two suggestions for a new arrangement 

• two uses of let 

b Notice the more formal style in the e-mail to John. 
Find and underline : 

• two apologies for breaking an arrangement 

• a suggestion for a new arrangement 

• two requests 



3 making and breaking informal 
arrangements 

a Order the words to make sentences. 

1 know / free / let / you / me / are / when / . 

2 could / maybe / go / we / to / Brown's / . 

3 can't / sorry / 1 / come / I'm / tonight / but / 

4 week / let's / a / for / next / meet / drink / 

b Order the sentences in exercise 3a 
to make a paragraph. Decide where 
this missing sentence should go in the 
paragraph: I fell over yesterday and hurt 
my leg, so I won f t be able to dance! 

4 breaking formal arrangements 

Complete the e-mail extract below using 
words from Julie's e-mail to John. 



**&$*■ 






■ii,iu,,,,uuiu((uui 






l'm(l) 



have 



to cancel my appointment with 
Dr Rushdon on Tuesday, May 15th. 
I will be away on business 
then. (2) _______ it be 

(3) ______________ to rearrange the 

appointment for later in the month? 



Please (4) 

(5) 

(6) 



you 



Many (7) 



me know as 
as you can. 
for this. 




Writing task 



a Write an e-mail to a friend or colleague 
to cancel, an arrangement. Suggest 
an alternative arrangement. Use your 
ideas in exercise 1. 

b 'Send' your e-mail to a classmate or your 
teacher. Ask them how they feel about 
your e-mail. 



:$y to se If -assessment pMi .■■ vocabulary diary p*63 
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aims to develop use of appropriate language for making and breaking arrangements 
writing task an e-mail to a friend or colleague cancelling an arrangement 



time 40-50 mins 



....■ ■ : c&t!&p :% : fyip'S: etpaflsv!!^ 

' ■■■;■■ tMf ^%:fiftetf -W^&^o^^cmsMg iMsVIf t&l J , - : ■ 
■■;■/ -<M$s¥f3^ |i£f ;otii§f : ;■; . 

.' writing task -lipfc 7: ■;"■'■ 'V ft ;=. :i :■:■ fift- ■■ ■--■£ id ■ ■ 



;M#£e|ri<£^ 

setidf ft|. : S. tft&$;:$pfe 
easier thifltaft 

Ietv^en^hi : .#rlferaitf ireadeft ; :' : i.--, ■■■•-<■■■■' 



answer key 

1 Susan is a friend (Hi / Love Julie x); the content also makes the 

relationship clear. John is a colleague (Dear / All the best); the 
Language is generally more formal in comparison to the first e-mail 
(I'm afraid/ Would it be possible ...?/ Are you available ...?/ 
Many apologies ...); the context makes the relationship clear. 

2 She is cancelling lunch and a meeting because she is ill with the 

flu. 



■■■ ■$^fe%;feffi^^^ : liii^p.!^^p^ m pairsi. Write |0 ■#" 
■■ ;:::fiienim0W & cM^U&m^ ■ on tlie boajicL ■ 

■ : ■■ .4ii^;#l3SS;yTO-.a|:e iM^-tlbe; feeffiaek; write-. op the; ■ 

V :. ; record -&£se plirases m ; iKe|f pote^ooks. 



guidance notes ;:■;■■'/ ;■■.,; ,'.';■ ■;»■;■■ ■ASU'/y - :■': '> : 

the (ifferMt:^^ a^-,wflii'ri§ to 

(Se* the;js£ :: #^ 



answer key 

a two apologies: I'm recf//y sony, 6ut . . . / I'm so sorry . . . ; two 
suggestions: Are you around on ... / maybe we could meet later 
in the month; two uses of Let: Let's fix another date (suggestion) / 
Let me know ... (request) 

b two apologies: I'm afraid I have to ... / Many apologies ...for 
this,; a suggestion: Are you available on ... ?; two requests: 
Would it be possible to ... / Please could you let me know ... 



mate 

* ■ t&e^is JSi^ «TOtr0ied:|)tid;ice- ta- 

■' ttie^<^Sfe&$& ' : 0l ; $Me.]jighgfee<p eiicy: a|3#3gies :apd ■ 

.; ;';: sfeikeitlie-^ 'ft'' 

;■ j ■ pa^ra^jjrt ''■■• 



answer key 

a 1 Let me know when you are free. 

2 Maybe we could go to Brown's. 

3 I'm sorry, but I can't come tonight. 

4 Let's meet for a drink next week. 

b possible answer: 

I'm sorry, but I can't come tonight. I fell over yesterday and hurt my 
leg, so I won't be able to dance! Let's meet for a drink next week. 
Maybe we could go to Brown's. Let me know when you're free. 



complete the exercise; ./' ,. - ;.'.;...•. 



answer key 

1 afraid, 2 Would, 3 possible, 4 could, 5 let, 6 soon, 7 apologies 



writing task Suggest t&£tu<teti&( thai they use their, own 
previous experfence ©f eancetftijj m ar ranpinent "(which they 
talked aboalinMfefcfsf l) a$ the basis #f theii; e^rtail Point oat 

that dgjpj^tfifig^ i^fermatof ; 

more flj^Ska^^ . 

:h;Ot-.Wn^i^|:n:;&) 

W0;uy : ft^.®h:^ £h : a$.|he^ wrlter'clnr'gatige ■ 

whether hi l 'fc$ti&-hm- i^€-0^^^^' : Ut^^^- ■ .;.:■ 
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eleven 



1 using background knowledge 

a Which of these do you look at when you 
choose a book in a bookshop? 

• the cover picture 

• the title 

• the author's name 

• information on the back of the book 
(book blurb) 

• recommendations from famous or 
qualified people 

b Look quickly at the book blurb (text A). 
Is it from: 

1 a novel? 

2 a self-help book? 

3 a text book? 

How do you know? 

2 understanding the main points 

a Read text A. Discuss these questions with a 
partner. 

1 According to the book blurb, why do some, 
interviews go wrong? 

2 How much experience does the writer have 
of working with companies and individuals? 

3 What advice does the book offer about the 
beginning of an interview? 

4 What information does the book provide 
on interview questions? 

5 In the final paragraph, what does the book 
say it will help readers to do? 

b Would you be interested in reading the book? 
Why? / Why not? 

3 activating topic vocabulary 

a Tick / the things which make a good 
impression on interviewers. Use a 
dictionary for new words and phrases. 

I I appropriate clothes 

I I making eye contact 

I I a firm handshake 

I I grinning all the time 

I I staring at the interviewer 

I I leaning forward when seated 

I I crossing your legs 

I I folding your arms 

I | using your hands to show how you feel 

□ fidgeting 

b Read the book extract (text B) and check 
your ideas. 

4 responding to the text 

a Do you agree with the advice? 

b Has your answer to exercise 2b changed 
after reading the extract? 



Succeed at your job interview 

A practical guide to being interviewed 



GEORGE HEAVISiDE 

Attending an interview can be one of the most stressful situations 

in your working life. How many times have you applied for 

a job and got an interview, but do badly because you 

are nervous and not properly prepared? 

In Succeed at your job interview, George Heaviside shares the 
knowledge he has gained as an occupational psychologist over 
the past twenty years in his work with people and organizations. 
He gives advice on preparing for the interview and explains how 
you can give a good impression from the moment of walking 
into the interview room. There is detailed information on the 
type of questions you are likely to be asked and how to answer 
them. Finally advice is also given on improving 
your performance in the interview. 

Easy-to-read and packed full of encouraging advice, Succeed at your 

job interview is the first step towards getting your ideal job. 



B 



CHAPTER 3 

How can I make 
a good impression? 



YOUR BODY LANGUAGE 

As soon as you enter the room, the interviewers will start to judge you 
- on your body language, not on What you say. They will be watching 
the way you walk, sit, touch and make eye contact as well as your 
gestures and facial expressions. They will be forming both positive 
and negative impressions of you from the start. These first impressions 
are very important when interviewers make their final decisions. 

BODY LANGUAGE CHECKLIST 

• Dress in an appropriate way for the culture you are in and the job 
you are applying for. 

• Touch is important. Start positively with a good, firm handshake. 

• When you are sitting, don't lean too far forward or backward. Try to 
open up your body and only move forward when you want to show 
interest. 

• Give the interviewer as much eye contact as you can to catch their 
attention, but don't stare at them. 

• Let your face come alive. Smile in a friendly manner without 
grinning all the time. 

• Don't fold your arms, cross your legs or fidget too much. Use your 
hands, arms and body when you speak to show how you feel. 



impression im'prefn the opinion 
orfeeimgthatyQijgetaboHtsl^ 

performance the w^m^im^;'J- : :\ 
you do stht ■. 



Judge (v) dpdg tofeman opinion 

■aboiit.si3-/stH--: :: '. :; :-- :: - :: 



gestures 'dpst^ movements 

of theiaai4 head^t^ .$#Mch .show 

forming $tar1pg-^.d6vdlppr/333i3ke 



i&ft|§#^ 
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text theme interview advice 



time 40-50 mins 



■ 



A booibluAc) ■ ' '"' ,_;■''--•'•,' 

• Talk about exercise la as a class, and encourage 

f;;;€spfie®$;|& 

nov#L wEereas they might need to read everything for 

a text -book.'' '" • * • " . - A ■/■; . ;;■ V A ■= :i'. ;■■;■;■ ; * 

then! what they based their answer or*. Depending M 
ajaj if; they: have found them helpful. '• " ■ ; . : . 



Thetess"o^#x^ 

book Mprb is designed to draw the reader JnaWd encbur3£# them 
to read the book^whfte the Sxtracfcjfives ituimtii f kid oi what 
Is in the book (i.e. information a^ct advice}. Students will find the 
Vocabulary inlexerdse 1 useW, while ttey are dojra§ thfe remainirig 
tasks. If students have never read a setMetp bdo'k r the lesson 
should raise awamnfess both of the gen^Iself hetpllndfhetext 
l^peffeoprt^ 



answer key 

b 2 a self-help book 



f ; ; : ;<3ijv ; e$p |fe0ts^>few aiin^^toie^ ulpg r ■ 

;»j : -..W#eW^3fe:::Sic m^SM&m- explain their. reasbni;: ; ; 
;;■ ■ .;: :, :aEwit)^ answers on the ^ : -> 

■'■■ mfo^a&®Jf ni ^^liri^'-afepel'as on their personal, 
situatioiii ■■ - : ,i ■ : ..' : ; v'S ; i: : : ; : - '■' 7:f. ■'.!"■ '"' ;i : ; : . . 



activating topk vocabulary : ■ ... 

* jj^tstp^ of -three to do exerci^ 3a, 

: ' ^0^m^^ti^^A;o&m^^ the v&catmlarf and:.... 
■■■ ■ taiisedi^cjp^ 

J-jJtef^e^ 

■j . :i^i^;£0i^i^^ .witi^frgar^ ;-;■■'/ ■' ; 

; 7 ::'vt|ievn£^ 



t ... .■^ulfftts I^i'ifeoft^^ tfsM^lp:|i^^ : : ; '* ■', 

:;•_ . }£bj»GiI^ A; ;.:;C:. 'A ; . ; '£ ■-,/ 

;»; ;-:i?^|^j^^ to ; say ittft&er #e. 



gyfdato;^ 

The qu|^ns;i^^ 

information in the blurb, Sfefhe infbrfnation they woti id foojc for if 

re^din|t|e;f^^ 

i nformaMon i n iiorder tq decide whetherthey , were interested rti 

fading; thfcta ■ 



answer key 

a 1 because people are nervous and not properly prepared, 
2 twenty years, 3 how you can give a good impression, 4 the 
type of questions you may be asked and how to answer them, 
5 get their ideal job 



guidance. notefe^ 

The extract is written^ a very differentstyle to= the fepot blurb and, 
offers some of the Encouraging advice' promised in the btarb.; ; 

Pm^eacf^gjipirv^b Ary: will^|i|) : to. ;fefe '^tm^0$&i$e , : . 
deay^^f^ihte^: ^ V. ■ 

:st^e whichi ; ii^u:W;.p^ 



answer key 

b appropriate clothes, making eye contact, a firm handshake, 
using your hands to show how you feel 



hi a further reading project; ask studentsto ^sii^mQkmMk or 
.Amazoftxorr* and re$earch } other ^s^^1p : t^^-\^'tAi^to 1 } 
<:hoose a book on a stibject of -their, choice and find out what ^they 
can about the book (it is possible to read ^^ extracts, ftorii-$Drqe '" : 

.book^Ti^':i^ 

present the book to the class. ; . > ; 
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how to ... describe yourself in a Letter of application 



1 generating ideas 

a Read the advertisement opposite. You are going to apply for 
the job. Make notes about: 

• your past experience. 

• your interests and skills. 

• your character. 

• your hopes and plans for the future. 

b Read extracts A and B from Penny and Mohammed's letters 
of application. Who is better for the job? Why? 

2 giving information about yourself 

Complete these sentences for (a) Penny (b) Mohammed (c) yourself. 

1 I have lived in . . . (for) . . . 

2 I have studied English for . . . 

3 At the moment, I am ... (work or studies) 

4 I enjoy playing ... and ... (interests) 

5 I love ... (more interests and /or skills) 

6 lam ... (character) 

3 focusing on plans for the future 

a Read extract C, the second paragraph of Penny's letter. 
Then cover the text and talk about Penny by completing 
these sentences. 

1 After her course, Penny would / find /job working / children / 
teenagers. 

2 Next year, Penny plans / return / Hong Kong / live. 

3 In the future, Penny hopes / teacher. 

b Complete these sentences about your own plans using would like, 
plan and hope, 

1 After this course, I . . . 2 Next year, I . . . 3 In the future, I . . . 
c Now read about other students' plans and guess who they are. 

4 writing about plans for the future 

Look at Mohammed's plans for the future. Write his second paragraph. 

• after college: travel 

• next year: degree in Tourism Management 

• future home: Bahrain 

• future job: travel agent 



WANTED 

We are looking for an enthusiastic, 
responsible person to help out in our annual 
summer camp in the USA. Some experience 
of working with young people is helpful but 
not essential. Tell us about yourself and your 
plans for the future. 

Write to Bill Maxwell at 



\ an^froku. Hong Kong, and l cakvte 
to the USA two years ago to Uarn 
Bnglish. l spotee very Little British 
before, but i am, ia,ow confident using 
Bnglish in all situations.. At the 
m,ov*,ent, ( am, study ing Business 
A:d K/tlvvlstratloiA/. 

\n Hong Kong ! was a w,em.ber 
of m,y local youth clw.b for five wears, 
and i ofteiA, helped to organize events, 
such as discos and -film, nights. 
I Uteeplayuvoj basketball and hocteey 
and \ love art. I am, friendly and 
calm., and I ei*joy spending time 
with young people. 



B 



X cxyy\ -from Xndla, bu+ X have 

lived in Bahrain mOS+ o-f m>a Irfe. 
X have s+udied English -for -five 
years and arr\ curren+lM revising 
•for yy\sj -final e%arY\s at w\'\ versl-ty. 
X haven't worked wi+h sjoung people, 
burr X have spen+ a loi of -Wme wi+h 
mM nephews and Y\\eces. X en\c\) 
Spor+s, such as Sv/'\rr\rr\\r\q and 
+ennis and X love lis+ening +o 
yy^nsic. X ar^ quiei and hard-worKina 
and X evy^Oj helping o+her people. 



Hit 



mm. 



3#**< 



: -*1 



m&> 



H 



m 



mm 



*5sl 



■^pj,' 






Writing task 



a Write part of a Letter to Bill Maxwell, applying for the job in the 
advertisement. Give information about yourself and explain your 
plans for the future. 

b Read other peopLe's letters. Who is the best person for the job? 
Why? 



vvheiA, f finish my course, t would lltee to 
find a job working with children or 
teenagers, so this job would be perfect for me. 
Next yea^ I plaiA,to return to Hong Kong to 
live. \n the future, ( hope to be a teacher. 



^aj#j;pji§$§^ 



46 



PHOTOCOPIABLE © OXFORD UNIVERSITY PRESS 



* 



£t 



aim to write a positive personal description in a work context 
writing task part of a formal letter applying for a job 



time 50-60 mins 



generating ideas 

. *: -v%E -gtiidgpis ■ IdtreM tM Jon -adyierjfee^Bft japS-; dt$ci3S$ ■ 

■j.y ^^^^^m^<0^:im t Then : gfefe;;stiii^ii# S-fem- X, 

■^;^^^^'?^^^^ti0&^MA fca^4 %<Me w^i&$%X. 
" ■:■;;■; tMf& ; J$:^^H^f|tB? : the; j<d>;;feS|M^/'\ ;; U^/ ';■>' :'■■■■ ; ; ; ^;. ■ : - 



guidance notes „ 

You ma^w^liiave stujents; in $®ft$^^ 
interestedln^^ 

;fe personal description they -are going to write; the advertisement 

is «ctualfe^i^0j^ft^^:.t5 ftpibfe/fcho^ 

write- a' «j$ei|| : |i;rpfife of '^mpbm^ ■ ■ ■ ; : .:- ■;■■:! -K- : ^ : ' v ^ S ■ ;- : ^fe: : - '! : : : • . • :■ 



answer key 

b Penny would appear to be better qualified for the position 
because of her experience at the youth club. She also seems to 
be more outgoing, as she describes herself as friendly and 
enjoys team games, rather than the more solitary activities 
Mohammed writes about. 



giv|iip 

about Fenny and Moixajm&ed. Check they, have 

: ::" ; alQ^t;ft^ii^|vi£ .Ifepjs tu:dien$$ : td ^e;^ctiprla;ries- for;- . 
'■■■ n€# : ;$diffe ;,'. 

■ -. ' are; &j3$^ .•/ 

■ *;■■ J0 'W^^^^^P^^^-y^^h^f: ha¥€:fini&d'|fielr ' 
:: ^^■■^se^e^^ . ■ 

. :V;:;ttieimKd#^ aKont their \: ., * : 

Y';,:,$Mrii^ 
-, ■suipislng^&$fe;a^ 



guidance notes 

Students ;$$£sft^ level* ■ 

hutitisjppote 

with-te^a^i 

positive aspects erf themselves,, ie, the sort of things they would 
want m employer jo know about. '■ ;■ 



answer key 

Penny: 1 the USA for two years, 2 two years, 3 studying Business 
Administration, 4 basketball and hockey, 5 art, 6 friendly and calm 
Mohammed: 1 Bahrain most of my life, 2 five years, 3 revising for 
my final exams at university, 4 tennis, 5 listening to music (and 
swimming), 6 quiet and hard-working 



* lell $-t&#ji^ Pepnf '% .. ; 

::, ; ; .letter :^?eff ^areliillf...: A;sT£ tKeiDi id underline the X:L ■ ' \ :■'.,.- 
. \ r^r^##esj;Shf ^sesi;t0i;ik]^;afe^t'her hopes ; a#A gl&ts " ■ ' 
> y;^Joy|ta^^ Id co^er- theigxt-and- taifc 

.: : ,dict&teift^ up ofiite hoard- ; ■ 

■ ■ :;writf ^afofcul ifalf ;<^rl -p jan^ ' 

/l: : ;;an4M|};Sta ■' ' v"f- ; 

;*^iPor : ;§ra^ 

X ! /; theiim : ii^iEi;i^ .' 

;!■.■: £<)§^^ > 

£■ £-t&e ''^^^^!^^^ ; ii^^y%;f^^Xd- tfim^fm^Hr^?^- 
' ;■ they guess the wrong person, they shOT!tflti6ve-:ori ■■''.■■'■■.' 
and ask questions until' they find the fight person. 



guidance notes %X : ')X:SXX:^ 

This stage gives student lot* of conte&ed practice in the use of 
these three; sfcrudiu^ 

It involves -integrated skills practice (willing, madtng, speaking, 
and listening), wMch shouid help to'fiix' the structures in students' 
minds. sm.ct. jiietpF th^n- t^^rbdiiGe the- feiinE^"ac'^miri)^::tTi lie r 
:WHti;n§;ta$febter--- .'-.;■ 'X:-:---0-'- ' 



answer key 

a 1 ... Penny would like to find a job working with children or 
teenagers. 

2 ... Penny plans to return to Hong Kong to live. 

3 ... Penny hopes to be a teacher. 



'; j>a^3&^^ -Itftf f ; :'.■■■'.■■■■. 

■.:[■■ ;:: :! strM|W|;^$:|rS ;ffiil;Gd!n|ext.df -afc^at^tter dl a|^MjGatiQn: : 

< ';-^^^^li^^^^m^^^'^d^t^ elahorSte on- .the:-. 
;^ : ^jf§|Wat|p^ -ii'se; '. E§rntecl;:tlieni ' ' 



writing task Tei students to w^rfle two paragtapte about ■ 
themselves: =a$ part of a tetter appLying fer tfee j^fe In the samffler 
camp.. -tte:-§Fs£pii^^ 
•them;setv:e^;and: ; tfe ^et^ 

future. Ifell students not to worry about the beginni;n| and end of 
the letter at this stage; the focus; ef this task fe to mM a positive 
description ©f themselves which is appropriate for t fermat tetter 
applyj n§ for a job*. If it w relevant for your studentSr ^o u: can folio m 
this- .up: with; : : a^fesoft ; aboutth 
application letter IngerieraL - : : :"".'■■'/■■■ rX 
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twelve 




fc tORTO/^ 

V* AND 



1 predicting 

a Look at the title of the story and the three pictures. Find these 
things in the pictures. 



• tortoise 

• shell 



• birds 

• feast 



feathers 
sky 



wing 
parrot 



b What do you think happens in the story? 



2 reading for gist 

Read one part of the story and match it to the correct picture. 
Is it the beginning, middle, or end? 

3 understanding the main points 

a Answer the questions about your part of the story. 

A 1 Why did Tortoise want his wife to bring soft things outside 
his house? 

2 What message did Parrot give Tortoise's wife? 

3 What happened to Tortoise's shell? 

B 1 Why did Tortoise want to travel to the sky? 

2 How did the birds help Tortoise? 

3 What did Tortoise tell the birds to do? 

C 1 Why did Tortoise eat first? 

2 What did the birds take from Tortoise? 

3 What did Parrot say he would do? 

b Practise retelling your part of the story in your own words. 

4 following a narrative 

a Work in new groups. Take turns to tell the complete story in 
the correct order. Were your ideas about the story in exercise lb 
the same? 

b Now read the complete story. 

5 responding to the text 

This kind of story often contains a moral. In your opinion, what is 
the best moral? Why? 

1 You should not trick your friends. 

2 Be careful who you trust. 

3 It is better to share than to fight. 



r HE Blftf> S 



J* 



A 



Parrot, my good friend,' said Tortoise, 
Tell my wife to bring out all the soft 
things in my house so that I can jump down 
from the sky without danger.' 

Parrot flew away. But when he reached 
Tortoise's house, Parrot told his wife to bring 
out all the hard things in the house. Tortoise 
looked down from the sky and saw his wife, 
but it was too far to see what she was bringing 
out. When everything was ready he jumped. 
He fell and fell and fell and landed with a 
great crash on the ground. He wasn't hurt 
but his shell broke into many pieces. However, 
there was a great doctor in tne neighbourhood. 
Tortoise's wife sent for him and he collected 
all the bits of shell and stuck them together. 
And that is why Tortoise's shell is not smooth. 



B 



Once upon a time all the birds were invited 
to a feast by the people of the sky. Now 
Tortoise was very clever and very hungry, and 
as soon as he heard about the great feast he 
began to plan how he would travel to the sky. 

Tortoise went to the birds and asked if 
he could go with them. All the birds agreed, 
and they each gave him a feather with which 
he made two wings. 

At last the great day came and Tortoise 
and the birds set off on their journey. 

'There is one important thing which we 
must not forget,' he said as they flew on their 
way. 'When people are invited to a great feast 
like this, they take new names.* And so they 
each took a new name and Tortoise also took 
one. He was to be called All of you. 




At last the birds and Tortoise arrived at 
.lYthe party. The people of the sky invited 
the birds to eat the delicious food tney had 
prepared. But Tortoise asked: 'For whom have 
you prepared this feast?' 

'For all of you,* replied the people of the sky. 

Tortoise turned to the birds and said, 
'Remember that my name is All of you. 
You will eat after me.' 

The birds waited angrily as Tortoise ate 
and drank most of the feast. Then they came 
forward to eat but some of them were too 
angry to eat. Before flying home, each bird 
took back the feather he had lent to Tortoise. 
So there he stood in his hard shell full of 
food and drink but without any wings to fly 
home. He asked the birds to take a message 
for his wife, but they all refused except Parrot. 



®SSSS9J£*?8?3g^HTOS8 






*5gB8®g&$©3Sgf 



■" J*;' "■ '-.^.TT-.v «,..■■-;••— ' 



h^^P?:^^^^ii^^ff^§^^^^^^^^0^i. 
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text theme a friendship fable 



time 40-50 mins 



provide theffriwith th«^ support they need to be able to ^ 
-.'.:. guess, roughly, what the story i$ about 

■ ■"":!: frorn exercise f £, :;•. ■ . :? ' : ' ■: . . ■ w : ; ; ■;-".. -., 



guidance notes ;^ : Hi:Sc V; -\/ 

4cfrefe in his book Things FaKAp&rt), ; / ;- 



l M.lgM"t '! 1 



reading for gist 

: ?;:';&e$fp^ -fessigri- : . 

orie section of the story to -eaefa group. Give theip a ; 
: .;-.;;:;€Oi^e:bf ^irpmtes toi^ad^ftfc-teit fp;ftij r: -ip^^-&iM:to 

-.'■■■' the ;sfofy{ S ■;■.. WIS L ■■ ; :^. ,:: - ■. ? : ; 'S "-K ■: : y : - ■■ ■ - r , '■'■: ■ ; i : : ■ -LyL [ : ' ; ^ 



guidance notes 

'The reas«;f8&^^ • 

primarily be forpteastira and perhaps to^le^ the 

nioraL This text is. rather long, sd'dlSddi^)%(ip/Mo'lfti^'sectbns 
shosrfi make ft easier for students to deaiwith. By the tfmeihey 
read the complete textthey should: be ate: to understand it easily 



answer key 

A end, B beginning, C middle 



;*^'-Bft^ti^ m the ■■ ■■ 

>; : r:A;S&pU£l^^ .:... 

sectiori of the story and to discuss the answers with 

; • their group;4tty :shouM xitMfft^ck to the ig it- for- - ; ; ' ; . 

details M^fcffi^lc'ihiMr ftteas inhere riecesjsary, - ; . : ,■ 

■ ■■ Mohito^Srij fS|y; : tb; : ;tifc^fc:st^e^s' corr^rehehsiQili- ; ■ , 

■■■■ • ■ v /$torj^bffip-1^^ ■fe'tte/Ketefliiig . pMse in ■ ■/■.' -■ 

'■» ,; ; -QiftS-si^Ji^^ retelling . thiij&ectibriin;. 

■ ^the^arh^p^ Klp-|f 5:; .;. ■■;:• 

■ and to'#tee^tlOT$ ! ; X^p0 : &J^. : ^^M : f&-g J 0$p^ Who-, " 
. " ■■ canproiJ^o^ 



guidance. fiatesT- "■;■■■■■ v£ ;;^..'^ ::: ;:;v^ ;%.h ^fe. ■■=■" ";:§ f ■Sfr ■■" : XS S .' ' 

gives studpt|-;a;M 

.and to; tni$r£c£^|tfe^ ;.' ; 

fee : wa#J%$^ 

group of three in .exeicise 3b one fetter, te. As^Bs/andCs. ; 



answer key 

A 1 so he wouldn't hurt himself when he landed on the ground; 
2 to bring out the hard things; 3 it got broken into pieces, but 
a doctor stuck it back together 

B 1 he wanted to go to a feast for the birds; 2 they each gave him 
a feather to make wings; 3 to take new names (he took one too, 
All of you) 

C 1 because the people of the sky said the feast was for All of 
you, which was Tortoise's new name; 2 their feathers; 3 he said 
he would give a message to Tortoise's wife 



.;■;;"; -iifet^o^^^ e^cfcpairt ■oi"feJstury ! :: . 

; - :y thpSori^^ . foigJI: their ; x; 

\ *L ;:;WKf m, ||igf ^lia^jpaished ;teprlg;- and:Isterihiig .-tp-ffie- , 
'■■ V siqrj^j^^tte:|iltt^ '.'■.'; 

o •••; -.'steyMas; tttterlovvh; J>redietipji% ; ;.. / ;■; ; % > 

;^;oiihalig'4^l|Se;d^ te*y*u : ' : '; : 



For exerei^;4a^- : pul.rfii|fe intp-4ew; -g^ 
COflfcainiagrf te^^B^ :abM 
studenfe^itMNe'sa^'tet^ 

:K isi;mp<|rtan1; ; M''iii^ 

ferfectly^M^^ 

their v^rsio;hS;;poi^i;;v : 1 ^ ;;'''; ■'■••■■■.■■■';; ';:■;: y- - 'y^, : ;yyy ; -M^yf^ : 



■ : *^];pliec|^|ig^l^ :ifeJte^t#Jw-;;," o ; 

^•:-|-a|iiitoS|^ of the story. • / 

:;r-. ;: '' : pie^ SO^]0i¥pgiS^tt^ ; ■: 

•'■■'; rexjji^i^:^^ ;'" 

'La V:?stu^rj3^; w||tet^ ' fte d^feiii fe'.niakc ,up. the|r d^jHi&ai 
X yr-f^^:^^^^^- 1 ^^^^ : di0#se' &:bes^.onft ■::;•'" 



ThereislfeessM 
the woTJii : oi^^ 
(fabfe-ythjtieiettn'g^ 

new to' the^-f nd fJrt;plMb ; retei;it ';i^-t^ . 

decide cm a suitable moral for the stories they hear>, 
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twelve 



how to ... write a film review 



1 generating ideas 

a Think about a film you have seen recently. 
Talk with a partner. 

• What was it about? 

• Would you recommend the film? 
Why? / Why not? 

b Read the review of Lost in Translation, 
which appeared in an entertainments 
magazine. Give three facts about the film. 



Directed by Sofia Coppola, Lost in 
Translation is an unusual romantic comedy. 
It stars Bill Murray as Bob, a bored, middle-aged 
actor, and Scarlett Johansson as Charlotte, a 
young philosophy graduate who is unhappily 
married to a photographer. Set in Tokyo, the 
film tells the story of the two Americans 
who meet one night in the bar of their hotel. 
Duringthe film, they become close friends. 

What I liked about this film is that it is about 
the characters, not about action or events. 
It looks at how people communicate and 
how they can change each other. Not much 
happens, but that doesn't matter. It's clever, 
funny and well acted. If you like 'feel good 
movies', I can highly recommend this one. 



I 




feel good movies fiktfs whiefa Mate pople 



2 expressing opinions 

a Underline words and phrases in the review which express the 
writer's opinions. 

example unusual (line 2) 
b What did the writer like about the film? 

c Use these adjectives to describe films or TV programmes that you 
have seen. Use a dictionary for new words. 



moving sad ?^5%^gv-v 'f- ^oi^h^.^^.i^Uscted : '-- powerful 

'v^m^^jM^fri . ■■•: j||^ ■ : -.frightening. 




3 describing a film 



a Complete these sentences with information about Lost in 
Translation. 

1 The film is called . . . (title) 

2 It is a ... (type) 

3 It is directed by ... (director's name) 

4 It stars ... (actors' names) 

5 It is set in . . . (location) 

6 It is about ... (story) 

7 It's ... (description using adjectives) 

8 If you like ... (recommendation) 

b Complete as many sentences as you can with information about 
a different film. 

4 connecting ideas in longer sentences 

a What information from exercise 3a is connected in sentences 1 
and 2? 

1 Directed by Sofia Coppola, Lost in Translation is an unusual 
romantic comedy. 

2 Set in Tokyo, the film tells the story of the two Americans who 
meet one night in the bar of their hotel. 

b What is the subject and main verb in the sentences? 

c Rewrite your sentences in exercise 3b to connect information 
about the film you saw. 

Directed by (name), (title) is (type). 

Set in (location), the film is about (story). 

Starring (names), the film is (description). 



Writing task 



a Write a review of a film you have seen recently for your 
class magazine. 

b Read other people's reviews. 

1 Do you agree with their review? (if you've seen the film) 

2 Would you like to see the film? (if you haven't seen it) 



! ^^^^^^^^W^^M3s^iSii^S^^^^$- 
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aim to deveLop a range of language to describe a film 
writing task a film review for the class magazine 



time 50-60 mins 



generating ideas 

* Por exercise ia^, students c<aii talk. abouta "'new or olfi 
■felevisiori^ Make •$ ttae.'tfaey Understand tmmmmdl: 

facts about tMeflte; Then lejEthe class reM the review 
4nd checkthe facts; If lio^ettehas seen the film, tfaeii 
•''• follow the instj^jction^ given,* • ' ' • .,-;- '"•.,'••••.. - \ 



• These exercises direct students' attenti0nt0 an important 

; :; :V |nrp^e p^0^^g^^^^ |o;:e'tpesS ■ iitewiiet^ 
opinion (as opposed to simply telling the story). Let , 
students do exercise 2a iii patesfhef ore checking as a . 

: ';;;:£tos^^ 

; for deseribingfihtis, wWchthey cattus^ io the writing " 

;;;i^^iafc 

dictionaries.' Ahematwely, go through- the list of 
adjectives, checking uadexs^nolhg arid pronunciation^ 
;gJhte 

or programmes for ea^adjective. 



describing a film 

computers, students can look for infoririation onthe 



connecting ideas in Longer sentences 

; , [Underline, the first part -^ 

Ask students whaitwo hits otinforihation are 

•*o;1?6^e^ 

^;':ffceB;pft^ ■• 

When they are confident tell them to write two or ' - 
three sentences about a film they have seen. 



guidance note? 

:¥Vrpn§ a Mm rewew Jsi*s%fi^ tru^Se-V ■ 

language of description, mmim* aiid: evaluation -language : * 
fil actio ns which am recpi md in mms/i different contexts. Encourage 
sjuderit$ to express their opinio ns about fitms, but ertfphasfee that 
they should always gweteasor^ 
them when they come to write their reviews. 



answer key 

b any three facts, e.g. the director, genre, stars, nationality of 

actors, Location, etc. 



answer key 

a What I liked about this film is that it is about the characters. 
Not much happens, but that doesn't matter. Its clever, funny 
and well acted. If you ...lean highly recommend this one. 

b It's about the characters, not about action or events. 



— 



guida nee notes 

Howeyer, although the sentences am lire indJvl rfua% fommimm 

thert^ 

interesting review in terms of style, ibis stage is therefeft* a siting 

stone towards writing a paragraph in the toal writing ta$fc 



answer key 

1 The film is called Lost in Translation. 2 It is a romantic comedy. 
3 It is directed by Sofia Coppola. 4 It stars Bill Murray (as Bob) and 
Scarlett Johansson (as Charlotte). 5 It is set in Tokyo. 6 It is about 
two Americans (who meet in their hoteL) in Tokyo, who become 
close friends. 7 It's clever, funny and well acted. 8 If you like 'feeL 
good movies', I can highly recommend this one. 



!!i nr" 



■—— 



guidance notes 

Participle clauses ike these are a com rnoft feature of reviews, but 
they w1| alp ^^ 

sentences in any ctntesci If students want more information about 
tte grammatical^ 

past partielp les (because they happened In- the past} ah d miring is 
a present partjeipte (bemuse we talk about the actors in the present). 



answer key 

a 1 director's name, title and genre; 2 location and story 

b 1 subject: Lost in Translation, verb: is; 2 subject: the film, 

verb: tells 



writing task Students can wrfe about ite same ittm they bave 
inferred tQ^uring the previous exercises, or they call choose a 
different film, Remind them to fadude isome of te adjectives to 
exercise 2c, as much infbrmatioii: as possible from exer^e5; : 
some logger sentences, and their own ©ptoi&i about the film, m 
exercise % you couW display shots' reviews oh the classroom 
W^m they can j w^rpurii *# W$ f^/fflfafk work; fief ; ■ ■:■■■ 
feedback m^im,x0^m^^ : xBi^%.. ■-:■■■[. 
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1 using background knowledge 

a Look at this dictionary definition for the 
word intuitive. 



intuitive /m'tjuiitiv/ tfd/. (of people) able to 
understand sth by listening to your feelings: 
Are women really more intuitive than men? 



b How intuitive are you? Put a cross (X) on 
the scale. Give reasons for your answer. 

<. > 



not at all not very quite 

intuitive intuitive intuitive 



extremely 
intuitive 



2 activating vocabulary 

Match the words and phrases (1-8) to the definitions (a-h). 



.1 appealing {adj.) 
i iafretmt choice 

7 tinderfche -weather 

8 prescription (now) 



\i Tp^pli who do ■r^&tehe' truth 

h . -a doctor^ note sajfag what medicine you need 

: d; .;■'.'.; jittalSlye urml^rpfiH|- '■" .-. 

■§-^^M^^ : ^^^^msiou see someone 
:h : worded : m sad' : ; 



3 reading for details 

a Choose one answer for each question in the questionnaire. 

b Read the best analysis for you and add it to the scale in 
exercise lb. Is it the same as your answer in exercise lb? 

4 responding to the text 

a Do you agree with the analysis for you? 

b Guess where your partner is on the scale in exercise lb. Ask the 

questions and discuss the analysis together. 




IM mm ms mm. Hit <FfK PPm ■» «» » • mm ■! wsii jm 
rip fe':!'-. ii*§ B:?' : 'V VW' ^v ry'gV:; <**4 ! - : ?# gfffli \r' : - '••'>' ^- itMlfi? 



Intuition is supposed to be 
one of women's greatest gifts, 
so how good is yours? 
Our quiz will reveal all ... 

1 At a restaurant, everything 
on the menu looks delicious, 
so you ask the waiter: 

a to come back in five minutes 
because you can't decide. 
Eventually you choose something 
you've had before. 

b lots of questions about the 
ingredients. Then you choose the 
one that seems the most appealing. 

c forthe dish you first noticed when 
you looked at the menu. You've 
never had it before but you know 
it will be good. 

d for the 'special' - a panic choice that 
you'll regret all evening. 



When the phone rings, you: 

a always wonder who it could be. 

b often guess correctly who the caller 
is before picking up the receiver. 

c knew it was going to ring. 

d jump nervously. Who could 
be ringing you at this time? 




V 



vLfe 



YOU KNOW WHEN YOUR FRIENDS 
ARE UPSET: 

a because they tell you they are feeling 
upset and askforyour support. 

b just by looking at them and hearing 
theirvoices. 

c by reading their e-mails. They don't 
say they're upset but you can tell. 

d when they start crying on your 
shoulder. 




With relationships, = 
you believe: 

a you need to go out with someone 
for two years before you know 
them properly. 

b you can usually tell if things are 
going to work from the first date. 

c in love at first sight. 

d all men /women are liars. 



YOU BEGIN TO FEEL UNDER 
THE WEATHER. YOU: 

a rush to the doctor. You never know 
what might be wrong. 

b try to work out yourself what's 

wrong with you. 

c visit the doctor. You know exactly 
what you're suffering from and 
simply need a prescription. 

d do nothing. Hopefully it'll go away. 




-« 



ANALYSIS if -you answered: 

Mostly a Like most people, you look at the 
facts before you make a decision* But this 
means you're mot listening to >your feelings. 
If you focus more on your intuitive side, you'll 
soon find yourselj 'making 'better decisions: 
and developing better relationships. 



Mostly b In many ways 
you are already intuitive 
and you know yourself very 
well Learn to listen to your 
feelings andydtfll find tfra t 
your intuition wilt increase. 



Mostly e Your intuition is 
already developed to very 
high levels. Not only dayou 
have a high level of intuition, 
you also listen to your feelings 
and act on them. 



Mostly d You may think you have 
no intuition at all, but perhaps you 
just donH : realize you have it When 
you have a sudden thought or feeling, 
stop for a moment and listen to what 
it's trying to tell you. 




:$#I$S 
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text theme a personality quiz 



time 30-40 mins 



;*;j£a« 

;*: , :|^tes^^^entis tiSs&^t^^ . ■ ■ ;■ 

f^: ; e<topafet}^ 
/ : ;\vte&©n$t&^ 
; your answer (briefly) to the class; e/g, fahmkl'mqwrn? 

■:^^^ Makesup;^at^eifoiie is dear ah^>v 



. ■■ ':y^^^^^^^"^^£^^)^W. words and phrasei 
^eiw^en^them> look them ug, and explain the 
defia^t^ Focus students on; 

... : bei^:pef |f ok them : :i^:|S3tplani. that the words anS^ 

;• ■ ..ph^^^pftp^td h* ; t^ ; ;^fefemnaire and that;. '■■%.}'■ -\; : 

areunsure'Mlhed^liiiteJ^I"; .'-C-'. 



reading for tfeftaf Is 

"* '-^c^^i^^.i^i^to do the questiormatefe y 

andapSK^lif f ^^;ipHderstod that they should omjy. ■■. 
. choo^'-^e|:||jj||^ or d) in each case.. If; ilbsjf ':■.■- 

■ fcd;ffi^^i^^^:it^&ffl$'£te them well, encwiagt: 
them to ^hoasf -the 1 mm ;which is closest to the way 
they i eei and gte. them a. chance to voice their : ■ 
<^>tmtmWS^^^fim€ general dtscussionjfe'v ■; 
exercfMjt S#;SS : - 

»■ ^.^fl^^^.i^&iU to read the best 4n|i^s: r ■ 
yyfefc 

.^..^^^.^^^^^iSwId read/that analysts; ifeft? -yj : : 

; . ■ the; ^e,%^ft|s^;:iewffi^ can then : &^m* the ' : ! ' . .; 
. .te$ja^ wiifii^ir ^SiWeit0 : ' '■■■■ 

.. ;; ; ^#$s£f ^ 

; ;.':'.^;tt^ 



;s^;Sh#t^ : lQr^ 

• For fejcercf se 4b,, students should work with a jftw v 
•;j.yC^st|fe$^ 

£-;; r feM;iom|MtafaiCTOthJ iS f V. -V-:;/ . -^ ■ ;; - ; - : ;>;■"". ■ ' : \; .. : yt y T ■ y ; y.K : ;i 



Suidaiiifc^ 
tequejs^^ 

phrases which students wil need 'ti yryh^tW-tn c^i^^ c^iopse. 
their answers. Students inay be able to do $<tfrie : of exerdse 2 , 
without dictioharjel, but ;efle0Mragerthem t& che£h their ideas if 



answer key 

1 c, 2 d, 3 h, 4 f, 5 g, 6 a, 7 e, 8 b 



SuidaitCi^ 

Students may tfe la know thatthe text is pkrtof a questionnaire 
.that w^pnpeaia &ftjli^ . . 



answer key 

position of analysis a-d on the dine in exercise lb: 

not at all intuitive d, not very intuitive a, quite intuitive b, 

extremely intuitive c 



•■ideas pfeJyfyy^ 

ft would $£ :tat^Mn;§^^ ..: ■ 

questfofinai#£;ta# 

this affe<$;ih^ 

this quiz, suggest that they try some of the personality quizzes 

that a.rf ;avpa|fe4^ 

staighfcfcrw^ ^ := 

Pewrtaijf^ 

vocabulary aMofrarstu^ 
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how to ... compare and contrast two places 

1 generating ideas 

a Read advertisements A and B for rooms to rent in shared 
accommodation. Which rooms do you think are better? Why? 

b Read Magda's e-mail. Is her opinion the same as yours? 

2 focusing on pros and cons 

a Make a list of the advantages and disadvantages of both places. 



block of flats 
3-bed house 



advantages 



rooms are bigger 



disadvantages 



not available for 3 weeks 



b Which place do you think Sonya should choose? 



2. big? sunny rooms in block of flats wzax 
i\ic s<za. 5kxr'ing uui+h 2. friendly _girls and 
cod. 5tud<zn+s only p\<zas<z. Available nouj. 
Call Jane or Lucy on 6^7 7<?1. 







B 



2 medium-sized single rooms overlooking 
garden in lovely 3-bed house. To share with 
one other person . Near station, bus stop 
and shops. Non-smokers only. Available in 

3 weeks. Tel: 581 575. 



3 understanding language in use 

a Underline all the comparative adjectives in Magda's e-mail, 
b Complete these sentences with Magda's arguments. 

1 I can't decide which is ... . 

2 Both places have ... , but one ... and the other .... 

3 For myself, I prefer . . . , because .... 

4 I think you might .... 

5 On one hand, .... 

6 Another thing is ... . 

7 On the other hand, .... 

4 comparing and contrasting 

a Read Sonya's reply below. Which place does she prefer? 
b Find eight mistakes in Sonya's e-mail and correct them. 






Both places sounds very nice, but I think I am preferthe flat by the sea. 
On one hand, it's more good to live near the beach. Also, the flat is more 
cheaper that the house. Another thing it's the availability. On other hand, 
I'd love a garden, but we need to move now so the flat is the better for us! 



5 organizing ideas 

You are looking for rooms to rent with a classmate. Look at 
advertisements C and D. Make a table (as in exercise 2a) of the 
advantages and disadvantages of both places. 



Writing task 



a Write an e-mail to your partner comparing the two places and 
saying which one you prefer. 

b Read your partner's e-mail. Compare your ideas and make a final 
choice. 




Hi Sonya 

Help! I've seen two places and I can't decide 
which is better for us. Both places have two 
single rooms, but one is in a block of flats 
and the other is in a house. 

For myself, I prefer the flat, because the 
rooms are bigger and sunnier and there's 
a great view of the sea, but it is further from 
the town centre. I think you might preferthe 
house, though. On one hand, there's a garden 
and I know how much you like being outside. 
Another thing is the location. It's near the train 
station, so it's easier for us to get to college 
from there and it's nearer the shops. On the 
other hand, it's a little more expensive and 
it's not available for another three weeks. 

What do you think? Let me know which one 

you prefer. 

Speak soon. 
Love Magda x 




Two housemates wanted for large, bright rooms 
in lovely 5-bed house. To share with three fun, 
music-loving students. Opposite bus stop to town 
centre and station. Non-smokers only please. 
Only £400 per month. Available soon. 



D 

Two medium-sized, newly- decorated rooms in 
nice, modem flat with own garden. Very near 
town centre. Spring with friendly, creative 
young couple. Look, forward 2- living with id 
£440 per month. Available now. 




'^^&^^^J^^^^k^^B^S^^^^&^^^^^ 
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ft^^vfl 











^re^HJ^?5ga^fesSn^^^3^ - r - •- ^^Il~r •^ J " 1 '" ' ■"■ '■"■"•3 



J L *! 



iff £1 iV ^yffigffiffi 



aim to write a coherent text using the language of comparison 
writing task an e-mail to a friend comparing two pLaces 



time 50-60 mins 



ii! i m ii uv immmmmmmmmmm 



;« ■ ■: ; ^0M/0mMM &. a|Kt&: ; '&a$s:W^m^0X^ %^frM loo&thg 
; ; for- a- -mom to rent ift-$]^eS:ia£^ .fet '■■ . ' 

;' : -; ;■; '^pref eTeH^ :: #Jf|i a/j^itog'iV As^p^lS^ 

feedback before they read Magda's e-maH in exercise 1 bi 



guidance notes: ■ '■_':■-■■_ 

The adverts are .based on real notices placed In a step window and 
reflect the 'short hand' style generally used in this kind, of notice, 
Le. very short sentences and lots of ellipses. 



X".: i.wn i n ii u 



*:. ;; jor#xei$s^ 

..;bfc|;;rJ;|M ■ ■ 

: ' coiiiifttce A&iabi^ ;$taien^^ ■ ' •••:• ' 

It also provides a model plan for comparing two places 

;i; ' opinions in pairs. Ytej&^4j^ 
U^lfe^plj^li^^em,: e.g. ' jt Mnkshestimld choose the.*/ 

• .'• they tKirik Sonya should do. ''-'••■ " • ' ^ ; • :.{... 



answer key 

block of flats 

3-bed house 



advantages 

rooms are bigger and sunnier, 
great view of the sea, 
cheaper, available now 

garden, near train station, 
easier to get to college, 
nearer the shops 



disadvantages 

further from town 
centre 

not available for 
3 weeks 

more expensive 



.; ■■ v;: ; jri/pStrS,,- £&$& their !aftswe-ri fiefere-' they ■go^oti- to : :'#o '- .. ; ■ 

^^^^^^^^^^^^^^tt^^^^- cover the e-miaJl 

:r5 : $s£^^ t&nito'ci^cjbi '■:>. : 

- : ■ j^ih^f pri« -: \ . 



guidance notes 

Students have aiready extracted the Information Mm the e-mail 
that ..they need to complete the sentegees^.and they have read the 
e-mail a number of times so they should hi able to do exercise 3 b 
without referring hack to the text for content. This wilt therefore 
provide a- check on whether they understand the siruetures and can 
use them accurately* lit asking them to check their answers 
themselves, yoo are encouraging Learner independence. 



answer key 

a better, bigger, sunnier, further, easier, nearer, more expensive 



comparing Mi contrasting 

; - ;SaJ:wMthL : ptoc!e she prefers i( the flat). ' &S 

organizing ideas 

vjj^iS^ .: 

'i.;-. ^aftv^tifift . ... 

V;?;ill^ofcff^!i^i3i; .ift» #sel£alni&ra^ . . 



answer key 

Both places sounds very nice, but I think I am prefer the flat by 
the sea. On one hand, it's mor e good better to live near the beach. 
Also, the flat is mete cheaper that than the house. Another thing 
i¥sis the availability. On the other hand, I'd love a garden, but we 
need to move now so the flat is the better for us. 



writing task Exercise 5 allows students to generate ideas and 
language for the writi ng task and to o rganize their ideas* 
Encourage; them to use the table to plan their writing and to use 
the phrases to exercise 3 to frame their arguments. Remind 
students to ma ke their choice before they begin writi n§ and point 
out that they are writing to their partner. When they exchange 
e-mails with their partner they should read carefully to see if they 
ha ve made the same or different points., If they have chosen 
differentptaees; they will nefed -to jisctfes the reaspMSftd make a 
final choice if possible (or decide riMI to live together!^ . - 



Ideas' fiitofc;-: ' : ^^-': : ■ :> ; ; . =:■ v : " ^y :: "0'^ : - . 

■Y©ucould;^ 

. feagaai^jfe^ ili^r^nti^eiitfi^eig i chpsi n^ ■, 

between different options for a day or night out. Students could 
look atari entertainments Hstvncjs magazine or newspaper compare 
the films, live music, or bars to meet in on the basis of price, 
location, interest factor; etc. They could then write an e-mail to 
each other (perhaps for homework), setting out their ideas and 
stating their preference. This would highlight the transferability of 
the language,::: ; ; '.■■■■■:,. ;-•,, 
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1 using background knowledge 

Work in a group. Talk about travelling by 
plane. Use the words below. 

• comfortable / uncomfortable 

• stressful / enjoyable 

• exciting / frightening 

• noisy / quiet 

• relaxing / tiring 

• interesting / boring 

2 reading for gist 

Look at the pictures of eight products (1-8) 
'designed to make your flight more 
comfortable'. Match them to the texts (A-H). 

3 understanding the main points 

a Which gadget should you buy if you: 

1 feel worried about flying? 

2 prefer to sleep in the dark? 

3 often feel unwell on a plane? 

4 need to stretch your legs while sitting? 

5 would like to sit quietly? 

6 would like to breathe better air? 

7 want to sit more comfortably? 

8 want to sleep more comfortably? 

b Work with a partner. Say how each 
gadget can help passengers. Use the 
verbs in the box. 

example The Jetrest helps prevent neck ache, 

4 responding to the text 

Choose three products you would use and 
three you wouldn't use. Say why. 



DVT a ooti4if iott wMcih causes paifi in tte 
swollen ^; "|w00fon; bigger and xpttnfl.^* '•'■ 
cramped i^pomfortaM© du$ to lack of space 



Ready for the long haul 

Here are some of the gadgets designed 
to make your flight more comfortable. 




Q TEMPURA SLEEP MASK 

Very different from the thin eye masks 
in the average in-flight pack. The Tempura 
cuts out all light and really helps prevent 
the tiredness that often results from 
an overnight flight. £22.95 from Back2 
(www.back2.co.uk). 

JETREST An overnight flight 
in economy class becomes almost 
comfortable with a Jetrest head support 
round your neck. It provides all the 
comfort of a real pillow and helps 
prevent neck ache. £19.95 from Back2. 



ACCUSTRAP Not a new 
invention, but believed by many to 
help control the sickness caused by 
air travel. It works by pressing gently 
on the acupuncture points of each wrist. 
Suitable for adults or children to relieve 
sickness during any form of travel. 
£4.99 from the Aviation Health Institute 
(www.aviation-health.org). 

Q AIROGYM This inflatable leg 

exerciser improves circulation, reduces 
the risk of DVT and helps prevent swollen 
ankles. Press down hard with each foot 
in turn to move the air from side to side. 
The hissing sound may cause concern 
among your neighbours, though. £8.30 
from Airogym (www.airogym.com). 



Q SELF-INFLATING TRAVEL 

PILLOW Designed to relieve the 
back pain that can develop when you 
are sitting in cramped economy class 
seats. There is no need to exercise your 
lungs as it is self-inflating. £29.85 from 
Magellans (www.magellans.co.uk). 

STRESS BALL Helps nervous 
fliers reduce their stress levels. It fits 
neatly into the palm of the hand and 
is so soft that you won't be able to 
stop squeezing it. £5.95 from Back2. 

Q BOSE QUIETCOMFORT2 

We tested these expensive luxury 
headphones, and the results were 
amazing. They reduce the noise levels 
inside the cabin and come with leads 
for listening to personal stereos or 
in-flight movies. Better still, you can 
read in silence. £275 from BOSE 
(www.bose.co.uk). 

Q pur OXYGEN improve air 
quality at the back of a plane by taking 
your own oxygen - as used (so the 

suppliers claim) by David Beckham 
and Britney Spears. Check with your 
airline, though - not all welcome it. 
£11.95 from Paramount Zone 

(www.paramountzone.com). 
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text theme gadgets for the perfect flight 



time 30-40 mins 






■ : , ehcotiraffe : them to read 1 oMy for the.reqt^ed 



the four varfeia -a moncl&igM dictionary and to look 

, : some ;of. the nouns in the text. mm tell them to Sean 
; each dektnptioxh for the verbs, and to ind the noun \[ 

ir 5l|^^i^^j|e»^i have : i^tk^m^^^^k-. \ 



liMM ; Si '-''I?- !£( i WWSB 

'.;•- $kepmmfcfy£%u$e .... J wouldn't use the. . . Mmme . . , : . 
V aive -stiiefets | i&firajte or two to think about their : 

^SSl^i&IS^ it llMitlM ^i'Sri^if iff #¥ ■£ -:ff l • • / : - ~ £ t ' j WJ{ '-'4: 



pjtfa nee notes i' ■,.:-: 

The text is adapted ftpiri a I ulfrpage travel feature m the praiity 
newspaper* Jte #a%; lefe^ap^ Aifehotigfe the texts are printed 
f^tendardp^di^fe 

; -fce. the w^ri.i^r^ 
tfiettK IMs cft^ 

texts, ; :'■ ff ".ffff?:" ^ 

Exercise 2 stja^'i^ 

wta t the produ^ 

fhis stage. ;i ,/;!>:;■■■■■■■;> ^'ff -;; ff ff , ; . ;V;ff ff : ;' V\ : ■■ /&£ ; : r. : - -f S5 '■" :"S; ; ., ; 



answer key 

IB, 2F,3E, 4G, 5H, 6A, 7C, 8D 



lie texts contain the vocabulary of parts of* the body,' so you Could 

<fWa : stfcfcf^ 

answers. Encourage students/to make a record of new words in the 






guidance notes 

Exercises 3a and jy M^s^dents on i^jr^&ttffi buy'dr^aftt 

to Me; any of trpe$j^iM^ 
also guides sMtei^^^ 
;febtos^ 

^jraiider^ 

Sit |Jve ; 5tudej^$;gr$a^ |i^se||nif r : [ i ■ 

pttoca^ 

how they eatuite their dktto riaries to extend their voeafeulaiy 

incourage students to make a record of arty new vocabulary in the 

^opbularydk^ 

collocations*. ^ -•! ■ r .>> ? ; ■ : ,: • • -■'. ■-. ■ 1 ; i ■'■ . \^ ■ ■= ■ -:,■-" r~*;., : - ; ;>■:'■.;■■. 



answer key 

a 1 F, 2 A, 3 C, 4 D, 5 G, 6 H, 7 E, 8 B 

b A helps prevent tiredness, B helps prevent neck ache, C relieves 
sickness, D improves circulation, reduces the risk of DVT and 
helps prevent swollen ankles, E relieves back pain, F reduces 
stress levels, G reduces noise levels, H improves air quality 



ideas plus • ;ff?viff:-ff- ; i;^:;; ■■;■;: ■v/V;-; ■ . ' ; - ; ^ ; ■ -/"iVri: : :j ; '- ■';="; ■ : : . 

^students toxde^g^;avprp(fcet to : - itrrprp Wi.comfe^^h^" ' b 

'travelling fy.p£an& car; or trato. Tell them to prddufce art iltosNted 

product description -either a Ml paragraph: or notes tor peaking. 

These could form MW»&^ 

dap wfces on the tetprpdu^^ 

vjsft, the product websites to -ftetf other fhter^sttn|, gadgets arid 

report back to the tiass (or urn these toinsfirer their o* products) . 
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how to ... write a story 










1 generating ideas 

a You are going to write a story about 
a journey ending with the words: It was 
an amazing experience, and it all happened 
because .... Think of some ideas for your 
story. Use these questions to help you. 

1 Where did the journey take place? 

2 What kind of journey was it? 

3 What happened? 

4 Why did it happen? 

5 Why was it an amazing experience? 

b Read the story opposite and answer the 
questions in exercise la with a partner. 

2 focusing on the sequence of events 

a Read sentences (1-4) from the story. They 
contain actions linked by and or when. 
Answer questions (a-c) for each sentence. 

1 Judith was sleeping and I was 
chatting to some people ... 

2 I was chatting to some people on 
the bus, when I realized that it was 
completely dark outside ... 

3 When the bus stopped, I woke 
Judith up . . . 

4 When we woke up in the morning, 
we saw beautiful, golden sand . . . 

a Did the actions happen at the same time? 

b Did they happen one after the other? 

c Did one interrupt the other? How do 
you know? 

b Discuss your ideas with a partner then 
check by reading the tip. 



We can use the past simple and past 
continuous to show when different actions 
happen. We can also use and and when to 
make the order of these actions clear. 

a past continuous + and + past continuous 
= at the same time 

b when + past simple + past simple 
= one after the other 

c past continuous + when + past simple 
= a longer action (or state) interrupted 
by a shorter action 






[■■'*£;v t: 












One summer, I u)as backpacking 
around -the Greek islands udi-^h 
rvuj friend j <W/-Bi. 

Itihen iAe arrived on a neio 
island one, evening <W/+k tias 
feelinq untiell. She needed +o 
sleep. So toe decided -to S^at\ in 
a Small -f oaM nearbq and I bouqh-t 
JcWe bus Vicke-ks. dzid/+k teas 
sleep inq and I ttiaS chaJr-tinq -\ro 
Some people on khe buS } tihen 1 
realised kha-k /+ tias complex el q 
dark outside. I found ou-\- \ha^ 
tie ttiere Jrrav ell inq in -the tcronq 
direction/ I asked o^her people 
inhere uoe could s-\raq and -hhei^ 
-told me abou-t a place called 



Golden 3each. Theq said tie could 
steep on -the beach khere. When 
Irhe bz*S topped , \ tioke <W/-Bi 
up and tie qoJr o-tf and talked 
•fo -the beach. l/)e couldn't see 
much, bu-t tie could hear -the 
Sound o-f Jrhe Sea. We qo-f inJro 
our sleeping baqS and a^e Some 
cakes, -then tie tien^ -ho Sleep. 

When tie tioke up in \he morning 
tie Sati beautiful; qolden Sand all 
around us. Ihe Sun tias shining -the 
skt^ ttiaS blue, and -the sea looked 
fan-taS-tic. We qo-t up and tien-t 
■for a Stoim. 1+ tiaS an amaxinq 
experience , and /+ all happened 
because \ made a mis-take. 



3 using narrative tenses 

Read the story below and underline the correct verb forms. 

1(1) travelled I was travelling to Edinburgh to start university for the 
first time. I (2) bought I was buying my ticket, (3) kissed I was kissing 
my parents goodbye and (4) got I was getting on the train. 1(5) looked I 
was looking for somewhere to sit when 1(6) heard I was hearing a 
familiar voice, 'Hi Alex/ I (7) turned I was turning round and (8) saw I 
was seeing my best friend, Daisy. We (9) chatted I were chatting about her 
holiday when the train (10) moved I was moving out of the station. We 
(11) still talked I were still talking when the guard (12) came I was coming 
round to check our tickets. He (13) took I was taking one look at mine and 
said, ' You're on the wrong train, miss. We're going south, not north/ 

4 organizing ideas 

Organize your ideas from exercise la into three sections: 

• the introduction: Where were you? What were you doing? 

• the middle: What happened? 

• the end: What happened in the end? How did you feel? 



Writing task 



a Write your story for a classroom display. 

b Read other students 7 stories and choose the most amazing 
experience. Find out if the experience happened in real life. 



Ifgl&p^ii^ 
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aim to develop narrative writing by improving control of tenses 
writing task a story about a special journey 



time 50-60 mins 



• Write the end of the stolon the bomd\ltwasMn 

■ ;■;. ^'0r^m^^0m,:rC^M:M. 'kc0i^mMi$e^ ji-atM '■ ■? ■' 
■' cfcdfe Uiicie|sttedijig of rnnmi^'e^efimmfm^ : "■' ' 
^er^ ia>iMfc^ the 

. • . board shgpM .go to-l he -stOF|f, aisd piit stHiie« in pairs 
■ ._ to tM< of Ideas for their states; B&coiirage them to : 
. ehwm a tfiie e^eriemee ll^ossMe, hdt If &ey tBn't • • 
; ■ : thini- Qf •oiiit, t&H them' to me the ^uestioas as prompts 
v teh)M^ 

;\vthe^ian^ :..; ... 



: ; : : :hctee ti^;.disciiss .with 'the&parhiei •&- exe^iise lb 

* ; -#-^ . 

.. ' dm^ %%eifce6 ttoeiiiaes,. on the hoard and tell ' 
: ... '-^iide^l^iiiateti, the tmeliies wffi i^c m the tlphox; 

;.;■■■■'. '•tO;,chedk : ffieiri<ieas.. . . v :V' : -". : '- : rr;; : .'. 



(b) 



* 



* 



past 



msm. 



fetkre 






+ 



past 

m 



mow 



future 



'^»^*«^****<*^y»«i*w'^^.i»«^ to 



UQW 



.fof^re 



u^ii^^ ... 

» Ixerefeii 3 -gi^es- students some eoiitrolled practice in 
.. to*#st^ 

;. is useful fprstudents to Wrfc aloiie to this before - • 



organizing 

;■ / 'P^^'theia : -a:fe ; 

V;:-:segueiiifer0|liea5-wlE maite^ettfeBes m^ easier ■ 

.: ■■■. -for Jfi^ica^^ 

.*:• : Suggest} tbat-sft*fcias write three ish«)- paragraphs, • • 
- ®m for e«h section of their stor^ aslii the model tekt 



jMidaii&iSot^Vw^ 

The final sentence is a stimulus to hei^stadeiits generate: ideas for 
their stories, Tfe^tsestions a ct both * as a; prompt to elicit the 
details of their story and as a fmmwotk to help them plait thiir 
ovmwntingfatejk - ■■■■■ ■ 



answer key 

b 1 on a Greek island, 2 a bus journey, 3 They went the wrong way 
and ended up sleeping on a beach. 4 They got on the wrong 
bus. 5 The beach was beautiful and it was a Lovely morning. 



guidance notes 

These ^^ 

of basic pasf narrative tehses. It shdiild help students sSrhow they 

ean.seqjuen^ 

$mh as J?e/©te 'mi afm Fofefc out f necgssaQ, that the position 
of when can move bpt the meaning remains the s ame> i:e; past 
simple + wjierj .+ past <&htf niious, e.g. fife train bro& dawn tyhen 1 
was having w# dinner, or when * past simple * # ast conttabiis; 
e-g- Mmthe tram bwkea^wn,iwmba^ngmy timrieh 



answer key 

a 1 the actions happened at the same time; 2 one action 
interrupted the other; 3 and 4 one action happened after the 
other 



answer key 

I was travelling, 2 bought, 3 kissed, 4 got, 5 was looking, 
6 heard, 7 turned, 8 saw, 9 were chatting, 10 moved, 

II were still talking, 12 came, 13 took 



writing task letlslutets that their stories wffi be displayed te 
the classroom and read by other stodents; This s&uld higftl^ht the 
fact that a story should be entertaining and easy to follow, Ybu^ 
could aslc the class for a $h©w of hands at the e$d to choosy the 
most amazing experience. If ft is a truest©^ get the class to ask 
<p£stions to find outinme about the experience. ■* 



ideas plus 

Ml students to work in pairs and thinfc of an alternative beginning 
orertding for a story. Stop them after a few minutes and write their 
ideas on the board* Students can then choose one to write about 
for homework. 
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self-assessment 



How well did you do? At the end of each lesson, tick the best box for each task. 

© = I did this easily. © = I did this but I need more practice. © =I couldn't do this. 



text 




skills / tasks 



1 Families have great, great future 



predicting 

using background knowledge 

reading for details 

responding to the text 



2 King bolete/ Carluccio's Caffe/ Pasta with mushrooms 



using background knowledge 

identifying text type 

recognizing text purpose 

responding to the texts 



3 Greetings from Sydney, Canada! 



predicting 

understanding the main points 

understanding attitude 



4 La Store 



using background knowledge 

understanding the writer's purpose 

understanding language in use 

reading for specific information 

responding to the texts 



5 Silbo - the Gomeran whistling language 



predicting 

understanding the main points. 

reading for specific information 

recognizing reference words 

responding to the text 



6 What do you really know about tornadoes? 
Safety in the event of a tornado 



raising interest 

predicting 

reading for details 

responding to the text 



7 A rare species/ Bungling burglar/ Wild flatmates 



activating topic vocabulary 

reading for gist 

reading for details 



text 



skills /tasks 




8 What do you do that for? 



using background knowledge 

understanding the main points 

reading for specific information 

understanding the writer's purpose 

responding to the text 



9 100 years on ... Olive wouldn't dream of moving! 



using background knowledge 

inferring 

understanding text structure 

responding to the text 



10 Sleeping secrets 



using background knowledge 
activating topic vocabulary 

predicting 

reading for specific information 

responding to the text 



11 Succeed at your job interview 



using background knowledge 

understanding the main points 

activating topic vocabulary 

responding to the text 



12 The tortoise and the birds 



predicting 

reading for gist 

understanding the main points 

following a narrative 

responding to the text 



13 How intuitive are you? 



using background knowledge 

activating vocabulary 

reading for details 

responding to the text 



14 Ready for the long haul 



using background knowledge 

reading for gist 

understanding the main points 

responding to the text 
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self-assessment 



How well did you do? At the end of each lesson, tick the best box for each task. 

QS) = I did this easily. Ql) = I did this but I need more practice. (q) = I couldn't do this. 



1 :■' ; : 'l^ : - tfc '^\ V ■- ■ -'■ sldlte'/'tesfe- { 


i * * \i 


Y • • y 


■f * • Y 


1 write in an appropriate style 


identifying text type and purpose 
using prepositions of time and place 

noticing style 

using appropriate language 

generating ideas 

writing task 








2 organize ideas 


understanding the writer's purpose 

organizing ideas 

planning your writing 

generating ideas 

writing task 








3 develop ideas 


generating ideas 

developing a text 

developing ideas 

organizing ideas 

writing task 








4 link ideas 


generating ideas 

understanding linking words 

using linking words 

planning your writing 

writing task 








5 make a text more interesting 


generating ideas 

increasing range 

improving a text 

giving details and examples 

writing task 








6 improve punctuation 


generating ideas 

identifying punctuation 

using punctuation 

checking punctuation 

writing task 








7 correct and edit your work 


generating ideas 

checking for mistakes 

correcting frequent mistakes 

writing task 
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8 write a letter of enquiry 


generating ideas 

organizing ideas 

asking for information politely 

writing task 








9 write a detailed note 


generating ideas 

recognizing structures and functions 

understanding language in context 

using functional language 

writing task 








10 make and break arrangements 


generating ideas 

understanding language in use 

making and breaking informal arrangements 

breaking formal arrangements 

writing task 








11 describe yourself in a letter of application 


generating ideas 

giving information about yourself 

focusing on plans for the future 

writing about plans for the future 

writing task 








12 write a film review 


generating ideas 

expressing opinions 

describing a film 

connecting ideas in Longer sentences 

writing task 








13 compare and contrast two places 


generating ideas 

focusing on pros and cons 

understanding language in use 

comparing and contrasting 

organizing ideas 

writing task 








14 write a story 


generating ideas 

focusing on the sequence of events 

using narrative tenses 

organizing ideas 

writing task 









61 



vocabulary diary 



It is important to keep a record of important new words and phrases from the reading lessons in this book. 
Choose the four most important words or phrases from each lesson, and write them in the words / phrases 
column. In the next column, write a sentence that includes the word to remind you of how it is used. 



words/ phrases 


example sentences 


unit 1 
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unit 5 
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words/ phrases 


example sentences 


unit 8 
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unit 9 
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unit 10 
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unit 11 
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unit 12 
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unit 13 
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unit 14 
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vocabulary diary writin 


§ 




It is important to keep a record of important new words and phrases from the writing lessons in this book. 
Choose the four most important words or phrases from each lesson, and write them in the words / phrases 
column. In the next column, write a sentence that includes the word to remind you of how it is used. 
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example sentences words /phrases example sentences 
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Tell me about the 
skills resource books 



How about the 
reading skills? 



How^aooux xne j The u are ba$ed amund accessible 

authentic texts from a range of sources from newspapers, 
magazines, and websites to Leaflets and fiction. You'll find 
familiar reading skills such as predicting and reading for 

specific information along with more challenging ones such as inferring and assessing 

writer's purpose. 




And writing? 




The 14 focus on common exam- and 

work-related text types as well as the general skills needed for 
writing. Each lesson includes analysis of writing samples, work 
on the processes of writing such as planning and organizing 
information, and generating ideas for a final writing task. 



The detailed use a simple grid with 

guidance notes on text types, advice on particular reading 
and writing skills, and ideas for further exploitation. 



And for 
the teacher? 



01 



in 
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en 



At pre-intermediate Level ... 

• student's book + listening booklet 

• teacher's book • workbook and workbook with key 

• two class cassettes /audio CDs, student's audio CD • test booklet 

Online, the teacher's site, , provides extra 

classroom activities, resources for the teacher, and links to the student's site. 






On the student's site, , you'll find interactive 

resources, revision and extension activities, and specially selected web links. 
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